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Teach the Ti'uth about the Klan 



*'What the Klan cannot stand is for the truth to be told 
about it. That is what the teachers should do." (From an edi- 
torial m the Nashville Tennessean, January 16, .1981) 

The purpose o'f this publication is to provide teachers With 
information about the Ku Klux Klan and to make available 
instructio-^al procedures and resources for bringing the 
truth af out the Klan to light in the c^assrooi^.- 
.^It if, the product of a y^ar-long collaborative effort by 
thre^ educational organizations particularfy concerned 
about new efforts by the Klan to spread the poi*)n of bigot- 
ry, race hatred and violence amon^ youn^^ people in the 
United States. 

The Council on Interracial Booka for Children has since 
1966 been preparing and disseminating print and audio-vis- : 
..ual materials for teachers and others to conlkbat rdcism and 
sexism and to developV^ralism in schools ^nd in society.Jn 
•1980 it undertook a special inBtructional project on the Ku 
Kiux Klari. 

The National Education Association in February, 1980, 
established a Special Committee on Student Behavior Re- 
flecting Racial and Ethnic Prejudice, which recommended 
NEA budget allocations for developing and printing curric- 
ulum materials for classroom use dealitig with the KRK, ' 
peo-Nazr and other extremist groups. NEA Departments of 




Teacher Rights and Instruction and ProfessitTnal Develop- 
ment were given primary responsibility for implementing 
this objective. • ^ 

The Connecticut Education Association, in response^) a 
Klan rally in Connecticut in the fall of 1980, appointed a 
classroom teacher Special Study Task Force on the Kii Klux 
Klan to put together an informational anc^ instructional kit 
for teachers dealing with the threat of the KKK. ' 

These three groups, after initially proceeding separately, 
joined forces and combined resources in 1981 to meet a q^ift- 
mon need, in a unique, three-way educational entei^rise, 
the end product of which is this book. 

" The voidest jwssible iise and distribution of this document 
is i^irig promoted by all three orgarizations. Copies are 
available for purchase fropfi the CIBC Resource Center, 
1841 Broadway, New york, NY 10023. 

It is our earnest hope that this will be an effective instru- 
ment for countering the negative force of the KKK and for 
' upholding and advancing humai! equality. ' 
— Beryle BaVifield, President 
^ Council on Interraciql Books for Children^ 
' —Robert Chase, President 

Connecticut^Edui Uon Association 
s — Willard McGuire, PresiiSent , . ' . 

National Education Association 
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introduction 



The issue of dealing with the Ku Klux Klan has become 
one which we as educators can ill afford to ignore. Even 
where student recruitment by the Klan is not actively tak- 
ing place, media publicity has brought the image of the 
KKK to young people across the country. 

To answer even incidental questions, to lead discussions 
or to present lesson unit9 dealing with the Ku Klux Klaa, 
teachers require reliable and accurate background informa- 
tion. Recognition' of this urgent need led to the preparation 
and publication of tl^^^ iustnictional kit for teachers. 

Hoods, Burning CroaMs and Quna 

The Ku Klux Klan is not an ordinary social or religious 
organization whose members merely meet from time to time 
to discuss their vi^ws in the democratic tradition of free 
speech and peaceable assembly. Some Klan leaders seek to 
portray their activities in this genteel and respectable light, 
but behind this mask of civility, the reality of the KKK is 
the fanning of hate into violence and terrorism. \ 

Hoods, burning crosses and guns are essential marks of 
the Klan. From its inception, the KKK has dressed its 
members in robes and hoods. The apparent purpose of such 
costuming has been threefold: to give clandestine glamor to 
the group, to hide the identity of its members afid to attempt 
to intimidate those it opposes. 

The burning cross has come to be the most spectaculAr 
symbol of the Klan. Its lighting provides the climax for 
KKK rallies and attracts widespread media publicity. It is 
claimed to be a religious expression, but ip actuality it stirs 
the passions of prejudice in participants and is used in at- 
tempts to instill fear in prospective victims. 

Guns and other weapons of violence are the stock in trade 
of Klan members. That they are not kept quietly at home for 
personal protection is demonstrated by numerous instances 
of shootings and killings by armed Klan members. Guns are 
publicly paraded and brandished at rallied. They are instru- 
ments of provocation, threat and terrorisnf. Their purpose is 
not peaceful persuasion, but the infliction of fear, violent 
harm and death. ^ ^ 

Klan leaders cqn f»-equently be seen today in thre'^-piece 
suits at business luncheons, on television talk shows or at 
press confierences. Such efforts to gain acceptance from a 
wider audience, however, cannot cover up the core of vio- 
lence which is the inevitable result of the hate and bigotry 
they preach. ^ 

Basic Racist Baiiefs 

To apply for Membership in the Invisible Empire of^e 
Knights of the Ku Klux Klan one must "swear that I am a ^ 
White Person of Non-Jewish ancestry." The applicant must 
swear "an unqualified allegiance: First to the White Race 
throughout the world: Second, to my native country." 

The poison of the Klan's white supremacy propaganda af- 



fects the thoughts, actions and relationships of all who are 
infected by it. It is the antithe^s of the principle of human 
equality which is at the heart of the U.S. creed. Our history 
haa been characterized by the struggle for equality. The 
Klan must be recognized as being directly opposed to these 
^efforts. 

The violent nature of the Klan feeds on a climate of gener- 
al social acceptance of racism. The Klan uses myths and 
scapegoating to achieve its ends. For example, it capitalizes 
on economic insecurity by claiming that "reverse discrim^ 
nation" in recent years has favored blacks over whites, 
spite the fa9t that the gaps between white and black income, 
uhemployment, poverty and infant mortality have all in- 
, creased rather than decreased. 

Expanded Threat 

' Today the resurgence of th^ Ku Klux Klan, in addition to 
neo-Nazi and other extremist groups, has become a social 
and educational problem nationwide. Tlie Klan killing of 
anti-Klan demonstrators in Greensboro, North Carolina, in 
1979, the winning of the Democratic p«mary f6r a seat in 
Congress by a Klan leader in CaUfomia in 1980 and the 
highly publicized cross-burning rally jin the small New En- 
gland town of Scotland, Connedicut, are examples of recent 
Klan activities. Such activities have helped alert many pre- 
^ously apathetic f^ereons to the fact that the Klan is indeed 
seeking to expand fts "empire" and to spread its bigotry, 
hatred and violence into all comers of the nation. 

The Klan's current activities clearly involve efforts to re- 
^ emit young people. "If you are between the ages of 10 and 
17, join the Klan Youth Corps," the Klansman newspaper 
advertises. Flyers urging students to enroll in the Youth 
^ Corps if they have "had it with blacks" are distributed at 
public marketplaces and circulated in public schools. 

The material in this handbook has been assembled with 
the conviction that given the proper csmbination of factual 
resource information and positive, thoughtful analysis, 
classroom teachers at all grade levels can be strong and ef- 
fective iristruments for peacefully and creatively countering 
the violence of the KKK and its underlying racism ar.d for 
advancing the positive struggle for equality. 

Critical Sensitivity ' 

The subject matter of this handbook and the contents of 
the background information and suggested lesson plans are 
inherently controversial. The information has been thor- 
oughly researched and documented. Tlie lesson plans have 
been developsd with a full awareness of the sensitivity of 
the issues involved. The following special section. The Emo- 
tional Climate of the Classroom, has been prepared for 
teachers using this handbook. It should be carefully re- 
viewed prior to the implementation of the instructional 
plans which follow the basic background information sec- 
tion. 
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The Emotional Climate of the Classroom 



There are certain problems inherent in dealing with a 
curriculum of this nature that it is necessary to address. 
. This curriculum is designed for all otudents. It will, there- 
fore» be taught in a variety of settings — in^ll-white schools, 
in alUblack schools, in schools \i^ere the student body con- 
sists of students from^several minority groups, in newly\ 
desegregated schools, i|nd in several other situations. 

^ This curriculum will also be used in communities in 
which the Klan is and has been afUve. It is entirely conceiv- 

usable that there will be students who h^ve been exposed to 
pro-KIan sentiments by significant adults in their lives* It is 
also conceivable that some teachers using this curriculuni 
may find that some of their colleagues espouse pro-Klan 
sentiments. Ih addition^ there may be students who them 
selves have been victims of Klan violence. These situations 
may exist singly or in combinations, creating an atmos- 
phere of tension. It is therefore of critical importance that 
badic principles which guide the discussion of any controver- 
sial issue be observed. 

The teacher who elects to use this curriculum will gener- 
ally have sensitivity and a sense of social responsibility and 
be genuinely coticemed about the need for teachin^bout 
the Klan and the relationship of racism and other forms of 
oppression to its development and i^surgence. Such a 
teacher will assume responsibility for tne type of open dis- 
cussion and for the establishment of the wann and suppor- * 
tive classroom atmosphere so necessary for achieving the 
objectives of this curriculum. The teacher will y/ant to treat 
this curriculum as an integral part of the total classroom ex- 
perience. ^ 

Productive discussion of this controversial issue can take 
place only in a classroom in which the atmosphere is open 
and accepting. Respect for the ideas of others and apprecia- 
tion of differences should be openly expressed and consis- 
tently prjEicticed. It is also important that the total classroom 
environment reflect the humanistic values and anti-racist 
attitudes implicit in this curriculum in terms of visual dis- 



plays, classropp assignments and activity-groupings. 

Teachers may experience discomfort in dealing with tjie 
racist native of the society and its role in the development 
ana resurgence of the*Klan. Part of this discomfort may 
arise from the teacher*s own anxiety about his or her ability 
to deal with the material and part may be due to fears of 
creating confli(;t within thos^ students who may have al- 
ready been conditioned to accept the Klan s racist utter- % 
ances. There may also be fear of opening up discussion which 
would provide opportunities for the e^y^rjession of racist be- 
liefs. For these reasons, it is imp tant that the procedures, 
for exploring this material in the classroom be followed as 
joutlined. No definite blueprint for handling all of these sit- 
uations can be provided. Neither should the teacher feel 
that he or she is expected to provide all of the answers. The 
provision for" open discussion as outlined. in the procedures 
will aid students in understanding the role of racism in the 
development of the Klan, and the ways in which the Klan 
presents A clear and present danger to a democratic society. 
Students are encourag^ to use their faculties of critical 
thinking to analyze the Klan's role in society, the false 
bases of its assumptions, the fallacies in its recruiting argu- 
ments and itff racist p*hilosophy. Constructive examination 
of all of these issues wil} advance the objectives of t^is cur- 
riculum and move the students forward as they ^develop 
skills ih'analyzing the role and function of the Klan and the 
danger it represents to our society. 

In order to work with this curriculum efTectively and to be 
able to accept challenging statements from the students, the 
teacher needs to have a sense of security . This can only come 
thfough familiarity with, the background information and » 
procedures presented in thi^ book. It is recommended that 
great care be taken in the preparation of each lesson and 
that the procedures be followed exactly as outlined — at least 
until everyone is participating comfortably. This will go far 
toward reducing anxiety and allow teacher and pJpil alike 
to concentrate their energies on the examination of the 
Klan as the enemy of democratic ideals. 
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Background Information 



tackground Information 



A. POST-CI\flL WAR . V 



L 



Slavery ended after the Civil War with the ratifica- 
tion of the 13th Amendment in 1865.* HoweverTlhe 
governments of the ex-Confederate states-^-controlled 
' by the pro-slavery Democratic party which hsd gov- 
erned before the war — soon created what wer^aljed 
the Black Codes. Although somewhat difF^entr in 
each state, the Black Codes generally deprived newly 
freed blacks of the right to votfe, hold office, serve on 
juries, testify in court against whites or assemble 
without official permission. Central to all the Codes 
were regulatiohs restricting the freedom of blacks to 
work. ^ 

The South Carolina Code, for example, required 
blacks to have a special license for any job except 
farmhand or servant, and it required an annual tax of 
from $10 to $100 for the license. Mississippi's Code 
forbade blacks to rent or Ibase land. Louisiana's re- 
quir|d all agricultural workers to make contracts 
wiui employers during the first ten days of each Janu- • 
ary. Workers could not leave their employer^ until the 
contract expired, and r^^usal to work was punished by 
forced labor. The Black Codes thus ea^led wealthy 
whites who owned big plantations to^make blacks 
work for little or no pay, Uius virtually reenslaving 
them. ^ 

B. RECONSTRUCTION ERA 

Some R^&publicans in Congress were genuinely con- 
cerned about the treatment of blac^ and feared that 
the hard-won gains of the war would||B lost. OtherRe- 
publicans worried thai with black^ow punted as 
whole persons yet denied the vote. Southern whites 
would have increased representation in Congress, en- / 
abling the Democratic party to win conti^l. Others 
deeply resented the South for the bloodshed and de- 
struction of the Ciyii War. Thus from motives of jus- 
tice, party-interest and vengeance, Republicans re- 
sponded decisively to Southern developments. 

In 1867, C6n^89 passed the First Reconstruction 
Act, which invalidated the Black Codes, placed the 
South under military rule, and mandated elections in*^ / 
which all males over 18 — black and white — coul# ^ 
vote (some white men who held public office before se- 
cession and then supported the rebellion against the 
United States were disqualified from voting). These 
elections were to select delegates to state conventions 
that would draft new constitutions for each of the 
former Confederate states. In order to be accepted 

^'The Emancipation Proclamat^ion had had limited impact b6cau9e 
it applied only to areas outside Union control, while the 13th 
Amendment applied to the entire country. 



back into the Union, the neWiy reorganised states 
woula have to ratify the 14th Amendment/ which ptth 
vided all citizens equal proter^tion under the law. The 
U.Sv Army was to prot^ the f^*eed{^plr1h>m thm^ 
whites who wanted ^ prevsnt them fron} exercising 
their newly gained rights. ^ ' 

Reconstruction lasted^m years. During that time, 
a coalition of blacks, poor whites and som^ Northern 
Republicans who had moved South enacted far-reach- 
ing political and social reforms in the c(mfiiittitional 
conventions and new'<y elected legisUfcture^ of the 
South. The n^w state consti^tions provided univenaal 
male suf&age (a few state constitutions disfranchise 
some formermiblie offiddls who sutqportdl ^cession, 
but t&i^di^^ii^ were minor and temf^rary )« 

This g^ the vote for thej^rst timb.^ newly 
black men, as well as to th^imnds of pc^ whuit^, who 
before the Civil War had bemi deprive of Cbe vote be* 
c&use of propert£-qwnership quaHfiditioas. For the- 
firaft time, Southetti states {nrovided fihse public 
schools for all children, a gain not only for black diil* 
drfen but for tens o|ihousands of ppor white children 
who previously had been.denied ^Qc^tion. The prop- 
erty rights of women were prqtedie^, divorce lawp 
written and imfmsonmei^ for debt abolished. Or- 
phanages, asylums for the insane and schools for blind 
and deaf p^ple ware establishCKl*^ 

Black$ were involved in all the state conventions 
that drafted the new oonstitutidns, and many were 
elected to the new state legislfttures. Contrary to the 
myth of "Black Rule"* promoted by those whites who 
^pposcki the social and political changes, blacks made 
up a mfiyority of thct. representatives in only one state 
—South Carolina — and then only in one house Of the 
legislature. During Reconstruction, blacks were elect- 
ed lieutenant-governor in three states and served in 
various positions-^uch as secretary or state and state 
treasurer— in others. Twenty blacks were elected to 
the y.S. House of Representatives and two blacks 
served in the U.S. Senate. 

During Reconstruction, some blacks and white% 
worked together raising food for their families, and 
some pooled their money and bought land. Most i^r^ 
whites, however, had little to do with blacks. For the 
mMt part, poor whites had iiated f lavery^ seeing it as 
the cause of their poverty. Ijowever^^^eir angQr had 
been directed more toward the black ^ves, whose la- 

^For additional information on the reforme of the Reconatruction 
era. Lerone Bennett, Jr.» Black Power USA: The Human Side of 
Reconstruction (Chicago: Johnaon Public/iitiona, W. E. B. Du 
Boi&.Black keconatruction in America, 2860-1380 (New York: Athe- 
neuin, 1962); John Hope Franklin, J^one^wtion Afier the 
War (Chicago: Univeraity of Chic%ci 1981); and Kenneth bI. 
Stamiv. The Bra of Recon$truction, 1866 1877 (New York: Kno«rf. 
1965). 



ERLC 



12 



5 



Background Information 1 1 



bor they saw as'competition, than at the white slayoc- 
/acy that dominated and exploited both groups for its 
own benefit. Oppressive as their lives were, white su- 
pretaa<7 had given them the illudon of ben^t by tell- 
ing thfm that at least they werT superior to bla:ks. 
This sense of white supdrioritj' and prejudice against 
blacky was deeply ingrained. 

Most poor whites were either tenant farmers on 
large plantations o^ owned tl^Sir own small plots of 
land, usually in the least fertile hill or mouritain 
areas. These were all that remained alie/- the develop- 
ment of large plantations pushed w!dte lma!^ffi3'mers 
out of'the most fertile kreas. After thewar, there was i 
talk of breaking up the massive plantations and divid- 
ing them among th/ rougti«y 4 million blacks and 6 
millioji poor whites. Such land reform would no doubt 
have encourage lai^e nixmbers of poor whites to co- 
operate more fu'ly with Reconstruction effort. How- 
ever, the federal govemmex^t (which was then giving 
away millions and millions of acres of land to immi- 
grant homesteaders and to hulroad owners) reftised to . 
take this decisive step. 

With land to farm, the freedpeople— who had been 
forced to work all their lives without pay^would have ^ 
had the economic independence n«:essary to secure 
their political rights. Some successAjil farming com- 
munities ^f fr^people developed in areas wh^re 
they had access to lanli. For example, in 1863 the 
Mississippi plantations of Jeflbrson Davis and his 
brother were .divided, and 70 freedpeople were given 
30 acres eadi, while a black regiment protected 
them from Confederates. This "Davis Bend" pro- 
gram was so succeasAil that by 1865 anothef 6,000 
acres were given to 1,800 blacks organissed into 181 
companies. The government supplied ^uipment 
and supplies, which were paid for when crops were 
sold. Thei people open^ stores, establish^ a school, 
set up a government, and provided free medical i^- 
vices to all who could not afiford a doctor. In 1866^ 
they cleared $160,000 after paying expenses. But 
such successAil ventures were aestroyed when the 
ei^-Confederates were pardoned hyihe fi»ieral gov- 
emnjient and given back the land* 

For both blacks and poor whites, the Reconstruction 
era offered hope of signiflcant improvement in their 
lives. It was a peri^ in which the Qouth— indeed the 
nation as a whole — cf\iae closer to being a truly demo- 
cratic society than ever Iwfore. But the social and pol-. » 
* itical changes were not welc(toi^ by those who want- 
ed to regain thei^ former privilege and power. Their 
c^peai tp poor whites for race solidarity, backed by' 
years of intensive racist indoctrination and by great so- 
cial and economic pressure to stay in line. Kept most 
poor whites aligned with those of sanilar skin color, 
rather than with those in a similar economic position. 
Control cf the land and most resoOriMS enabled 
wealthy whites to pressure many blacks, who were ec- 
onomically dependent on them, not to exercise their 
political rights. Yet in spite of this economic and so- 



eial {x>wer, significant numbers of blacks and many 
pwr whites continued to struggle to build a more just, 
free and democratic society. Tho response was a cam- 
pjaign of terror, violence and intimidation designed to 
crush these social changes and restore the former elite 
ta power. 

C. BU)TH OF THE KU KLUX KLAN 

After the Civil War, there^was a great deal of tur- 
moil and dev^tsj^i^^^^^ In addition, 4 mil- 
lion enslaved people Were now frue. Even tefbre-the- 
Black Codes were adopted, a variety of white vigilante 
a^d terrorist groups, determined to keep blacks under 
white aantrol, hadsprung up across the South. 

These group«had their genesis in the prewar slfs^e 
patrols. The ub%uitous stilve patrols had be^ a'sf mi- 
ofTicial force, required to police 4 n^illion enslaved peo- 
ple who lost no opportunity to escape from or rebel 
against the dehumanization and oppression of chattel 
slavery. In most of the slave states, the patrols play^ 
a megor role in the system of control, and almost all, 
adult white men, 'whether or not they were slave- 
owners, were liable for perfodic patrol service, gener- 
ally nerformed at night, on horseback. The "paterbll- 
ers,"^ as an integral part of their duties, bullied, 
whipped, beat and intimidated blacks,<8earched their 
homes and broke up gathering. ^< 

In late 1865 or early 1866, six veterans of the Con- 
federate Army formed a secret organization in Pulas- 
ki, Teivneraee. They called it the K'u Klux Klan (the 
name supposedly derives from the Greek word for cir^ 
cle, kukloa, to which they added klan). While claiming 
to be a social club, 4hey, were soon expressing resent- 
ment at the changes taking place in Southern society. 
The Klan begap to fight mese ch^ges, attempting to 



^ma^aeA by the slavm. 




During R^natrwMon, jnUfUe schools were provided 
for the first time for hkifiks and poor whites. There was 
an enormous resfmnse by blacks, who craved the leamy 
ing denied them under slavery. 



1 2 Backgroifod Infoittnation 




Klan terror wds directed againat blacks and whites' 
working to build democracy. Bku^ who were sutxess- 
ful leaders, public ofjftcials, fiirmefrs or teachen were 
particular targets of violence. 

restore the old ways of white supremclcy. 

In the spring* of 1867, delegates from Klans 
throughout Tennessee gathered at the neWisst hotel in 
Nashville They were businessmen, former Confeder- 
ate officers and leaders of church and state. They 
chose Nathan Bedford Forrest to be Grand Wizard. >^ 
former slave trader, Forrest had served as a Confeder- 
ate cavalry off^^^r; his activities includ*id the com- 
mand of troops attacking Fort Pillow (near Memphis), 
garrisoned by black soldiers, in April 1864. The Fort 
Pi How- Massacre epitomized the Confederate practice 
(}f executing captured black soldiers. Wholesale 
slaughter, accompanied by every sort of atrocity, fol- 
lowed the capture of the Fort. Approximately three 
hundred soldiers, plus women and children depen- 
dents, were brutally murdered. 

The Klan was to become a night-riding vigilante or- 
Kanization for white supremacy. Under Forrest's lead- 
ership, it quickly expan'ded throughout the Soi^. • 
The Klan recruited whites — particularly poor whites 
—by appealing to racial prejudice andl^iefii in white 
superiority. The Klan used violence and terror to in- 
timidate blacks and those whites who were working to 
build democracy. The old ruling elite of the South sup- ' 
ported the growth of the Klan, seeing an opportunity 
to regain its [political power and^keep black labor (an^ 



ultimately that of poor whites) under its control. 



< 



Terrorist Activities 

Klansmen dressed themselves in white or black 
robes and wore njasks and hoods. By liiding' their 
identity, the maska nidde it psychologically easier for 
members to commit atrocities and lessen<ed their 
ch'anct* of getting caught. Victims were sometimes 
lytiched by a mob thatj dragged them from their 
at n i«ht . hung them from trees, beat them and th^tk 
fires under them while they were still alive. Women 



were raj^ and children were often beaten or kill^. 
Bbck homes, churches and schools were burned."^ 

Klan terror was particularly directed at blacks who 
had become successful, leadere, public officials, 
teachers and farmers— individuals whose achieve/ 
ments and wwk clearly underminiMl tiie rancept ci 
^ black inferiority and threatened white supremacy.^ 
- The Klan assassinated the nost comi^tent bndifdar-* 
ing black leaders and terrorized* stnd drove lAit 
teachers who were helping black pmple ftilfill tiwir 
great desire for education. The Klan sought to heat ' 
down blacks who stood up foi^ their rights, to prev^at 
blacks from gathering to discuss concerns add to ke^ 
black labor under white control From 1866 to 1876, 
the Klan killed an estimated 3,500 blacks in tb6 ' 
South afid whipped, b^t, tan^and featk^re4 many 
thousands more. Many whites who were friend^ w 
worked with blacks, or who supported tlie R^ublieatt 
party, receivMl the same toeatment. 

KM^n terror was ^p^ially great before elections. 
The Klan used assassmation, beatings and intiniida* 
tion to terrify blaeks» Republicans and syir^pathdtie 
poor whites and keep them from voting, thus eui^lktg 
the Democratic party to regain control in state 'aflN^r 
state. North Carolina provides an example of the 
of Klan activities that destroyed democracy across 
South. As a result of a campaign of terror, 12,000 few- ' 
er Republicans voted in 1870 than in previous elec- 
tions, and Democrats regained control of the legisla- 
ture. One writer described events in North Carolina 
as follows: « . 

District^ attorni^rs, jury comi^issiohers, sherifA^ many 
judges, and leading ^citizens of the community were 
members or suf^iorters of the Klan. It was a secret, highly 
organised, well-disciplined underground army. And it 
* was determined to take control of the state out of thp ^ 

hands of l^lacks, poor whites, and i^publicans 

The 1870 election was the Klan's target. On the night of 
February's ttiey rode into Alamance and hanged JiVyatt 
Outlaw, leader of the Republican party in the county. 
Outlaw was a black, a skills mechanic, town commission- 
^ er, and leader of a IcK^al^caippaign to get a church and a 

- -^^hwJ for the 

an oak tree less than one hunA-ed feet from |the] court- 
house. ' 

In Caswel] County, the other Republicaif stronghold, 
the head of the party was a poor white man named John 
Stephens. Five men,^ll wd^hy and educated,' ttap|ied 
him, strangled him, stabbed h^, and threw his body on a 
woodpile. ^ 

The terror spread throughout the stpte duringf- 
1870.^ ... By election day the work of the Klian had Ifeen 
done. Thousands of Re|^i|blicans stayed away from the ' 
polls. The Dem<Krrata won the election and took cont;t>l of 
the state legislature. One of the Hrst laws they pas^ 
p granted amnesty to anyone who had committed a crime 
on behalf oTa secret white organization.^ ' ' ^ * 

first-hand testimony on Klan terror, pp. 33-36. 

^Richard Stiller. The Wki^Mmority: Pioneers for facial Equality 
(New york: Harcourt Brace Jovanovich^ 1977*), pp. 3S-39. 



Far too f^w federal troops were stationed in the 
.South to protect the exercise of democratic rights, and 
blacks, poor whites and-Republicans became the easy 
targets of a violent counterrevolution of terror and 
assassination carried out by white men determined to 
regaiix power. Appeals to Washington from state offi- 
cials and desperate citizens for additionaUroc^s were 
repeatldly turned down. Blacks had few guns to b^gin 
with, since they had been forbidden weapons during 
slavery and most were too poor to purchase them after 
tKe war. Sometimes those who did have guns were 
stripped of them by white sheriffs who either sympa- 
^ thized with or belonged to the Klan. Nonetheless, 
blacks attempted to resist the return of white supre- 
macy and to defend thems^ves in whatever ways pos- 
sible. (Reports «bout the remaval of federal troops 
from SbutTi Carolina, for example, mention black 
women carrjrifng axes or hatchets hanging at their 
sides half-concealed by their aprons and dresses.)* 

Finally, Washington took some action against the 
white terrorists. After congressional hearings exposed, 
the severity of Klan violence. Congress passed a series 
^ of laws making it a federal crime for individuals to de- 
prive other citizens of their constitutional rights^. The 
Ku Klux Klan Act of 1871 imposed heavy penalties on 
persons "who shall conspire together, or go ih disguise . 

, . for the purpose ... of depriving any persons of^^fa^ 
equal protection of the Ifiws, or of equal privileges or 
immunities under the law/' In areas where the federal 
government acted, thercf was a sharp decline in terror. 
Wherje no determined force was brought to bear, the 
terror rapidly spread. 

Some Republican ofTic&ls attempted to prosecute 
Klansmen in federal court. There were many arrests, 
but relatively feW- corivictions. WitnesseB(^juries 
judges a^d sherifTs were ^11 too often members or sym 
pathizers of the Klan. However, by r873 the Klan be 
gan to decline. In part this was due to the federal ac 
tion.Jn part it was Because the need for the Klan di 
min^ished once its violence' and terror succ«eded<9n 
abling white supremacists (sometimes called Re 
deeniers) to /egaih_contrpl^ of ^tete^^ 
courts and/police.^n states'^ like jiilississippi, where 
Republican rule outlived the Klan, rt^s of armed, un 
masked white men replaced the Klan, op^ly terroriz 
irff aijd killing blacks and reform-minded whites and 
preventing free elections. 

0. DEATH OF RECONSTRUCTION 

Democratic party (white supremacist) control was 
reestablished in Tennessee in 1869, North Carolina 
and Virginia in 1870, Georgia in 1871, Alabama, Ar- 
kansas and Texas in )874, Miteissippi in 1876, and 
South Carolina, Florida and tiOiiisiana in H^77. Back 
in power, the white elite no longer needed the Klan, 
for suppression of blacks could be accomplished by of- 
ficial, "legal * means. New state constitutional con- 
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ventions began to take away the rights black pedple 
had gained during Reconstruction. Over time, "Jim 
Crow"® laws were passed, creating a massive system^ 
of segregation — separation of the races — in almost 
every area of life, with blacks consintently receiving 
inierioi* facilities, services and treatment. 

The- Klafi as an .organisation, of .iiooded .Ujrroriats, 
had disappeared, but white terror (or ••Ku-Kluxing") 
continued. Lynching of blacks by whit*' mobs became 
a regular aspect of &)uthem racial control, w ith thou- 
sands of blacks lynched from 1890 to 1910. The terror 
reached a peak in the 1890*s, when the white elite was 
threatened by a developing malition of black and 
white tenant farmers and sharecroppers working on 
common interests and problems through the Populist 
party. However, racist appeals to poor, whites, backed 
up by violent Intimidation, defeated the potentially 
nowefful coalition that could have improved life for 
both poor whites and blacks. 

Had the NortH been determined to protect blacks' 
rights, the history of Reconstruction would have b^n 
very different, as would current racial divisions and 
inequities. However, whites in the North were more 
interested in national unity than in securing demo- 
cratic rights for blacks in the South— or in the North, 
for that ma|kir. Northern businessmen, especially 
railroad and factory. owners, wanted a quick return to 
stable, secure governments in the South to provide a 
better chmacd for business, ar\d Northern business 
was very influential 4x1 the Republican party« 

Ih I877, the Republicans made a deal with the 
white ejlite in the South. In a very close^ contested 
presidential election, the Southern Democrats agreed • 
to support rtutherford B. Hayes, the Republican can- 
didate, provided that once in office, he would remove 
the last of the U.S. troops from the three Southern 
states in which th^y remained. With the removal of 
these troops, Reconstrudtion was over, and white su- 
premacy was firmly established once again. Over the 
next 40 years, as the S<nith extended segregation and 
denied blacks' more and more rights, the North ac- 
quiesced The U Court declared much of 
the Reconstruction legislation unconstitutional and,y 
perverting the clear intent of the 14th Amendmenlrr 
failed to enforce the requirement that *'no state shall 
deprive any citizen of equal protection under the law." 
Instead, the Court used the Amendment in a number 
of cases to reinforce and protect .business interests. By 
1913, gven the federal government hgd implemented 
segregated washrooms and eating facilities for its em- 
ployees.^ 

*Tenn derives from a minstrel song. 

^For further discussion of federal complicity, see Rayford Logan. 
The Betrayal of the Negro: From Rutherford B Hayes to Vfoodrow 
Wilson (New York: Collier Books. 1967). For discussion of Supreme 
Court actions, see Howard Meyer, The Amendment That Refused to 
Die (Bosto^Beacon Press, 1978). 
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1 4 Background I^i^rmation 



E. THE KLAN REORGANIZES 

White supremacista were the victors in -what 'has 
been called the Reconstruction War and, ks usual, the 
victors wrote the iiistoiy of the conflict. By 1900, a 
white supremacist interpretation of Reconstruction 
was generally accepted ty whitelii&Iahs through- 
out the country. , ' " 

This interpretation i^^ored Reconstruction efforts to 
build a multiracial demdcracy, claiming that the van- 
quished South had been nithlessly ruled by illiterate 
blacks and their corrupt Northern allies whojpil^z. 
zled state treasuries, denied whiter the ^^^^and 
tyrannized whites until the gallant Klan arose to 
•'save" the South. In fact, many black ofTicials were 
well educated and as a group they served at least as 
well as^ whiles who preceded or followed them. As for 
''Black Rule," blacks were a meuority only in one house- 
of one Southern state legislature (South Carolina). 
Overall, only a small percentage of white males— 
those who had been publi/: officials tefore secession- 
were disfranchised for their role in the rebellion. 
Government corruption was a national problem dur- 
ing the periodr not a characteristic of multiracial gov- 
ernment. "Saving" the SouUi was a euphemism for the 
restoratt. i of white dominationlliaKignored the exis- 
tence of the South 's sizable black population. 

In 1915, the white supremacist view of^Reconstruc- 
tion received dramatic and widespread dissemination. 
The epic, movie Birth of a Nation captivated millions 
9f whites around the country with its tale of "heroic" 
klansraen saving white ''civilization'' from brutal 
blacks and 'their scheming white allies. The film's 
enoi^ous success contributed to the rebirth of the 
Klan and to its phenomenal rise in membership and 
influence over the next decade. • ^ 



Rapid Social Changfis 

With the coming of World War!, new jobs opened up 
in the North and Midwest, and many Southern blacks 
left the South to seek employment. They worked in 
steel factories and .?njneg in theJ^torth. 
Many also fought in the U.S. Artny in Europe. At the 
end of the War, the black veterans— 360,000 strong 
—expected something from the government for 
which they had fought to "help make the world safe 
for democracy ." Yet, in the first year after World War I 
alone, 76 blacks were lynched, many of them still in 
their U S military uniforms. There were "race riots" 
I generally white attacks on blacks) in many cities 
- including Chicago, Washington, D.C., and Tul- 
sa— in what became known as the Red Summer of 
1919. 

Rapid social changes were taking place dn the years 
around 1920. The Russian Revolution had recently oc- 
curred. While many people in the United States 
cheered the overthrow of the Czar, others, particular- 
ly those in positions of power, felt threatened. Their 



fear of Communism led to many illegal arrests and 
deteijtions of people during what is known as the Red 
Scare. Many workers were 'organizing into .militant ^ , 
unions and striking to improve their economic posi* 
tions. The country ^experienced an economic depros- 
sion in the fifst years of the 1920*8. Women, finally 
won the vote in 1920 after years of struggle. There 
was a new spirit of black freedom and "renaissance,'* a 
period of great cultural activity, with bl^ck prats, 
writers and playwrights strongly asserting their de- 
mands for a better, life. Lifestyles and morals were 
changing. Prohibition had been enacted, though there 
was widespread disregard for the ban on alcohol 
Large-scale immigration of &)uthem and Eastern Eu- ' 
ropeans (primarily Catholic «^d Jewish) resumed af-. 
ter a halt caused by. the war. Alhiost 1 million immi- 
grants arrived in 1920-21 alone. ' T * . 

Racism and-^ti-l^mitism were both widSsqjireAd 
and respectable. Eminent college professors/ jscien- 
tists» clerior and government officials wrot^ahd'«pok6 
frequently abo\it the inferiority of people of color, oif 
Southend and Eastern Europeans, and of JeVs and 
Catholics, while claiming the adperiority ,of white; 
• Protestant, Northern European peoples. They asserted 
that "Aniericans" (meaning wftiSe Prptestanfdi^of 
Northern European background) were not only supe^ 
riori but were in danger of being overwhelmed by tilie 
larj^cale immigration of people they claimed were 
inferior.*^ \ 

reactions to Social Changes 

While many welcomed social change, seeing the po- 
tential far improvement .in their lives, othera felt 
threatened and worried that the cduntry was falling 
apart. Those in positions of power in government, in- 
dustry ^nd the media played on people's anxieties and 
concerns to build resistance to the changes knd to 
, reestablish "stability." There was a strong revival of 
fundamentalist ^ristianlty.^ 

At this time, the Ku Klux Klan again !&rose and led 
an attack on the new spirit of liberation, prdhiisipg to 
defend "100 percent Americ€^nism." The Klan of this 
period, called the InviSbTe Kmpire of the Ku IQux^ 
Klan, had t^en reestablished ki 1915 with a cross- 
burfting ceremony on Stone Mountain in Georgia. It 
became the largest KKK organization in history— es- 
timates of its memberehip in the early 1920's range 
from#^2 to 5 million members. It was a time when ex- 
ciusiomiry fraternal organiza tions Vere very popular. 
.Those who reestablished the Klan promoted it as stich 
a fratergyat<)rder./They sold membepship^as well as 
uniforms and other paraphernalia and became very 
rich. Businessmen, clergy, pubHc bfiRcial^ judges, po- 
lice and othfer "respectable" members o^communities 
were the mainstay of the Klan in the 1920 s. 



**For further discussion of racist ideology in this period see Thomas 
F. Gossett. Racf The History of an Idea in America (New York: 
Sehocken Books. 1970). chapters XIV and XV. ' * 
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In addition to blacksH the Klan attacked immi- 
grants, Catholics, Jews; union organizers and any- 
oifie — inchiding white Ptoteatanls — who believed'^in 
and acted to bring about equal treatment for ali';peo- ^ 
pie. The Klan claimed to stand for 'lOOprcent Amer^ ' 
ic0nism,'* a phrase which could mean whatever those 
usLig it or hearing it, wanted* Mainly it stoiMl for 
white, Protestant supremacy. ""Catholics, you are not 
Americans''^ was one KKK slogan. ""The 'only way to 
' cure a Catholic is to kill him"^^ was another.Jn many 
places, the Klan organized J^ycott^i^oT Catholic ami _ 
Jewish businesses. At a time when many women had 
been struggling to win the vote and^were enteigng the 
"workforpe and gaining itiore independence (as well as 
adopting new hair and clotHing styles), the Klan 
called for "Pure Womanhood" and warned ^bad wom- 
en*' of dire consec|uences. The Klan also fought boot- 
^ ^ei^rs and those w ho pu bii dy c oyimm^afag^^ 
I aliases, the Klan acted as the judf.e, jury and .en- 
forcer of public morals. 

The Klan's anti-Catholicism and anti-Semitism 
brought it wide support in rural areas where there 
were few blacks and often few Jews or Catholics. The 
. Klan was extremely powerful throughout the country, 
p^icuiarly in the ^utH^vMidwlst and West. Pa- 
rades of robed and hoocied Klansmen and Klanswom- 
en were held, often with the cooperation of the police, 
who might dim' the street lights so that burning cross- 
es would be more effective. There were hundreds of 
hoggings and "tar-and-feather" parties, where vic- 
. tims— blficks, immigrants, "sinful" white women and 
men — were beaten and their wounds stuffed with hot 
tar and feathers. From Maine to Indiana to Oregon, 
Klansmen or Klan-supported cand^tes won local, 
state and federal public offices, a^rrace hatred an 
religious bigotry were at a high pit^h^fter Klan-sup- 
ported candidates won control of the Oregon legisla- 
ture and governorship in 1922, they passed a law that 
in effect would have abolished parochial schools (the 
Supreme Court ruled it unconstitutioQal).^^ 

Th# Klan Dftcilnes 

By 1925, the Klan movement had begun tadwindle. 
By them laws severely restricting the immigration of 
Eastern and Southern Europeans, Japanese and othfr 
— pe^le of color had been passed. Unions^auch^Uieln- 
dustrial Workers of the World, which had successfully 
organized across the country, had been greenly weak- 
ened by government harassment, l^npmic pt'ospert- 
ty had returned to many. 

Internal power struggles and a>rrupt and criminal 
conduct by Klan leaders contributed to the Klan'i^ de- 
cline. The Klan had attempted to impose its interpr^- 

*Robert P Ingalin. Hoixis: The Story of the Ka Klux K&^n (Nfew 
York: G.P. Putnam's Soni*. 1979)»p. 46. 

»*1bid . p 39 
"Ibid . p. 40. 
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In 1925, 8ome'40,0(H> Kktn members paraded in Wash- 

ingtoHjDXl^ labile cLcrowdof2(H)fi(H>Mi(Uched...^^ , 

tation of morality on all, yet Klan leaders were bften 
^ exposeid practicing in private What t^iey'denounced jn 
- put t l ie. ^3?Ke-^KI<Mi^B dftcTThe was y««ti<nfta wEeiEpSig. 
newspapere began to expose ^ts lawlessness, corrup- 
tion and the <K>ntradictions between what it claim^ to 
. stand for and what in fact it was. 

F. THE KUN— 1930 TO 19S4 

Klan ^ivities in the 1930'8 were primarily in the 
South, with particular focus on union organizing and 
"Communism"— which the Klan saw evferywhere, 
particularly in the activities, of President Fj-ankiinl). 
Roosevelt and thr New Deal. The Klan directed its 
terror at efforts of ' hite and black tenant farmers and . 
sharecroppef^ to organic to improve their lives. ' , 
After World Wai^I, ^cka— who had contributed so 
much to the world flght for freedom against tyran- 
ny—redoubled their efforts to combat racial ii\justice 
in the UJS. The arrival of Europeans, particularly 
Jewish reA|gee^, firom war-torn Europe aroused bigot-" 
ed segments of the population. Both the AFL and 
the CIO sent hundreds of oit^izera into the Sr 
in 1946 to organisse low-paid l^uthem wor! 
Again, the Klan arose, strongly anti-black, anu- 
Catholic, ant^^wish and «riti-union. Terroristic 
attacks andiig o fl s hu min g m increased as the org a ni- 
zation grew. ^ - ^ 

In 1 949, the Grand Dragon of the'^prejlominant Klan 
faction died. Di8aen8ioiu.fragmentdtiQn^aiid violent 
increased. The Klan's brutality brought condemna- 
tion from clergy, politicians, n^ewspafwrd and civic or- 
ganizations, fbe official, legal machinery of govern- 
ment in the South was firmly under the control of 
white supremacists, and the Klan's violence (includ- 
ing brutal attacks on whites whose behavior the Klan 
, found "immoraD was unacceptable even to many 
white supremacists. State and federal officials often 
prosecuted Klan lawlessness. Alabama, Georgia, 
^uth Carolina, Florida and many cities in the South 
passed laws outlawing the Wearing df masks. The 
Klan was beaten back, but segregation and white su- 
premacy remained" strong. 



1ft Backgrouhd' Infonnatipn ' " 

G. THE CIVIL RIGHTS ERA 

The 1950's witnessed the*growMi of a great'dnve for 
equal rights in the South. In 1^54, the U.S. Supreme 
•Court declared segregation in schopis to be unconsti- 
tutional. In 1955, in^ Montgomery, Ala^ma, liosa 
Parks was arrested for remsi^g t^gtve up her bus seat 
to a white as blacks had been required to do since 
Jim Crow segregation laws had been 'enacted in the 
late 1800's. A nine-mon]t;h boycott of the Montgomery 
buses, led by the Iteverend Martin Luther King, Jr., 
finally ended bu& segregation. Jhe victory g^ave impe- 
t\|s to the struggle against al) Jim Crow laws in the 
Soutb and s^iapcfS the thrust ofnonviolent^r0distdiiee 
to segregation that cHaracterizM much of the struggle 
for civil rights. 

During the 1960'd, sit-jns, Freedom Rides apd thou- 
sands of de monstrat ions and marches by blacks (ahfl 



some whites) 'challenged the Jim Cro^^laws. They 
forced, over the next few years, ti}e desegregation of li* 
braries, bus stations, parks, restaurants, swimming 
pools and all Qther places of publi^cconnimodation/m 
.the South. * ^ 

Another Kian Revival 

The Klan began to rise again. The U.S. Justice De- 
partment reported that, from 1964 to 1^, the Klan 
was responsible for 70 bombings inCreorgia anj^ Mis- 



sissippi (30 of them of black chiirches in Mississippi) 
a;id 50 bombings in Montgomery; Alabama. The 1963 
Klan limbing of a B&pt\st church . in Birmingham^!- 
abama, killed four little black girls as they attended 
Sunday school. Msmy synagogues ^ we^ targets of 
Klan lK>mlnngs during this i^riod. 

Terror w^s a constant reality during this penod of 
civil rights struggles. Thousan(jb of arrests, ^beatings 
and acts of harassment were carried out against the 
Movement. The Klan was again at ^ork,,but its role e 
was less critical than in other times. Unlike the Re- 
construction {wripd, &Aithem state governments now 
yirere firmly in the control of racists, aAd they /did not ^ 
hefiitate to u£^ the Ml police «id4egal po^er of (he 
state to fight the drive for ft^^om. Governors vowed 
""segregation forever."* Alabsana's Govexnor O^orga 
Wallace promised to stand in the schoolhouse d<K>r- 
way in 1 983 to physicaiiy bh>c k i mp l c m o nia ^ n of the 



'Uourt's order to defegregate, while^ Georgia's- Cover 
nor Lester Maddo» publicly distributi&d ax handles^ a 
reminder of those us^ to beat black demonstrfitors at 
his restaurant, before his ^lection« Police chiefs 4ike 
''Buir Connor jn Birmingham^ Alabama, shocks the 
country ahd much of the worlcTwith their brutal tuie of 
billy clubs, police dogs, cattle prcKis and high-pressure' 
Are hoses against nonviolent civil rights demonstra- 
tors/ Because white supremacy was the law and prac* 
tiite of the S6uth,%hi te8 o^uld openly^oppose struggle 




White supremacist officials often responded to nonviolent civil rights {^monstra- 
tors with hi^h-pressure fire hoses, police dogs, etc. Above, a scene in Birtningham, * 
Alabama. 
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for freedom. Instead of joining or providing much 
covert support to the K>an, middle^class'whites by the 
tens of thousands (including businessmen and politic 
cians) joined the White Citizens Councils, which oper- 
ated openly to defend white supremacy and fight inte- 
gration. 

''Law Enforcement'^'* Participation 

When the Klan did act, it was often aS ^n extension 
of law enforcement agencies — a rol^ reminiscent of 
the slave patrols from which the Klan evolved. An ex- 
ample of this relationship took place in Philadelphia, 
Mississippi, in 1964, . Three civil-Jigltfs workers 
-James Chaney, Andrew GoodiAan and Michael ^ 
Schwcrner (one black man and two/white men, all in 
their early twenties) — were arrested by sherifTs offi* 
cials on a false charge. They were beld until nightfall, 
then- released ai^r a ttap had been set. Members -of 
the White Knights of the KuKhix:K1an, inciudingthe^ 
deputy sheriff, stopped their car on a back road, mba^ 
dered them and buried their bodies under a dam being 
constructed in the area. Thia'case became jl national 
scanda4^ and raWied much internationaf ^port for 
black people, yet it was only one ofj^undreds of such 
semi-ofilcial acts of terror against the civil-rights 
workers in Mississippi and elsewhere. 

In addition to involvement by many local "law en- 
forcement" officials in attacks on the Civil Rights 
Movement, there is evidence of complicity by the Fed- 
eral Bureau of Investigation. Evidence indicates that 
the F B I. director, J. Edgar Hoover, knew in advance 
thatnhe Birmingham police and the Klan were plot 
ting to ambush Freedom Riders arriving at the Bir- 
mingham bus terminal in May 1961. Hoover was in- 
formed that the police had promised the Klan 15 to 20 
minutes to beat the riders and^that police commission- 
er '*Buir* Connor wanted the riders beaien until "it 
looked Hko a bulldog got hold^pf them." Not only did 
tlw. Bureau take no action to prevent the attack, but 
'an F.B.I, informer, armed with a lead-weighted base- 
ball bat. was a leader in the Klan s vicious bes^ting of 
the Freedom Riders. In addition to his iKJSsible impli- 
cation in the 1963 church bomUing in3irmingham, 
this same informer was one of four Klansmen in the 
car from which a bullet was fired, killing Viola Liuzzo, 
a white woman from Detroit, as she was driving be- 
tween Selma and Montgomery, Alabama, after a cfivil 
rights demonstration in 1965. 

According to a U.S. Justice Department report. 
Hoover twice blocked prosecution of four Klansmen 
identified by F.B.I, agents as the bombers who killed 
the four black girls at church ip Birmingham in 1963. 
He also withheld information about the lK)mbing from 
his superioK3 in the Justice Depanment. A fifth stw- 
pect. who agents were convinced was involved, was 
nonetheless hired by the F.B.I, as a paid informer two 
months after the children we^ killed. Agents knew 
whilfe this informer was on th^F.B.I. payroll that he 
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- , engaged in attacks on blacks.^ 

The Second Reconstructloi^ 

Naticmal and world-wide revulsion to the violence 
against civifrights workers caused the U.S. Congress 
to pass the Voting Rights Act of 1^65, providi'fig feder- 
al protection of voting righ^ in the South. Literacy 
tests, poll taxes^ and the other devices, that had kept 
blacks (and some poorly educated whites) from voting 

* were declared illegal. Mc^or civil ri'ghts legislation 
was pa^ed, once again— as-in the 1860's— providing 
blacks with the Tights other f^izenp considered 
inalienable. 

Blacks openly fought the Klan. In 19S7, police re- 
fused to stop armed masked riders who nightly drove 
through the black community in Monroe, South Caro- 
lina, intimidating the residents. Blacks decided to de- 
fend themselves and opene#sfine on the Klansmen one 
night^putting an^d to thlA.Kl8n^actlvi^,.N^^^ 
^ Americans in Robeson County, North Carolina, used 
the same sejf-defense strategy severrtl months later. 
In 1^65, the black Deacons for Defens^ w^s organized 
in Jopesboro, Louisiana, to patrol its own communi- 
ty nightly in defense against Klan night ri^lers. ' 

By the end of the 1960's, pressure from Jblacks, with 
the support of many whites, brought an end to Jim 
Crow laws and established l^gal guarantees of black 

* people's civil rights. However, entrejiched discrimina- 
tion in all areas of society remained to beNghallenged, 
a much more difficult, task. Discriminatoiy policies 
and practices in areas such as housing, education and 

, employment continue to deny blacks equal access i3md 
equal opportunities. Understanding how these TK)li- 
cies and practices function is much more difficult than 
recognizing overt Jim Crow^laws and segregation, 
Tryiftg to change the polkCies and practices that pro- 
vide whites with specisA benefits and privileges in 
areas such as housing, education ai^d jobs is to assault 
the very heart of white supremacy. The late 1960*s 
saw the rise of widespread white resistance to such 
fchange—referred to as white backlash. This resis- 
tance grew during the 1970*s. 

H. THE KLAN TODAY 

After Inany years <6f low membership, the Klan is 
rising again. In 1980, Klan membership was estimat- 
• ed at about 10,000, with perhaps 100,000 sympathiz- 
ers — up roughly 25 percentover 1978. As in the past, 
the Klan consists of several competing factions with 
diff^^rent leaders. The Anti-Defamation League re- 
ports that' the largest factions and their estimated 
1979 memberehip figures are: 
The United Klans pf America (3,500-4,000 
members); 

> "^See "F.B.I. Cover-Up Seen in 60'8 Klan Attacks;* New York 
Times, February 17, 1980. and "Federal Report Says Hoover 
Barred Trial for Klammen in '63 Bombing," New York Times. 
' February 18, 1980. 
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The Invisible Empire, Knights of the KKK (2,000- 
. ^ 2,500 members); 

The Knights of the KKK (1,500-2,000 members); 
and 

. The Confederation of Independent Orders of the In- 
visible Empire, Knights of the KKK (1,500 
members). 

Tlw Klan is active throughout the jcountry, with 
vigorous recruitipent proceeding in at least 22 states. 
The Klan is growing most qbickly in' the South. The 
Klan is no longer as antt-Catholic as it 6nce was, and 
some' factions npw accept jCathplics as members. 
Klan groups'believe in white supremacy a^nd are anti- 
Semitic, anti-gay and anti-immigrant. Most oppose 
the efforts of women to win equal rights; they engage 
in violence and terror to enforce their hatreds, view- 
points and interests. The head of the Iitvisible Empire 
encourages i^mberS to* carry weapons and Iwasts, 
'They're not fpr«sabbit hunting; they are to waste peo- 
ple."*^ Soi»B factions work closely with U.S. Nazi 
groups and have connections with fascist, nfo-Nazi 
groups in Europe that have engaged in bombings and 
violence. 

.The U.S. Justice Department reponed a 55 i^rcent 
increase in Klan-related cases investigated in J1980 
over the previous year. Paramilitary camps and clan- 
destine training sites, where Klan members learn 
hmv to handle a variety of deadly weapons and prac- 
tNffi guerrilla warfare" tactics, have been reported in 
Alabama, Connecticut, North Carolina and Texas. 
Nuhferous instances of Klan/police linkage have been 
reported. Racist attacks on blacks, including killings- 
in Buffalo, Cincinnati, Indianapolis, Salt Lake City, 
Atlanta, New York City, Mobile, Boston, and else- 
Wnere may not necessarily be directly attributable to 
the Klan, but they reflect the heightening of racial vi- 
olence advocated and promoted by the fClMi. Similar- 
ly, Klan anti-Semitism helped fan the hatred that led 
■to a 20-year record high of anti-Semitic violence and 
vandalism in 1980. Calls for the death of Jews, people 
of color, gay people and whites who work for racial jus- 
tice are found in literature distributed by the Klan. 

Today, as in the past, the Klan often attempts to 
cover its violent terrorist nature with a veneer of re- 
spectability. Klan leaders in three-piece suits have re- 
ceived a great deal of exposure from the media, which 
too often provide them, forum to spout their mes- 
sages of hate rather than investigating and exposing 
the violence and law-breaking in which they engage. 
An acknowledged Kl^ leader won the Democratic 
ppifnaj^ for a seat in th^ U.S. House of Representa- 
tives in California's largest congressional district, and 
he then received 14 percent of the vote, in the final 
election in the fall of 1980. At the same time, a fdrmer 
Klansman and neo-Nazi won the Republican primary 
for a congressional seat from Michigan and received 
32 percent of the vote in tl s final election. 

* 'New York Timea, March 15, 1979» 
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Tho Klan Targot8 Youth 

Most Klan factions are attempting t6 recruit young 
people ages 10 thrbugh 17 into-various Klan Youth 
Corps. Places in which Youth Corps are known to ex- 
ist or which are known targets for recruitment efforts 
^ include San DiegOi San Bemarding^and Los Angeles, 
'California; Dehver, Colorado; Chicago and Peoria, Il- 
linois; JefTeraon, Indiana; Oklahoma City, Oklahoma; 
• Hillsborough County, Florida; Birmingham, Turoa-" 
loosa, Tuscumbia and p&xAm, Alabama. 

"Are^ou 'fed up to hire' with Black, Chicano and 
Yang criminals who break into lockers, ind steal your 
clothes and wallete?" asks a leaflet distributed at high 
schools by the Knights of the KKK. "Have you "had it' 
with blacks following you home to beat you up. . . ? 
. Are you Ted up' with special privileges given to blacks 
by the School Administration. . . ? Are you i^Iy 
'uptight' because; White girls have to submit to being 
molested by crowds of grinning black thugs?" asks the 
Invisible Empire ^'its literature to youth. The an- 
swer is the Klan Youth Corps, "fighting for White stu- 
dents and their interesUTT' The Corfte' goals include or-" 
^anizing "White Youlft in every school along racial 
' nnes," a "'Get Tough' policy . with ft. ogant non- 
Whites," and "segregation of classes, followed by 
eventual segregation of schools." 

The Klan attempts to exploit racial tensions in 
schools; for example, Klan members leafleted schools 
in Boston as they opened under court-ordered desegre- 
gation. Another aspect off Klan Youth. activity is re- 
flected in the 1977 baseball bat attack by high school 
youth on patrons of a gay bar in Oklahoma City. (One 
Kla;i leader stated that he was drumming into Youth 
Corps members that there are other uses for baseball 
bats than hitting home runB.^^) Klan youth also re- 
ceive weapons^rdining. Some 30 boys and girls were - 
indoctrinated with racism and learned the use of guns 
at a Klan paramilitary camp in Alabama in the slim- 
mer of 1979. About 12 to 30 Explorer Scouts and Civil 
Air Patrol Cadets attended a KKK "survival camp" in 
Texas in 1980; where they learned how to handle guns 
and strangle and decapitate people. " 



The Kian in the Arm^ Forces 

The KKK has also been active in organizing in the 
U.S. Armed Forces. In 1976, an organized KKK group 
was discovered in the Marines' Camp Pendleton in 
California, after racial violence erupted. Klansmen 
dressed in army fatigues stood guard with weapons at 
a Fort Hood, Texas, Klan rally in June 1979 and at a 
national KKK convention in New Orleans in^ Sep- 
tember 1979. A soldier was found printing Klan nfate- 
rial on the base duplicating machine at the Yuma 
Proving Grounds in Arizona. Klan members have 
been discovered on a number of U.S. Navy ships. The " 



**N0W York Post. October 1, 1980. 

'"Associated Press, Houston, November 25. 1980. 
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Navy has since banned ''activities of a member or 
^embers of a racist organization'' on Navy ships. 

I REASONS FOR CURRENT KLAN 
GROWTH 

A study of other periods of Klan revival helps to 
identify some factors contributing to the current re* 
^ surge^ce of the Klan. The United States again has ex- 

• . perienced a period of great social change Just as it did 
after the Civil War and World War I— the other j^ri- 
ods of mcyor Klan activity. Central among these social 
changes has been the challenge to white supremacy 

. from blacks and other people of color. Struggles for lib- 
eration and rights by blacks, Native Americans, Chi* 
canos, Puerto Ricans, Asian Americans, women, gay 
people, disabled people and older people create an un- 
settling sense of social turmoil and change for some. 
As in the 1920'8, a backlash has developed in response 
to changing fnorals and lifestylra-^nd once again 
there is a significant rise in fundamentalist religious 
activity. People are worried about inflation and un- 
employment. The immigration of people from Mexico, 
Haiti, Central America, Cuba and Southeast Asia has 
been used to stir up bigotry, particularly at a, time 
wh^n many workers are already unemployed.. The 
war in Vietnam, the independence and actions of the 
OPEC oil cartel, and the Iraniian hostage crisis are 
some ' recent international situations which have 
caused niany in the United States 'to feel frustrated 
and angry. The increasing threat of nuclear war 
makes most people uneasy. 

As in the 1920's, the Klan's racist ideology and ac- 
tivities are provided fertile ground by more respect- 
able racist elements. Academicians with ''scientific" 
theories of whitfe sui^riority/biack inferiority re- 
ceived widespread media exposure during the 1970*s 
Xand are often quoted in Klan materials today). &>cial 
scientists who promoted various victim-blaming the- 
ories for racial disparities have received much media 
arid governmental attention. The government is 
sharply cutting back social service programs that pro- 
vide critical a^^Etance to racial minorities. Politi* 
cians are spoutmg code words like "states rights*' in 
speeches remaricably similar to those of the 1870's 
that ushered ii) the return to {K>wer of white suprema- 
cists at the state level, all the while assuring, as they 
did in the 1870's, that equal rights will be upheld. 
Lifelong white su^emacists, now in positions of 
great power in Congress, are pushing for repeal of the 
Voting Rights Act and other federal legislation and 
regulations that provided important advances for civil 
rights in the 1960's. The Supreme Court hastens 
white society's retreat from these advances in deci- 
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KLAM YOUTH CORPS PROGRAM; 

1 ) Organize White Youth m every schootl^ r acia^iifws 
2} tiettotqh'pcrticy with arrogant mm Whites 

3) fmce school atkmmstrators to drop tN^ir ai^asernent policy to 
mtm^ities by tr^eatdmng putNtc, exposure toltowed tiy possible 
boycotts , 

4) fmpHmient 1it for tat poticy by demanding equal rights tor Whtt^ 
stiM^ts It mfTHKities have* a Minority Cuiturai Class. Whites- 
should have a White Cultural Ctess (etc ) 

5) We want segregatKm of classes, followed by eventual segrega 
tiADof sclmis 



f enclose $6.00 with tf^ af^tcation <or membership in the Klan ^i^th"" 
Corps 

I swear that t ^ of white. nc»t Jewu^ih heritage ai^ that i have 
read and understood the pi^poses of the invisible Emime. Knights 
of the Ku Kfux Klan. I um^tand that this membership automatically 
becomes r^l mi void^in ttw event that f^ or misieadmg tnfdrmatton 
Is h^iysh^ ^ iOim mmbership 

I furtf^ swe^ that everyth«ng entered on this af^icaticm is true to the 
best ol my knowt^ ^ that I have furnished the signature of a 
parent or fegai guardian. 

S^K^ (^ont) Date 
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sions 8uch as the ^Bakke case^'' an4 thoira demaQcUnt ^ 
proof of intent to discriminftte in order to^ain judicial 
relief from diterimination (rather than pi^f of dipi- / 
cnn}inatoi7 results, which had previously h^n suip- 
ficient). ^imilfiu-ly» attacks on the gai(is cif women, 
unions, gay people and other groui» provide ifuel for 
the Klan's activities. » 
• ^ «tt 

The Kian Scai^goats ^ 

In the midst of current social change, people's frus- 
trations and anxieties are easily* channelled into 
blaming scapegoats. Once again, the Klan is a/ound 
to provide easy answers and point to scapegoats. 'The ^ 
nation is grave))" in need of a mighty force to ha)t the 
Washington insanity and return our country to its po- 
sition of greatness in the world. The Ku Klux Klan is 
the only organization which has proven its ability to 
bring change and restore order." Thiis says the Impe- 
rial Wizard of a large Klan faction in fiis organiza- 
tion newspaper. Today, the Klan scapegoats blacks, 
Jews, gay people, immigrants, communists and others. 

Typical of Klan scapegoating tactics *are its attacks 
on 'Jews. Klan propagsthda charges that a Jewish 
conspiracy" is responsible (qt everything from gas 
shortages to "race-mixing" to the cdul^ry's economic . 
woes. Jews, it is sometimes claimed, are the master- 
minds "behind" black people because blacks are said 
to be too "inferior" to initiate action on Uieir own be- 
half The Imperial Wizard of the Knights of the Ku 
Klux Klan has stated, 'The Jews . . . are flnancing» 
the riggers and forcing them down our throats."^^ 
Other age-old and discredited anti-Semitic igiyths 
often repeated by the Klan are that Jews control the , 
media, including textbook publishing, and banking. ^ 
In reality, Jews do not control these industries; they 
are, for example, the principal stcM^kholders or owners . 
of only 3% of the more than 1,700 U.S. newspap^re/^ 
and less than 1% of the dire^rs and top offii^ra. 
of U.S. commercial and savings banks. More signifi- 
cantly, whatever the percentage of Jews in a particu- 



^'See dissenting opinion of Justice Marshall. 438 U.S. 387. 
^*^The Klansman, September. !S80 (special mini-edition). 
^^The Tenneasean. Dec. 7. 1980. 
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lar industry, they fiinction as individuals, not ad part 
of any conspiracy. (In addition to maintaining dose 
links with neo-Nazi grout», some Xlan factions seU 
virulently anti-Semitic Nazi literature: Killer's Mein 
Kampfand The Hitier We Loved and Why aiie among 
tl^itles available.) ' 

The Klcm is once again basing its campaign of 
hati«d, bigotry and terror on white supremacy and its 
own definitions of Americanism and Christianity. 
Ourin^Reeonstruction, the Klan's violent and lawless 
activities, were said to be upholding "law and order" 
against supposedly 'Vuthless, law-breaking" blacks. 
Hi^ry shows their real purp(»6 was to restore' to 
power an^lite who l^efltted most from white sujMV- 
r}macy, and that the overwhelming threat to law and 
order came froirf the wh^te terrorists themselves. To- 
day^ the Klan's violent a.id lawless activities are said 
to be an attempt, t^ i^rotect Vhite rights'* against 
what the Kian claims is black people getting all the 
benefits Ci-everse discrimination"). Yet the facts show 
that black i^ple still suffer from racism and discrimi- 
n^ion and that whites as a group continue to erjoy 
far better social and ^ economic conditions than do 
blacl^s. Indeed, a variety of social and economic indi- 
cators demonstrate that the gap between whites and 
blucks has widened, not lessened. Thus, when the 
Klan seeksi to protect "white rights," it is seeking to 
maintain the special privileges and benefits available 
to whites in a society structured around white supre- 
macy. ' " 

Myths and lies have always been^liore vital to the 
Kian than its sheets and burning crosses. In spite of 
civil rights laws and some affirmative action efforts, 
blacks have .made only limited progress. They still 
earn, on the average, much leas than whites. They are 
under-represented in government, the proftrosions, 
higher-paying occupations and colleges. They suffer - 
twice the rate' of white unemployment, experience 
worse health care and housing, and are denied equity 
in a range of other areas. Yet many whites ignore 
these facts and remain silent about the continued lack 
of equality. Many exaggerate the progress, focusing ' ' 
oii laws and regulations that have been passed but ig- 
noring the failure to implement the laws. 
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History shows that poor whites have gained the 
most during periods when blacks "made gainil— get- 
.ting the right to vote, better educatioflisl opportuiji- 
ties, job training, more social ^rvic^, etc. Y§t it is 
quicker and easier for i^ple to 8ca{»goat others than 
' to carefully analyze social fororo affecting their siti:^-ir . ' 
tion and organize and work with cohere to create so- 
cial change. Instead of joining tO|^tiier to help im- 
prove our society for everyone, many pmple concerned 
about inflation, unemployment an4 ^gh taxes hold 
blacks, immigrants, Jews, gay people, communists, 
unions or various foreign (K)uiitries responinble for 
then* and society's problenris. Scapegoating serves to 
deflect people's frustrations trom the actual cauros of 
their problems onto weaker and less powerful groups, 

The Klan'8 Rote ^ 

The Klan serves two principal functions. ^First, it 
helps channel many white people's fhistration and an-' 
ger away from the roal causes of their concerns about 
taxes, illation, living^ standards and unemployment 
and onto the scapegoated groups. Second, through vi6* 
lence and terror, it attempts to intimidate people and 
keep them from struggling for t|^eir rights. The Klan 
has arisen whenever the efforts of pppr^sed p^ple, 
particularly black people,' to improve their lives, 
threaten the s|atus quo. T^ius, it is important to re« 
member that the Klan is only the tip of the iceberg, 
the most visible and obvious manifestation of the en-- 
trench^ racism in ouf society 

J. COUNTERING THE KLAN 

The Klan can only grow in a climate where racism 
flourishes. It needs the support or sympathy of those 
in positions of economic, political, religious andmedia 
power t6 either directly encourage its growtsn or to 
condone it by failing to fully exerciro their power to 
stop its terrorist activities and to protect its victims. 
Historically, the Klan has been less effective in areas 
where newspapers expose its true nature; where pub* 
lie officials denounce its lawlessn^; where la^w en- 
forcement officials vigorously investigate and pro^ 
cute it» illegal activities; where juries convict and 
judges sentence lawbreakers; where church and civic 
leaders speak out and help educate i^raple to its men- 
ace. The most effective weapon against the Klan' has 
been citizens — black and white — organizing, demon- 
strating against the Klan and demanding that <^m- 
*munijty and elected leaders act forcefully to stop the 
terrorists. - ' . 

Frederick Douglass, the famous ex-slave and anti- 
slavery leader, said in 1892: 

* • 

Now where restd the responsibility for the lynch law 
prevalent in the South? It is evident that it is not entirely 
with the ignorant mob. The men who break open Jails and 
with bloody hands destroy human life are not iione re* 
sponsible. These are not the men who make public senti- 
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ment. Hiey are simply hangmen; not the court, judg^ or 
jury. They simply obey the public sentiment of the South, 
t^e sentiment created by wealth and respectability, 
the press and the pulpit. A change in public sentimeni can ^ 
be easily effected by these fbrceu whenever they shall elect to 
< make the effort, [emphasis added]^ 



^Albert Blaustein and Robert Zangrando, eds.. Civil Rights and 
the American Negro: A Documentary History (New York: Washing- 
tort Square Press, 18S8), p. 287, 
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OBJECTIVES ' 

• • Students will be able to identify types of activities en- 
gaged in by the Klan. ' 

• Students will b^ able to recognize violence as a m£uor 
' characteristic* of Klan activity. 

• Students wiDtbe able to cite groups against which Klan 
violence is directed, including blacks. Jews, gay people, left- 
ists, immigrants, whites who oppose racism and others. 

• Students will be able to cite areas where Klan activities 
have occurred that indicate its existence in all regions of the 
country. 

TIME REQUIRED 

One class period. 

MATERIALS NEEDED 

• Suflici*tit copies of each of the five news clippings about 
Klan activities so that each student will receive a copy of 
one of the clippings with all mention of the Klan deleted (see 
pp. 28-31). 

• One copy of the poem "Ku Klux * by Langston Hughes 
{p. 27) for each student with mention of the Klan deleted. 

• Sufficient copies of the Examples of Recent Klan Activ- 
itiej^^l^p. 26-27) so that^ach student will receive a section 
witft four items with references to the Klan deleted. 

• ' One teacher copy of all of the above, with Klan referen- 
' ces intact.to allow verification by students (pp. 24-25). 



TEACHER PREPARATION 



Read Backgri>und Information (pp. 10-21). th^five news 
clippings about recent Klan activities (pp. 28-31). tKe^am- 
ples of Recent Klan Activities (pp. 26-27) and the jKwm^^Ku 
Klux" (p. 24). Make sufficient copies of each of the last three 
items, using the versionS in which all references to the Klan 
have been deleted (pp. 26-31). to pro«de copies for the sec- 
ond procedure below. 

CLASSROOM PROCEDURE 

^ 1. Advise the class that they are going to work with sev- 
eral kinds of materials that will give them information 
about an unnamed organization. 

2. Divide the class irfito groups of five Give each group 
member a different news clipping, a copy of the poem and 
four items from the information sheet. (Distribute any extra 
items at random.) 

3. Give the students 15 minutes to read and disciiss the 
materials. Ask them to note the type of activities undertak- 
en by t^is organization, the groups that are the target of its 
activities, and where the activities are occurring. (Note: Re- 
cord responses on newsprint with magic markers; if avail- 
able, instead of on chalkboard, so that information can re- 



main on display— and have additional items added-*-^ 
class study of the Klan continues.) ' 

4. At the end of the allotted time, ask groups to report on 
the types of activities about which they read. Volunteer stu- 
dent recorders should list responses under the heading 
•Types of Activities.** (Responses may include such activi- 
ties as death threats, vandalism, personal attacks, beatings, 
shootings, firebombings.) 

5e Ask students to share what kinds of people were 
target of such activities. Hav. student recorders list re- 
sponses *under the heading 'Targets of Activities/* 

6. Ask students to list lodrtions of a'^ivities. Have stu- 
dent recorders list responses under heading "Locations of 
Activities.*' 

7. Discuss students' findings, using questiomo^ such as: 

a . How would you describe the essential character of an 
organization that engages in such activities? (Violent, 
terroristic, criminal, etc.) 

b. Is' it always possible uS prove that incidents have 
been perpetrated by this organization? If incidents were 

' carried out by non-members who were inspired by the 
rhetoric or example of the organization, do you think we 
can link them to the organization? Explain. 

c. What are some of the apparent reasons that mese 
people were the targets of such activities? (Just being 
black. Jewish, gay; black people moving into white neigh- 
borh(K)ds; white and black people being friendb or just in- 
teracting; people demonstrating against ir\ju8tice; etc.) 

d. Would it be correct to describe the activities of this 
organization as ''isolated incidents** or a '^gional phenom* 
enon*7 Why or why not? 

e. How did the person who was the target of the activi- 
ties respond? How. did others in the community respond? 
Did the organization accomplish what it sought? 

8. Show the original copy of the materials which refer to 
the Klaii by name. Ask students to share their reactions to 
learning that the organization referred to is the Klan. 

9. Ask students what they have learned about the Klan 
that they did not know before. Also ask what other things 
about the Klan they feel it would be important to discuss 
and study. 

OPTIONAL FOLLOW-UP ACTIVmES ^ 

1. Have students monitor newspapers, magazines and 
other media feretories about the Klan. Students can devel- 
op a bulletin board of clippings. Have students add to lists of 
•Types of Activities." 'Targets of Activities** and "Locations 
of Activities" as they come across additional information. 

2. Ifihere have been any Klan activities in your area, in- 
vite people who have been targets of Klan violence to share 
their experiences with the class. 
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^xsmptei of Recent Klan Activities 



1. l»77-aanI>i«g©.CA Two KleMine»weroefe«s«d with 
'* ^oocif^ tthb h»B^ ofoo* Chteano feralljf^ with eofupir 

scy to AshA at Another. iAatl-Di^kmeliea League FACTS. 
March 1973' 

2. 1977— Oklehome City, OK: Mefoben of a h&gh ishooi Km 
. Kluz Kian chapter took credit for baseheU bat ettacke «a 

patrons of a gqy ciub < Tht Ktuuas Ctfy TimK, January 20. 
I978« 

3 1977— LoeAngolea.CA.THr9«Klanamefi were convicted 
of c»^raey to iBurdar the Wea* Coast letdw of the Jewish 
Defenat Uague^ { AnU-MamatieB Laague FACTS. March 
l«78» 

4. 1977--^. t/ouia, MO Kiansnen carrying saying 
"Down with SRA and NOW" picketed the state interna- 
tioaal Weaen's Year Confersnee. Tfm head ef the United 
Klaus of America said his "ladies auxiliary" wa9 working to 
oppeae the women's swvement, whidi he said was "tryittg to 
^^y ail the i^nci^cs and heritatfs that 1 chmrish ' (X>r^ 
^ crml^aM.8e|^ember 1.1977) 



1 197»--^ackson. MS: A fiery cross destroyed theelsctrtcal 
mpply hr a newq^per that ran articles espoaing the Gover- 
nor's a^mntmsnt ^ Klansmon to high offke. A note on a 
imking the new^^per's window said, **You are be- 
ing wstcM by the Ku Kius Kian " (Report lo the National 
AnU-Klan Network. January 1981) 

2. 1978— Atlantic City. NJ Two Klansmen hung an effigy 
of a rabbi in a publw park iAnU-Oe£amation Uague 
I^ACrS. Novetnber 1979) 

3 1978--Cullman. AL: The Klan sdmitted involvenisnt m 
the kidnapping and beaUngof a black minister by thr^ ear* 
loads of whites. iKIanwatch IfUtUig^net Report, March 
1981» 

4. 1979— Clinton. TN: A Klansroanw.' arged with inur^ 
dcnng a white woman by aetUng ht . M aflre because 
her slder was mamed to s black ata^ < nfack friende vie- 
itod the house < National Educatiot Aseoelgtioa. Fact 
Sheet) 



1 197»-Sy)«csuA. At A Klansman was convicted of 
whipping a white woman who he thought was dating a 
black man iTlME, November 19. 1979> 

2 1 97»- Decatur. A L: 200 armed Klansnion mobbed a su 
pennarket being ptckoted by two blacks- Police clilcers 
stood by as Klansmeo wrapped a Conlbcbrate flag around 
one black and set the other's hat on (Ire. A black shopper 
was knocked into his car and Klanamen fired on a black 
pe^eserby. The only arre^ were ths9 two pickets, charged 
with -otetnartlng a businew." (Klanwstch IfUtUigeitce Re- 
port. March 1^1) 

3 l979-D«:stur,AL After the Cit^Council passed a law 
banning gune at public railiee, IW Klansm«n. openly die- 
playing fun». rod« through town, running stop lignts while 
poiic« watched They drove to Uie mayor's house with signs 
reodinf. "U You Wsnt Our Guns. You Come And Gel 
Them " iKIanwaUh intelli^nce Report, fAAixh 198U 

4 1979^-I)ecslur. Al, 80 hesvdy armed KIsnsmen al- 
ts*: ked'a fproup of black marcher* who were protesting the 
rape conviction of s reUrded black men iKIenwatch tnUfilt 
gence Report. March I98l> 



I 197l>— San Diego. Two Klansroen were found guilty 
of killing a fellow Klansman theV suspected had inlbnn^ 
police about drug dealing by Klan members < AnU-MSama- 
tioii Lesgua #-ACTS. Novtnnber 1979) 



2. 1979— TrentMi. NJ: A gnwp of Klanonen vandalised a 
synamue. (Anti-DeAunatima Uague FACTS. Neves^ 
1979) 

3. 1979— NewHaven.CT: Across wasbumedinfKmtofan 
afl)oe of th» State Trei^mrer. the Mate's higfaa^-fuikirm ^ 
bleeH ofnciaJ. (National BdueatMn AsaoeiatiM. Fact Sheeii 

4 1979— Denver. CO^ 20 Klansmon mounted a picket line 
in r^t of a synagogue, shoutii^ racist stogans Some stores 
were plostmed «Hth stieketo urging boyceftt of Jewish mer- 
chanU. (Natioael Sducatien Asaocietion. Fact Skeet) 



1 1879— MuaeieKwets.AL: Two KuKiuxKlansmenwof^ 
charged with attacking ;wo blach minivers at a re^urant- 
iTke Tenttetrnm. February 29. 1980} 

a. l979--TgUgdiffi.C«iBty,AL: Nine RUmaaaee were floa- 
vteted oTrMial tcmriffiu Thoy ffogged a white man who 
bladi vMtofi to hte toeae tad ^ ime the heaes of 
bhKh Mot ndalty Bind eeu|^ (Msw rerft rNwe. 
DiMB^?, 1960) 

S. 1960--Bireiiiiglttm, AL: A KkawMO wm coiviet^ of 
vteSatiiig the deU rig^te of two VietBamcse nfo^ea. He 
warned thra to teaee their >obe and thMt«w^ to kill th^ 
if th^ t^ anyoae. fNne York Timm, January 10, IKO) 

' 4. i980-DaUAa,TX:Beeai»e a white truck ^viv^pped 
the nme efe Uack weaaon hf these white rasn, KJea«i»o 
vaadaltnd hie ear oad cngsged hia la raaay fl^ta. He had 
to awve three tiBMe end new esiTtas e goB ^ lei^prrtee- 
tiBB. (Kla&waldi inOUigenee Rtpen, March I98t > 



I. 1980— 8anK8aiTbwiiahip»NJ: AKuKiutKiaat^dcr 
and two ^W9»i^Bm ^esM guihy to riiaetiag at the 
heme of a Meek biaiiy. {Bergen Reward, Joaaery 97. 19911 

9 198&-H«pe«eU*VA:Kaeki«^tets^ahm^aibdi' 
viaioa rapcortad a craoa-tofaii^ rally ef robed KlaaaeMn. 
iMkhmond Tima^Oi^atck, V^f^frmry 1880) 

S. 1960— Ue Vc^na. NV: A tteeoteaiag fe^q^hm eall to 
OfitCT Redd Pte by a collar daiHiiag to be a Kkaastea waa 
followed up the q^adiii^ eS red point on the comedian's 
bouse, elrag with the iaitiele "KKK." (WasAi^gton /W. 
April 1. 1880) 

4 1980~-Chattamga« TN: Three Klansmon shot snd 
wounded ^vur black wooMn eA» were walking ^iwn a 
street Earlier, the Klanaaten had burned iwocroesee KNeut 
Yorft riewe. April 31. IM) 



1. 1880— Ft Chaffee. AK: The KuKlua Klan held two anti 
Cuban relliee in tlie area whero Cuban rslUgees wers 
hovaod. {New York Timee. June $0. l^i 

2. 1980~:4^ootana. CA A black empt^ree of the Penfk 
Telephocie Co. was shot while he was wor^ng iri a lifl-buck- 
si above a telephone pole |U8t two hours before a Klan rally 
The aerailoBt sho^^ a racial slur. A cross had been burned 
>n the black raan'syard a few months earlier iLA HenUd 
Kjominer. July 3. 1990> 

3 1990-Chtcago, iL A manm a white she^ placed a flam 
ing croce in the yard oT a two-Csmily house occupied by a 
biack family and a Latino fomily ^Chicago Sun Timn. July 
6.1^1 

4 198a-Chattanooga. TN Three KlasdSine^ armed with 
bombs, a bow and steel Upped arrows were arrested after a 
high-speed chaeo frm a black neighborhood They were 
tpetted ftcar the place where four black women were gunned 
down by Klaasoien in Apnl iN Y Ikuly Newt. My 28. 
1980) 



I 1980--Deirett MI. Four Kloann:;;! flredn ^i^gUn at a 
^oefc man, fired into hia hasoe. and ptoBned to bum ansther 
hlatk fomiiy'a home ia a n^urb. i Wd»:imgt6n Pott, Januar|^ 
14. 1981) ^ 

9 1980-Kaltos. TX: About 90 rebetf Kloaamen denon- 
Hreted eutM a City Coaadl Bo^ag pretesiiag 1% Cu- 
boa n^kigees bi«ught there to worii ia the osaalructioo in- 
dttstry (WiasAiJ^r^ Oeteber 18, 1980) 

it 

3. 1980--aferasbof«.NC: ARall*^rhUe^a^ttittedfe«r 
Kleaaem oad two Noiis who hod bMa Abaed rimting 
oati-Xlaa draw Mtf at oti aad hilling 6^ Fu^^r;« Uodi 
wemoB oad four white aira— 4b Hvna^ lOTO^the h^ 
of the Asaiffiaui Ntii Fluty called the eefdi^ "a 0re^ viete> 
ty whto Amcflea.*' {Nem Ycrk Timm, Naeetiber 18« 
1980) 

4. 1960 Heditgn, IX A Ka Khii Kkmaaa oad a coa- 
eitted folsa taught Bey Seouta tad Cieli Air nund cadets 
hew to straMte peepie, dantprtetepeo^ with a OEiadiete. 
aad fliv aeaf^ttlKBi^ wsi^eaa tb two n» Buids racial 
^un ftbeul Macho, la odtitta, the Klaafiavi waa quoted OS 
eeyiag: Thm «fe on^ two gri^ rU bi^ with. Coamu- 
oi^ oad beoMiexuaia. lliat'a the bo^ ream 1 isined the 
Klea.' (IFo^i^tea Pott aad A^eie Ver* rieMe* Nevecaber 
24. 1960) 



1. 1980-Orcaft Ne^ NY: Stods^ ia Ihie p^atedaeatiy 
Jewish ceratualty arrivad H high ed»e! And i^ray- 
painted swoetikas, obecenitiee and a five-foot-high "KKK." 
This am has wttnesaed a ro^ of cr»»-bumtngs ahd anti- 
Semitic vandalioa over the lA year <M«e York rifRM. Oc- 
tober ». 1980) 



2. 1^0— Baysi^ HilU. NY: A man dreaaed in a Ku KIus 
Klan outfit buraed a croo m firont (tf the Jewiah. Center and 
syaofosue. tNewtdaj^ Nov^nher 3. 1980i 

3 1980— Frenklin. TN A Klansman was arrested at a 
Klan rea&lock on charges of iUegal poseeseion of a firearm 
iKIanwetai/fKe^^nceAfporf. Man^ 1^1) « 

4 1981 —Son Leandro, CA: Croaees were burned in fVoni of 
t^ homes. One bolangad to an interreda* couple "KKK" 
was sprey^nted on a garage dear, a sledge hammer was 
thrown through a front window, aad a note containing ra- 
cial slure and signed KKK" was (eft on s dooretep 
iKIenwatch inteUisence Repoei, March IMl ) ' 



1 l881--8antaFe.TX:Klan«Beo armed with 30^ hunt 
ing rtftee and AK-47 eemi-autoouUc riflea Wtied s 25-foot 
cross to protnt Vietitamese refbgee fishermen in the area 
<r^ Oeiiy/W I Uticat. February 16. 1^1 1 

2 1981— Memphis. TN Two Klansmen abducted e man 
who quit the Klan They threatened him wi^ c pistol, then 
covered him with yellow paint and feathers Police leAmeA 
that a "csatract" was issued on his life because he publicly 
claimed wet Klan lea^rs were selling mar\|uana snd ra> 
caine. and that e metnber had recruited women for porno 
movies. <Wo«A4«tg«ofi Star. February 17. 1981. The Vkuly 
Pnu, February 18. 1931 > ^ 

3 1^1 --^It Lake City. LTT A former Klan^^n was cV>n 
victed of killing two l>)ack men and 20-yearM>ld) who 
were >>gging with twor white women in August 1880 iNeu 
Yor« rimes. Marrh 5. 1981 > 

4 1981-BeiUmore. MD: The leader of the Mai>isnd 
Ktiighta of the Ku Klux Kloa was convicted of plotting to 
bomb a synag^ue A former polios olfloer. he was also con- 
victed of throwtng a brtck through the eynegogue window 
(rkefi^«oiivW March 13. 1981) 



KU KLUX 

by Langston Hughes 

They took me out 
To some lonesome place. % 
They said, ''Do you believe 
in the great white race?" ^ 

•/ 

I said, ^'Mister, * 
To tell you the truth, ^ 
I'd believe in anything 
If yoa'd just turn me loose.** 

, The^^ite man said, ""Boy, 
Can it ^ 

You!re^-8tandin' there 
. A-sassin' me?*" 

They hit me in th^^ead 
And kmMsked me down. 
And then they kicked me 
On the ground. 



A klansman said, ''Nigger, 
Logk me in the face — 
And tell me you believe n 
The great white race.** 



Copyright 1942 by Alfred A. 
Km^f, Inc. Reprinted from 
Selected Poems of Langston 
Hughes, by permission of the 
publisher. 
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Teacher Material 



BE 



OPY 



The Ku Klux Klan Today 25 



West ftgjbnaMmister mdWife Find Refuge F^om Klan Terror 



|.cu(T«ljii«e>. 





~BI«ok eouple will stay 

^Klan* visits 
shatter a 
quiet dream 




tilt 



g t{tt Mii^ ««ri tM mil Mia M 
iwmmn H^fiiMm^ M taiiati tea im^^ 

zSzZ ^^MvvUiiB^thtoiMiid^eiisevt. 



2^ vi«8 wt wt ifi.* md 1^ aqa. 

*1 telfe^ lApm l^tttt MlghMmii to 

ft. of IM aitlii tt» nbet wlMi tfeir tnr titt 

"ti bft9 to It tiaMtn* ftfld i dttit km vif 
thtf'rttaitalivift". 

mdttit mtf ik rto od to ftttoosblt for 
taottit Bom OM 99tfki Aet tar AM lli Ht 
ttmm Mvii^ At tnicl livt It oilMr Mit 



1i ftftftf4^«wtfittftg,-ronct waft Tit nt 
^ ntpnuUt ipptrtsUy tfMl tk«f to ttt tH» 
teb»d But mt hmtBBtoi ti dtfiatitly ndi^ 
neiivttftf. It 1 1 fltfpruisi Uu&t lo Unm IB 

"M^ lilt emnniii to tavov istoi 
^ld only • (tm^^HUM or t<|«MB mS 
bootettai TMtotvtiy^cwBiBtA* 

Pwa fittd ht toat IBM vMto Bl 
vwu^ ^ *Hto m tetitlly Klai 
Mtbir «r iht Ignite lA%elvf4 la tilt ' 
a(gbt*aGbto8t»m«wiB«itato: 

OA tuM rilM to «i^ iBt rtttotttB. M 
M did w tetid OB aa toMitoi « « 
uoa Btdki JB Bi^dmi ^ «io>. tad I BBi 



A49tolir,tftt«0BMtkip». 

TOit ilttm m Hre lo « tilt of 

I kMamttiBtAfitato^ tan 
ift#Vt^ « temioNntttkoBttdm. . • 
SSffiflSgjS ^.'t^y%g>i»ti>o«ofiftta^aw.oiiw^ 

K?£iaSdt7 ^2!!9.«MktC«ldlMtwkaow«itm 
Biliiair ^ 

tadlMtya^ 

fiSft • tlffftlMttMrtiBrtrdauaitei^Mtet. 

\^^;«. W t Sahy. |diillir ^ Altoas 
fMBtd Ihm ^iAQHb fOBT ^Udm ^ 

tt^flwa'trteNKNtitoL'* t lo^ mronk 

ircBMitwta|to»i^ 

UMSSASf ^^^>BmaBdtt8oite|ta«7:«pa. 




fH(^U9td for fl» trtft tad tally.** tot 
' wBofl^tBtdtloB 



nt 



Vandals Harass Black Families in Calif orr' . Cour^y 



pmcn^ ctat. & u it » tut 

aistty «ttt» Bi ttW i nrto d to «wm 




Four Black Women WoKinded 
In Chattanooga; Klansmen Held 



coQ^Bmfovi 

"Wt>l fBiM It fl^r Btr^ BO MBV Vltl BB» 

MM «adl!tekii«oaldbitfwdfiaMfort» 

^togrowap 

Ittsi Bopt vBotvtf U ftoeaJito for Udt tew 



ass 



CHATTANOOOA. TffiMi^ AprU M 
f\P>~Fotcr bUtk wwBtn to^rtan • 
ttvtm vifv w owtfm by iHotcoa 
MttU fMm • pttttiK car. ajid a tdaek 
l^i^er totey pr^ud inHce for tha 
qsim artm Uttt ltd to tiM trreaU e( 
tkm Kb KKis Klan mmbers. » 

GMTfa Key. CHatttAoosa eiiapftfr 
praaM^t of Ida >(CAAP. taM liad 
tails Sunday al^M aftar llie •hoot- 
to^ from paopla or^sg rftattah<*n. 

K« said, twwatar. that ha uras »c 
mc thoM cajl« bacaufa iha N \ \( i* 
(i#l(a\fO M wortuni Uirousli tiia > • ^ 
lem. 

"tf ijnttcM i» no* earrtad oui. '•'^i 
aaat^ ttiat w« «U1 taJia «iuite%.- 
iit^ are la«ail» oae«taar> . ' uid Ki 
who htd mat laM tneath wiUi at laa^i 
ana '^f tb« arravted Xiao mambaro. 
Ttitf SWCT baitavat in lha Amari- 
ran t>fttam. We baliava tt can woHl 
Wa Cba coiitrt«fira of AiMTica and 
wa 1H1I t» lha rofMCanct of Chaiia^ 
oooaa " 

Tha thraa anvttad mas m9r9 alt 
rharvfd *iUi fbttr coonu of assault 
«rtth rmmt 10 eom»n RHirdar %n 
war* tn tha cKy ;al} today In itati of 
840M boad awaiims • Monday arr 



aod Maraban Tluradv » aR from 
Ctetttaootb. A poM BOOrca md 
Pat-na and Ttirash ara mambtra of 

womi vara ttmak bjr at laa«t 
two ilMlddr Masta aa tbay tafi a tai* 
am la a pfadoatfuairtty btaeb lactioa 
of lha ctty. peUea aiML Awfewttun did 
not intflMdlataly att^teb a woila a. 

Two of tbo vlctUnt. XatbiVo Q. 
JehaaOR. 4& and Ltla Mat Btraa. 1^ 
««ra boapU^sad m fair voa^toii 
with }«f apoands. P^tra thaoihar 
aosm Vtato & SttSaon. aad Opr! 
Um JarbMta, dt. vara trtatad lor 
lat wo^di la tba tega aad bvtldeia 
andfalatted. ^ 

Jacbioa* In a boeptui tsiarvlaw. 
ttVi *^a wart mOstef ooi aad tam- 
tafl tftt cdToar nod tbai'a «te tto 
fthoi* «ara fM. I «d»1 kBQ«*f1tfi 
to do. By tat Oaa *a had ^ af0«M 
tba eeraer. wtaNca fbtt." 
. KoyasidtlMorbUcbftSMrftSK)' 
bar* b^ jaU pMOMb^ lltrvb tt.to 
tha NAACr Otte ima Cteah awL 
ibraa of bto vmf mm^Ki It d» 



Croaa^bumlng mystifies, 
riles N. Hollywood target 



ERLC 



ra* varv tdafitlfled by po^lra 
Horvh. n. who c«llft himsaif 
wtmd (rf lha Jtt3ll«? KAt«M« 
!j Rtffii Klan: Lcrry Psysa. fS. 
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aytiM&on«moii 

A Nnrth }fo})>wood ai\omty 
Mtd he wo« raitlc^d and mud 
Sunda.v brraufio aonK'onr 
humofi ih'W wooden cr09»;«c« o« 
the lawn t>f htn home antl )cfi an 
<imt'Scmi(ir twto on hw fnmi 
porrh 

Th<* ibrce rnwwca. atandinx 
nbrcaai on Joarph Mcrdlor*« 
frOfti lawn. wm» rovrrod with 
papcMT and aai ofirc fiomctimr k>r- 
iwccn I ttiid6;%.tm SuntUiY A 
note that rwid. .low. * t»nd 
waa M^nrd. "KKK.* huh found 

hing iindomi'oih an kt pH-b <hi 

ih*- fnMit porrh 
Mcrdlrr'H wife. »h<> (iu<rt>v> 

rrod ihr hUffftHl rrosw*^. natd 

ihov rawd in hoiffht from 2>a 
fr<i to « f«i.* Airth<>nitoa naid 
ihw wrrc no tiuurK^ or pmprr- 
t > damane from tht'titcMtem. ^ 
"THr « hn(f fi»ml.v ta rsKfc^** 
Mcrdirr tyid w an inirrvirw 
with I'lty Scwt* Srrvirr Hm 
nrt^hliuni alA* were up*ri. |» 
iwtai ^ • 



• I'm in.til I hi^i »« Amrrw j I 
rtiHi't xt.itui >>tM for Ihm of 
thin^. MiTfifn jwhI. 

•i h.ivi* lii\'n trained to wtjv 
l«irt (h<* .itui to rill things for 
thi- ^>w(cni Thw M* one* thtnfl I 
liiin't U'lU'vc in A mnii'a rurr or 
rt'liAMHi f* hut Ii4i3itnr«i. and rv- 
ofvUiih Mhimid jurtiir htm for 
hinwrl^ arol noi anvihinff olw." 
ho wid. 

Mrrdlrr. who ta Jcwudl. aaid 
he haa brm a nmrral pra^fkv 
liitomry for the laat ct«hi year*. 
Hui hr Mid he wan at a U)aa to 
rsptoin why hia home, in a cul* 
dr-aar in *i n^tally mixed ftetgh- 
horhond. woidd be Urseted by a 
(tnH«H«uch aa the Ku Ktux Klan. 

**Ai ihia potm. umil we pin tt 
down 10 Komethtnff. I'm inrmg u> 
tofieihar tmn^ I have 
neveJ had any Bliom> ihreau or 
any ] roblema. To aay one thtna 
or ar ^.hcr now. t ihtiib. ^^ould 
bepr maturr.'lieaiid. 



But Harvov Srhechter. re- 
ffninal dirrrtor of ihe Partfie 
souihwrm Anit«Defamattoii 
I^Afnie of B*nai B'rtih. aatd m- 
t.f< k)( on homed uauatly are nm 

ihe worb of an orK&misrd frrmip^ 

• Ht tiiiwiwMd (taM tht vub* 
dataa «at nBt waiB of ttot 
KKK. 

11 te ten o ar^ttptr teat 
wtai tBcM to b^tSiddMBi Bl a 
homo « at Ost I 
oltowttaktort^ 

^ifiitolatoratil 

ttei «t tie aMBfitd B to Bsi tilt 
»#B< 



**WBtit ycte ttt f--,^^ 

antvtty. b vffl Bt t 
aaif BB^ao>d iBai vtll h% 
teaMad or vtaditoMd cad ooi 
Jyat ta iadivtdoai Beaio.** 



IniroMifnaoQ of iBo taddeBt 
ha tevM hy thd Lot AA- 
0^01 I^iBm Deip^ti!itai*icri8B» 



26 Student Materia 



Examples of Recent 



Activities 



1. 1977--San Diego, CA: Two were charged with 
shooting at theliome of one Chicano family and with conspir- 
acy to shoot at another. (Anti-Defam^tioii L^agae FACTS, 
March 1978) 7 

2. 1977— Oklahoma City] OK: Members of a high school 

chapter took crMit for baseball bat attacks on 
patrons of a gay club. (The Kanstis City Times, January 26, 
1978) 

3. 1977~Los Angeles, CA: Three ^ were convicted 
of conspiracy to mtuder the West Coast leader (^he Jewish 
Defense League. (Anti-Defamation League FAC^, March 
1978) 

4. 1977— St. Louis, MO: carrying signs saying 
"Down with ERA ard NOW" picketed th^stete Interna- 
tional Women^s Year Conference. The head of the United 

of America said his 'iadies auxiliary*' was working to 
oppose the women's movemenj, which he said was "trying to 
destroy all the principles and heritage that I cherish." {De- 
troit News, September 1, 1977) 



L 1978— Jacksort MS; A fiery cross destroyed the electrical^ 
supply for a newsim{»r that ran articles exposing the Govei/^^ 
nor 8 appointment of to high office. A note on i 

brick breaking the newspaper*s window said, "You are be- 
ing watched by the { Report to the National 
Anti- Network, January 1981) 

2. 1978~Atlantic City, NJ: Two hung an effigy 
of a rabbi in a public park. (Anti-Defamation League 
FACTS. November 1979) 

3. 1978— Cullman, AL: The ^ admitted involvement in 
the kidnapping and beating of a black minister by three car- 
loads of whites. 1 Intelligence Meport, March 
1981) 

4. 1979— Clinton. TN: A was charged with mur- 
dering a white woman beetling her house afire because 
her sister was married to a black man and black friends vis- 
ited the house. (National Education Association, Fact 
Sheet) 



1. 1979— ^ylacauga, AL: A was convicted of 
whipping a white woman who he thought was dating a 
black man. {TIME. November 19, 1979) 

2. 1979— Decatur, AL: 200 afmed mobbed a su- 
permarket bemg picketed by two blacks. Police pfllcers 
stood by as wrapped a Confederate flag around 
one black and set the other*s hat on fire. A black shopper 
was knocked into his car and « fired on a black 
passerby. The only arrests were the two pickets, charged 
with "obstructing a business." ( Intelligence Re- 
port, March 1981) 

3. 1979— Decatur, AL: After the City Council passed a law 
banning guns at public rallies, 150 , openly dis- 



playing guns, rode through town, running stop lights while 
police watched. They drove to the mayor's house with signs 
reading, "If You Want Our Guns, You Come And Get 
Them." ( • Intelligence Report, March 1981) 

4. 1979--^Decatur, AL: 80 heavily armed ' at- 
tac)ced a group of black marchers who were protesting thf 
rape conviction of a retarded black man.( Intelli- 
gence Report, March 1981) ' 



1. 1979-SanDiego;'CA:Two were found guilty 
of killing a fellow they suspected had inform^ 
police alK)ut drug dealing by members. (Anti-De£ama- 
tiori League FACTS, November 1979) 

2. 1979^Trenton, NJ: A group of vandalize a 
synagogue. (Anti-Defamation League FACTS, November 
1979) 

s , 

3. 1979— New Haven, CT: A crdss was bumedjte front of an 
ofTice of the State Treasurer, the sAg^'s hi^^hest-ranking 
black official. (National Education ^[ssociatioAt Jfc^f SAivf) 

4. 1979-~-Denver, CO: 20 mount^H picket line 
in front of a synagogue, shouting racist slogans. Some stores- 
were plastered with stickers urging boycott of Jewish mer- 
chants. (National Education Association, FacrS^t) 



1. 1979— Muscle Shoals, AL: Two were 
ctlcN^I^ with attacking two black ministers at a restaurant 
{TheJ^wessean, February 20, 1980) 

2. 1979— T^kdega, County » AL: Nine werecon* 
victed of raciaPterrorism. Tliey flogged a wKita man who 
had black visitora in his home and shot into theMhomes d 
black leaders and racially mixed coupl es. (New Yo^ Times^ 
December 7, 1986)> 

3. 1980— Birmingham, AL: A was convicted ot 
violating the civil rights of 4wo Vietnamese refugees. !fe 
warned them to lea^ their jobs and threatened to kill them 
if they told anyone. (New York Times, January Id, 1980) 

4. 1980— Dallas, TX: Because a white truck driver stopped 
the rape of a black woman by three ^hite men, 
vandalised his car and engaged him iti many fights* He had 
to move three times and now carried a gun for self-protec* 
tion. ( Intelligence Report, March 1981) 



1. 198&— Bamegat Township, NJ: A leader 
and two ssonpathizers pleaded guilty to shooting at the 
home of a black family. (Bergen Record, January 2V1981) 

2. 1980— Hopewell, VA; Black residents of a houising subdi* 
vision reported a crora-buming rally of robed 
(Richmond Times-Dispatch, February 1980) 

» 

3. 1980— Lafl Vegas, NV: A threatening telephone call to 
actor Redd Foxx by a caller claiming to be a ' was 
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followed up by the splashing of red paint on the com^an's 
houi^, along with* the initials ^ (Wctahington Post, 
April 1.1980) 

4. 1980— ChatUnooga, TN: Three , shot and 
wounded four black women who were walking down a 
street. Earlier, the had burned two crosses. {New 

Yoribrim^s, April 21^ 1980) ^ . ' 



1. 1980— Ft. ChafiM, AK: The / held two anti- 
Cuban rallies in the area where Cuban refugees were 
hdused. {New York Times, June 30» 1980) 

2. 1980— Fontana,^ CA: A black employe of the Pacifio 
Telephone Co! was shot while he was working in a Uft*buck» 
et above a telei^one pole Just two hours before a rally. 
The assailant aho^ted a racial slur. A crras had l^den burned 
in the black man's yard a few montha earlier. {JLA. Herald 
Examiner, July 3, 1980) 

3. 1980^hicago» IL: A lAanin a white she^ placed a flam- 
ing cro^ in the yard of a two-family hovm occupied by a 
black family and a Latino family. {Chicago Sun Times, July 
6.1980) ^, . 

4. 1980— Chattanooga, TN: Hiree arm^ with 
bomte, a bow and steel-tif^ied arrows were aiqg^t^ after a 
high-speed chase from-a-black neighborhwd. Th^ were 
spotted nev the place where fo^xr black women were gunned 
down by in April. (iV.y. Daily New8, July 28, 
1980) 



1. 1980— Detroit, MI: Four fired a ^otgun at a 
)>lack man, fired into his home, and planned to bum another 
hlsdk family's home in a suburb. {Washington Post, January 
14, 1981) 

2. 1980— Hattom, TX: About 20 rob^ demon- 
itedeuteide a City Council meeting protesting J^Cxu — 

ban refugees brought there to work in the constriction in- 
dustry. (Washington Pwt, October 18, 1980) 

3. 1980— Greensboro, NC: An all-white jury acquitted foffP" 

> and two Naris who had b^n filmed footing 
anti- demonstrators and killing five people— a «black 
woman and four white men— in Novemtrar 1979. The nead 
of the Ahierican Nasd Party called the verdict ''a great victo* 
ry for white America.** {New York Times, November 18, 
1980) 

4. 1980—Houston, TX: A and a con- 
vict^ felon taught Boy Scouts and Civil Air Patrol cadets 
how to strangle people, decapitate people with a machete, 
and fire s^mi-automatic weapons, llie two men made ladal 
slurs aboiU blacks. In addition, the was quoted as 
saying: *inhere are only two groups 111 battle with, Commu* 
nists and homowxuals. That's the Itosic rea«m I joined the 

(Washington Post and New York Times, November 
24. 1980) " 



1. 1980— Great Neck, NY: Studente in this predominantly 
Jewish community arrived at hi^ school to find spray* 



painted swastikas, ol^cenities and a five-fool-high 
Tliis area has witnei^d a rash of cross-burnings and anti- 
Itemitic vandalism over the last year. {New York Times, Oc- 
tober 29, 1980) 

2. 1980— Bayside IjUUs, NY: A man dressed in a 

outfit bum^ a cross in front of the Jewish Center and 
synagogue. {Newsday, November 3, 1980) 



3. 



( 



1980— Franklin, TN: A was 
roadblock on charges of illegal pramssion of a fl 
Intelliience Report, March 1981) 




4. 1981— San LfOandro, CA: Crosses were bumfd in fh>nt of 
two homes. One belonged to ai^ interracial d^ple. 
was spray-painted on a garage Aoc^, a sledge Mmmer was 
thrown tiirough a front win^w, and a note containing ra* 
cial slurs and signed *The was left on a doorstep. 

( InkHigenee Report, Match 1981) 



1. 1981— Santa Fe, TX: c armed with 30-30 hunt- 
ing rifles and AK*47 rami-automatic rifles burned a 26*foot 
crosSvto protWt Vietnameis^ rofUgee fishermen in Uie area. 
(The DaUy Press {UUca], Februaiy 16, 1981) 

2. 1981— Memphis/ TN: Two abducts id man 
who quit the . They threatened him with a pistol, then 
covert him with yellow paint and feathers. Police leiumed 
that a ''contract'* was issued on his life because he pubUely 
clain^ that leaders wero selling marijuana and co- 
caine, and that a member had recruited women for porno 
movies. {Washington Star, Februaiy 17; 1981; The Daily 
Pr0ssJPebruary«16, 1981) 

3. 1981--<Salt Lake City» UT: A former was con- 
victed of killing two black men (18* and 20«year*olds) who 
wero y^a^g with two white women in August 1980. {New 
York Times, March 5, 1981) 



4. 1981— Baltimbre. 



le leader orihe Maryland 
was convicted of plotting to 
bomb a qmagc^^. A former police offiror, he was also con* 
vict^ of throwing a brick Uirough the synagogue window. 
(The Evening Sun, March 13, 1981) 



by Langston Hughes 



They took me out 
To some lonesome place. 
Thay said» ""Do you believe 
In Uie groat white raoe?^ 



Thay hit me in the head 
And knocked me down. 
And Uien they kicked me 
On the ground. 



I said, ^Mister, A said, ^Nigger* 

To tell you the faruth. Look me in the face-- 
rd believe in anything And tell me you believe in 
If ycm'djuiA turn me Imise.** Hie groat white race."* 



The white man said, ''Boy, 
Can it be 

You're a-standin' thero 
Assassin' me?" 



T 
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mwk couple wi'l stay ^EST COJ^Y 



Visits 
shatter a 

.... > 

quiet dream 

mtmwummniiu 

Dtvid and Pam AlUa didnt hp^x trouble 
when they moved into a rented brick home in a 
well-kept Romulus subdivision last Saturday. 

The Aliens were the first black fainUyJn the 
neighborhood^ but Romulus has been wegrated 
foralengtime. \ 

Th^ new white neighbors helped them move. 
• carrying fjomtture andi lining the \iS6 of their 



A day liter, the trouble began. 
A group of men wearing , ^tyle 

i^ite sheets set fire Sunday night/ to a pile of 
leaves next So the Allen home.'>apparently in an 
effort to burn the house down. 

*They shouted. 'Get out of here, niners. or we'll 
blow the bouse up next timer said Mrs. Allen. 
''We were shocked. We didnl even know we were 
the firtt blinks to move in hm." \ 

TNi Qftow returned llonday and Tuesday night. 
_^yj^lj<><ijf and h<a nea idgJire.bMibs^,the, 
AnensMhreeMfwm home on Westvale, in the 
soothw^em section of the city. 

Uey failed to sertonsly damage the Allenbome. 

AT 7:10 p.m. Wednesday. Just aflev the Aliens 
teiurned home with their four children from 
Halloween "trick^MT^ting,** a bottle thrown 
f "-om a moving^up truck hit the house 

When the pickup made another pass at 7.30 p m.. 

26-year-old David' Allen wes waiting with a 12- 
gauge Lhotgun. I, ^ 

He fired at M>meone tossing beer bottles at the 
house from the back of thf moving truck. The 
shoigun pellet^puck a l7.yearK)ld youth in the 
back. The ycuth4s h(^itaUsed in stable condition 
in Wayne County General Ho^itaL 

ALLEN WAS arrest^ but released y^terday after- 
noon while the Wayne County .sheriff's depart- 
ment and prosecutor's olftce decide whether he 
should be charged in the shooting. 

•There are some very extenuating ^ircuin- 
stances to consider." said Detectljv^ichard 
Fenion. "The .Ellens have been the Mject oi 



Tbe AUcBi^whoiit ihthMM fsor tllOs 
amD|ih,iiddthiyaf«ii8Ba^ 

*^mai bi tte B^ghboiM uutad w at 

1 doBtiSi^ iiy«ie itt tUs aaUbbfltlaed it 

al of Ml cdM tit 1^ whttt liw ilM 

MinwbltiaiMMtftli^^throtH^ba^ 

...lL^?i!L*W^ 1 4«t iSbp «lky 
thtrrabotelBgia;* 

«5Sj»jM»S»t5i t»^ ^ ^ 

medi^ i^gyiod mfoSmiBr the h» 
/ft II htPd to sadimiiBd.* FaitsB »ii |» 



bbrhool BttI tiw iMftiitt«it it defl^£f^^ 
motivated. It's t m^tmng Oi^iptohmB to 
lUimttlOi. . 

"Most of m OMMMttiiy is hm&s iatagrttol 
i&d onty • Caw ttMtts or aUMtefcltSftto 

hMdsiitiiliisisttwytpeacomttitr* 

FSastet said &t ii&l siii wMisriit fMstt 
wrtttihtsbioiitftlai^ MSboti 

Kidth« of tho yoffiStt biveNd it tte Vtdaiidv 
B^ti|$kte8it«tto«ttfUiggMi • 



he did si* he iM Qii Sfl^iltoBlsa ^l£S«vi. 

tioB had^a bttftdin ^ weoi, std t vMMiliM 

frightttsd lor 1^ a»d iKEidly " ho tdSnS 
eooplohivofe«lQ|i»a|idma 

pm" AUos s& nte estafbroMo tot. I UteSs 

^uae, ai^ I thi&k it woQid bt t good Btott to 
kidstogrownp. •-«F-«»wr«r 

"l Just hopt whotvor is renrasibte tt^ this luv* 
aisment is stopped. Thitis \m, this kind of tiiiBi 
isn't su^osad to b^eaofiyauire.'* 
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Held 
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In Chattanooga; 



CHATTANOOGA, Tenn., April 
(Xp)_Four black women leaving a 
tavern were wounded by shotgun 
blasts from a passing car, and a black 
leader today praised police for the 
quick action that led to the arrests of 
three ^ members* 

' George Key, ChatUnooga chapter 
president of the NAACP, safd he had 
calls Saturday night after the shoot- 
ings from people urging retaliah^n. 

He said« however, that he wasVc-l<»J 
ing those calls because the NAAti* 
believed in working through the >>> 
tern. 

"U justices is not carried out. v<^A 
assured that we ^111 take^WhatcMr 
steps are legally necessary ,'^ald Kc . 
who liad met last month with at leasi 
one of the arrested memi»rs. 
'The NAACP believes in the Amerl* 
can system. We believe it can work. 
We 8i*e fhe conscience of America and 

Valley News (Cal ), Nov. 6, 1979 



we ^ill ha the conscience of Chatta*^ 
nooga/' 

The three arrested men *vere all 
diarged with i^ur counts of assault 
with fntent to commit murder. All 
were in the city ]aU today in lieu of 
$40,000 bond awaiting a Monday arr- 
aignment. 

The three were identmeifcby police 
as BUI Church, 23, who caUs himself 
imperial wizard of the 

; Larry Payne, 26, 
and MdrshaU Thra^, SO all from 
Chattanooga. A police source said 
Pttyne and Thrash tire members of 
Church's group. ^ 

Thf women f/en struck by at least 
two shotgun blasts as ^y left a tav- 
ern hi a predraiinantly black section 
of the city, poUee said. Authorities did 
not immediately estabUah a motixe^ 
* Two of' the viiftims, Katlu^r^xO. 
Johnson, 48, and l^la Mae ga^, 66, , 
were hoapitali^d in fair condition 



with leg Mounds. ?olltt safd the other 
women, Viola a EUiMn, 64. and Opal 
Lee Jackson, |6. were treated lor pel* 
let wounds in the legs and buttocha 
and release 

Jackson, in a hospital intsrvlew, 
said, "We were vnOklng out ai^tura* 
ing the corner and Uiat's whes the 
, shots w«re fired. I dldtt'^t. |pB6w what 
to do. By the time 'We had tfot mmA 
the comer, we iN^ sh^.** \. 

K6y and tlwee of his chapter's mem* 
bera had met iM^iOly March n.ixi 
the NAACP office with Chweh and 
thi«e of his gnrap's menAevs to dis*, 
cuss GMBmon wmonltg geids. tlte 
-roups alsio 8fqi>«ued together RMore 
receatiy (m a televlatm 4aU( idiow. 

Key said race relat^pat in^ (Mi 
!>outh^ Tennessee elty of 1*10,000 
have Improved Meadifer since lotir 
nights of rioting In Mav Wt% brought 
N'atioaal Gnar^teiWNt and aeurfitw. 



Croes^burning mystifies, 
riles N. Hoilywood target 



— «y^«ElffiLOf« SMMSGN 

A North Hollywood attorney 
said he was rattled and mad 
Sunda^y because someone 
burned three wooden crosses on 
the lawn of his home and left an 
anti-Semitic note on his front 
porch. 

The three crosses, standing 
abreast on Joseph Merdler's 
front lawn, were. covered with 
paper and set afire sometime be- 
tween 1 and 6:30 a.m. Sunday. A 
note that read, "Go Jew." and 
was signed, was found 

lying underneath an it» pick on 
the front porch. 

Merdler's wife, who discov- 
ered the burned crosses, said 
they ranged in height from 
feet to 6 feet. Authorities said 
there were no iniuries or prqper- 
ty damage frpm the incident 

"The whole family is ratUed." 
Merdler said in an interview 
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with City News Service. Hiff 
neighbors also were upset, he 
said. 

"I'm mad. This is America. I 
don't stand still for this type of 
thing." Merdler said. 

"I have been trained to sup- 
port the law and to (to things for 
the system; This is one thing I 
don't believe in. A man's race or 
religion is his business, and ev- 
erybody should judge him for 
himself and pot anything else.", 
he said. 

Merdler.' who is Jewish, said 
he has been a general practice 
attorney for the last eight years. 
But he said he was at a loss to 
explain why his home, in a cul- 
de-sac in a racially mixed neigh- 
borhood, w<^d be uu^eted by a 
group such as the ' 

But Harvey Schechter. re- 



~ii5Har~T(ttrector-of the Factfic^ 
Southwest Anti>^Pefamatlon 
League of Blial B'rlth, said at- 
ucks on homes usually are iK>t 
the work of ari organlaed group. 

He expre^ffid doubt the van- 
dalism was the work of the 

"It has been our experience 
when there is vandalism at a 
home — such as the placement 
of f swastika or a cross burning 
— if it is Just an Individual home, 
then we are satisfied it is not the 
work of an wganlzed group," he 
said. 

"Wh^ you ^ (x<ganl2atl<m- 
al activity, it wUl be a whole 
neighborhood that will be 
leafleted or vandalized and m>t 
just an individual home," 
Schechter said. 

Investigation of the incident 
wUl be handled by the Los An- 
geles Police D^rtment's crimi- 
nal conspiracy uection. 
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The New York Timea, Dee. 1980 



Vandals Harass Black Families in California County 



PlWOLEy Q tfg;, Pkl 13 - It to dift 
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The Unitad States Attorney's office has 
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32 BinhoftheKlan 



Les&on Plan B 



Birth of tlf@ Ku Kiux Klsn 



OBJECTIVES 

• Students will be able to present information about the 
origins and early activities of the Ku Klux Klan. 

• Students will ten&ble to contrast what the Klan prac- 
ticed with what it preached. 

• Students will be able to state in their own words the 
benefits that Reconstruction offered both blacks and poor 
whites and its potential for building a more just sMtety. 

• Students will be able to identify those who benefitted 
from the Klan and those against whose interests the Klan 
worked. 

, TIME REQUIRED 

One homework assignment and one class mriod. 

MATERIALS NEEDED 

• Copies for each student of Background Information sec- 
tions A, B and C up to, but not including, Terrorist Activ- 
ities (pp. 10-12). 

• Copies of testimonies (pp. 33-37) selected by teacher for 
each student who will present testin\ony and for hearing of- 
ficers. 

TEACHER PREPARATION 

Teacher should be familiar with sections A, B, C and D of 
Background Information as well as all t^timony. Teacher 
should decide which of the testimony to use given time re- 
straints of class, being sure to include that of John B. Gor- 
don (p. 37). * / 

STUDENT PREPARATION 

Students will read Background Information and selected 
testimony prior to the clais c^kussion. 

ASSIGNMENT PROCEDURE 

1. Tell class that the next period will be used to re*^nact 
congressional hearings held in the 1870's to investigate Ku 
Klux Klan violence. (AH testimony is based on information 
presented at actual congressional hearings or on writings 
of people at that time. Some of it has been '"modernized*' and 
abbreviated to save time.) 

2. Ask for,, or select, students to testify and others to BBtve 
as hearing officers. Give these students a copy of the testi- 
mony they will present or the questions they will ask. 

3. If General 0.0. Howard's testimony is to be used, ask 
the student who will present it to becdme familiar with the 
gist of the materiaK be prepared to outline the scope of vio-. 
lence mentioned, and select a few sections to read. 



4. Give all students a copy of Background Information 
sections A, B and C up to, but not including, Terrorist Activ- 
ities. ' " 

5. Ask students to read th^sa materials prior to the next 
class period. ^ 

CLASSROOM PROCEDURE 

1. £xp/ain that the hearings were designed to investigate 
Klan violence in order to learn more about what the Klan 
did and why. 

2. Have hearing oflficers sit iii^jg^nt of the class, receiving 
testimony from witnesses. Witnesses 4:an appear in any 
order, but it is suggested Utat John B. Gordon, the Geoi^s 
Klan leader, appear lutrafter class has learned of Klan ac« 
tivities from other witness. . ^' ^ . 

3. InititUe a class discussion of the testimony. Questions 
Jfi be asked might include: 

. a. What targets does the testimony sQggest the Klan 
^ chase for attack? (Black voters, blacks who were fan|^ng 
succssffuHy, teachers and the i^hools to which blacks 
were flocking to learn to read and write, blacks meeting to 
discuss politics and other concerns, whites and blacks who 
socialist!.} • 

b. Wfty would the Klan seek to terrorize ahdintimidatf 
the^ people? Who was Uireatened by industrious black 
farmers, blacks who could read and write, blacks who at» 
tended political meetings, bHicks who vot^? Who was 
threaded by whites working with blacks to build democ* 
racy and a better life for all? 

c. How dMS the Klan's statement of purpose and tes- 
timony by the Klan leader cdntrast with the rest of the 
testimony? . 

d. What were some of the ways people responded, to the 
Klan's activities? How would students fedl had they bran 
some of the people whose testimony was presented? How 
would they have reacts? _ _ . _ • 

4. rd/. students that such hearings helped bring about 
the passage of the Ku Klux Klan Act of 1871, which imposed 
heavy penaltiw on those "Nvho shall conspire together, or go 
in disguise ... for the purpose . . , of depriving any per- 
sons of the equal prot^tion the laws, or of ^ual privi- 
leges or immunities und^ the law.** Tell them UiA'in areas 
where officials strongly e^orced the law, Klan violence de- 
clined. Ask them why tmy think groups working against 
Klan violence today believe it is crucidl that local, state and 
federal officials strongly enforce existing laws in the face of 
rising Klan violence. 
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Birth of the Klan 33 



Testimonies 



Testimony by Charlotte Fowler, Spartanburg, 
South Carolina, July 6, 1871* 



Congressioned Officer: I believe all thj^ witnesses 
have been sworn in. I now call on Mrs. Chariotte Fowler. 
Step up. When was your husband, Wallace Fowler, 
killed? ) * 

Charlotte Fowler. It was the first of May. 
C^.O.: Tell usVhat happened. 

C.F.: I was sipk, very sicfa^^in bed with a fever, all day 
Wednesday and Thursday. My Kusband came home 
Thuroday night from the field and ne cooked for toe and 
for ourgrandaughter Sophia, who was staying with us. Af- 
ter he went'to bed I heard the dc^s barking, then people 
bangirTg on the door. " ^ 

CO.: Who was it? 

C.F.: Well, my husband^pened the door and they shot 
him, with the httle girl standing right there, 1 justsaw 
two of them, but I heard more riding away. 

CO.: What happened then? 

CF.: I was screaming and my. grandaughter was cry- 



ing. The men made Sophia light a* stick in the fire so tHey 
could hold it up and see better. The man who shot my hus- 
band had a black mask with horns on it. He took the light- 
ed stick and held it over my old man. The ot^er man 
came over and dropped a chip of fire on my husband, aijd 
burnt his chest right through the shirt. ^ 

CO.: Was he dead then? 

CF.: No. He wf ^ shot through the headland eveiy 
time he breathed, tiis brains would come out. But he 
didn't die until the n^xt day, in the afternoon. 

C.O.: Did the old man, your husband, belong to any 
party? , 

, CF*: Yes, sir. The Radical Republicans, ever since 
they started the voting for colored people. My husband 
worked for that pafty. • 



^Adapted trom the ftiU transcript 'as found in^Herbert Aptheker, 
ed., A Documenimy Histofy oi'the Negro PeapUt in the UnUed Siaies 
(New Yqrk: Citadel Press, 1964), Vol. H pp. 574-576. 
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34 Birth of the Klan 



Testimony by General CO. Howard, 
^ Head of the Fr^men's Bureau* 



Prom the numerous cases of murder and outrage perpe- 
trated upon Negroes and those who befriended them during 
the days of reconstruction, which were reported to my offic- 
er . . . it is now clear that the main object from first to last 
was somehow to regain and maintain over the negro that as- 
cendancy which slavery gave, and which was being lost by 
emancipation, education and suffrage. 

TJhe opposition to negro education made itself felt every- 
where in a combination not to allow the freedmen any room 
or building in which a school might be taught. In 1865, 1866 
and 1867 mobs of the baser classes at intervals and in all 
parts of the South occasionally bifmed school buildiiigs and 
churches' used as Ichools, flogged teachers or drove th^ 
away and in a number of instances murdered them. . . . 

Our work of establishing schools went steadily on. Early 
in 1868, however, was the first appearance in my Bureau 
school re^rts of an offensive s^^cret organization. It was 
from Charlestown, W.Va. Our workers received a note from 
the "Ku-Klux Klan." Not a white family there kfter that 
could be found willing to board the excellent lady teachers. 
AtProstburg a male teacher was threatened with violence, 
the Klan having sent him notes, ordering him to depart. 
Loyal West Virginians, however ,/4tood by him and he did 
. not. go. In Maryland, also, one^teach^r was warned and 
forced to leave. The Klein signed their rough document 
which was placfed in his hand, mu-Klux Klan." The face of 
the envelope was covered with scrawls; among these were 
the words: "Death! Death!" By a similar method a teacher at 
Hawkinsville, Ga. (a colored man), was dealt with by men- 
ace and afterwards seriously wouncied. The Georgia super- 
' intendent wrote that for the last three months, April, May, 
and June, 1868, there had been more bitterness exhibfted 
toward all men engaged in the work of education than ever 
before; and there were few but had received threats, both 
anonymous and open. Several freedmen had abandoned 
their fields from fear. , ^ 

The cry from. Alabama was even more alarming . . . 
schoolhouses were burned, and those left standing were in 
danger; teachers were hated and maltreated, two being 
driven from their work. ... • 

But Louisiana exceeded jAlabs^a's violence); Miss Jor- 
dan's school at Gretna was entered byruflians; the walls of^ 
her room were covered with obscene pictures and language, 
and threats against the teacher posted; she was insulted on 
the ferry and in the streets, and even annoyed in such a 
small way as to be required to pay twice as much ferriage as 
the teachers m the white schools. In Markville, the Ku-Klux 
Klan m£Cde more open demonstrations, but always by night. 
They posted theif documents around the town, so terrifying 
the colored people that they did not dare leave their homes 
after dark. The night schools had to be closed. At Mary and 
Sabine pai:i&h; at Cherryville and Rapides parish; at Wash- 
ington and Opelousas; at St. Landry parish, and elsewhere 
in a similar way by visitations and threats the schools were 
shut up and the teachers driven ofT. 

In Texas, both at Georgetown and Circleville, the schools 



*Adapted from the text of General Howard's autobiography as 
quoted by Harvey Wish. ed.. Reconstruction in the South (New 
York: Farrar, Straus & Oiroux, 1965), pp. 172-179. 
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were similarly closed out; at the latter place the school edi- 
fice was burned to the ground, 

Mrs. Baldwin, the teacher at Bowling Green, I^v., was a 
Christisyi lady of agreeable manners and unusual culture, f 
but not one of the 27 loyal families of the place dared incur 
the odium of giving her a home. The Regulators had made 
themselves felt; men, professing to be gentlemen, insuhed 
her upon the streets. Vile books and pictures were sent to 
h^r by mail; and, as a last report, she was threatened with 
assassination if she was found in the city at the expiration of 
five days. Many other schools had to be maintained under 
military guard; five hool buildings in Kentucky , were 
burned about that time. ... * ' 

It became evident . . . that in the early summer'of 1868. 
the former irregular and local hostility^ to freedmen's - 
schools had taken on a new strength. It involved in its 
meshes Unionists and well-to-do industrious negroes, as 
well as teachers and «:hoiars. Further examples will ilius* 
trate the procedure: On May 16th, L.S. Frost, a white 
teacher in Tennessee, was taken at nigh^from his room by a « 
mob of disguised young men and carried to a field neai^y, 
men choking and beating him all the way; they were flour* tf\ 
ishing their pistols over his head>, and threatening to kill J 
him instantly if he did not cease resisting. They'made him ' 
promise to leave town the next morning. They then black* fj^ y 
ened his face and portions of his body with a comi^sitior) (j^X J 
spirits of turpentine, lampblack^nd tarMnd released hjmt^^^^ 
About a dozen persons were en^ged in the outrage, som^ 
whom were recognized by Mr. «^rost. 

John Dunlap, a teacher educated in Ohio, was in Jttly^ 
1868, in charg)^ of a colored school at Shelbyville, Ten»^0^ 
Independence Day, about'^ten o'clock at night, a body of Ku*" ^ 
Klux, someiifty strbng, masked, armed with pistols j^^d -^i^ 
bearing an emBlem resembling the bleeding heart of a m^^^^ 
were paraded in front of his house. When he presented him* 
self, they gave him commands which he resisted. They fired^ 
' through his window, made him surrender his pistol, c^useif^.^'^. 
him tooinount, and escorted him to the public square.' Theti^ 
they seized and secured a prominent colored mpn, James ^ 
Franklin- Proceeding with the regularity oCsoldiers^ a^rap- , ; 
tain commanding, they marched their victims across *the 
Duck River, where, dismounting, with something like a 
le.athem thong or strap they first Hogged Franklin, e|ch 
man giving him five blows. After that, taking^ Dunlap to 
another place, with the saipe paVade, they performed the c 
same operation, badly lacerating his body. After, directing - 
him to leave the city the n^xtr day, they release^d him. Dun- * 
lap not at once complying with their deman(jl, they served 
upon him a formal notice, sent in.the form of an unstamped / . 
letter through the post office, orSering him to leave by ^uly . -^ ^ 
15th, or he would be burned to death. Dunlap thereupon 
went to Nashville and remained two months. Then he came . 
back. He was visited again after his return, but was now. 
prepared with a guard. While the |<u-Klux were hallooing' 
that they "wanted Dunlap and fried meat" and were Ap- 
proaching his residence, the guard fired upon them. Th^ 
oand retreated and did not appear in Shelbyville dgain. . . /-< 
The outcropping of cruelties in portions of Louisiant^^ 
showed by the persons who were chosen as victims that the 
effort of thfe secret organization was particularly political/ 
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On July 28» 1868, William Cooper, a white Unioiuk, came 
to our ^gent in the parish oS Franklin. He was severely 
wounded, having h^n shot in his own house near Girard 
lotion; a fVeedman named Prince was killed in the same 
parish, and all the teachers were so terrified by such demon* 
strations as to st|)p teaching. . . . 

^ At many points in Louisiana Were these "fbands of despe* 
rados form^ in secret organization^ styling themselves the 
Ku-Klux Klan ." They shot and hung c»lor^ men. Their life- 
leas iKxiies were found, but the secrets were so well-kept 
that no guilty parties could be discovert. In some places ne- 
groes were taken out and whipped (as a rute by night) and 
there was no clew to the perpetrators. Evm Ua^t^ States 
agents dared not hold a public meeting that region-^ 
gathering at night of negroes at any place would be re* 
garded with suspicion by the whites and result in outrage 
and suffering to the blacks. . . . 

The latter part of the year 1868, before the election of 
'General Grant for his first term, these murderous secret so- 
cieties reached their greatest activity. Even the country 
hamlets in the neighborhood of Chattanooga, which city al- 
ways after the war abounded in Union men and late Union 
soldiers, were boldly visited by this strange horde. They 
came upon one commodious schoolhouse in the country and 
burned it to the ground; but the persistent teacher, a colored 

. youth, though threatened by the Ku-Klux Klan with vio- 
lence and death if he did not yield to their commands, made 
himself a brush arbor and there continue his school to the 
end of the term. Before the Novemter election (the f5peed- 
men's first national suffrage) the Ku-Klux, armed and 
masked aslisual, at night paraded the streets of several cit- 
ies, and filled the freedmen with terror. Similar detach- 
ments boldly roamed over large districts of country outside 
of the cities. ... 

After the election, for a time, the excessive wrath abat- 
ed. . . .The two months of 1868 that followed the Presiden- 
tial election and the first six in the next year, 1869, were 
quite free from the Ku-Klux raids. 

During the last half of 1869, however, there was a quick- 
ening of the secret pulse. . . . From Kentucky, a teacher 
who had a remarkably good school about ten miles from Bowl- 
ing Green wrote: *The Ku Klux Klan came one night and 
told Yne if I did not break up my school they wuuld kill me." 
The teacher obeyed. He reported .that the white people said 
that this action by the Ku-Klux was . . . because 'the nig- 
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educate black slaves. During RecoMtruction, white suprem^ 
acis^ used vhlence and terror to try to prevent blacks fhm 
getting an education. 

gers there were getting too smart.*' 
North Carolina, that had made such go(^ progress in ev* 

^ry way under our systematic work, b^n in some of its 
counties to be infested during the latter half of 1869. *There 
was for a time a suspension of schools in a number of die- 
trir*^." Our insj^Htor wrote that it was •^owing to the influ- 
ence of certain lawle^ bands."* Teachers b^mme frigfatwed, 
and, under the threats of violence printed on placards and 
put upon doore and fence posts, it was deemed best to ob^ 
the dread-inspiring foes that, many or few, were magnified 
by excited imaginations into multitudes. The maraudm 
went in bands, always masked, usually in smaV squada^ 
each squad having from five to ten in number. ... 

South Cj^lina show^ some eruptions of the some na- 
ture as December 24, 1869. A gentleman of g^ 
standing v^^building a large school structure at Newlmry, 
S.C., for Uie ^ucation of the children of the freed people. He 
was visited by armed men and driven from the hotel where 
he was iKiarding, and a young lady teacher ai the same 
place, sent by the MeOiodists from Vermont, was suly^ted 
to the mean^ sort of insults and persecutions. 
Georgia, too, in this tima of comparative quiet, fUrni^ed 

. some instant of the action of the secret bands. In about 
half ctf the State ^'Ku-Klux Klans," armed, disguised, roam- 
ing through country districts, committed their atrodoufi 
outrages. ... . 
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Testimony by William Coleman, 
lyiacon, Mlaslssipp), 
Novembers, 187 V 

Congressional Officer: How long have you lived in 
Macon? 

William Coleman: I came here about the la.-t of Api^il. 

CO.: Where did you come from? 

W.C.: I came from Winston County. 

CO.: What occasioned your coming here? 

W.C: I got run by the Ku-Klux. 

CO.: Give the particulars to the committee. 

W.C: Well, I don't know anything that I had said or done 
that injured any one, further than being a radical in that 
part of the land, and as for interrupting any one, I didn't, for 
I had plenty of iiBymaivn of anything I wanted for myself. I 
had done bought my land and paid for it, and I had a great 
deal of hogs; I had eighteen head ^f hogs to kill this fall. I 
had twelve head of sheep, and one good milk-cow, and a year- 
ling, ahd the cow had a right yo^ng calf again, and I had 
my mule and my filly, and all of it was paid for but my 
mule. . . . 

• CO.: Did any of the Ku-Klux come to your house? 
W.C: They did 
CO.: In the night-time? 

W.C: They came about a half hour or more before day. 
they were sh(K)ting and g^^ing on at me through the 
house, and when they busted the door open, coming in shoot- 
ing. I wa,s frightened ... I grabbed my ax-handle and 
commenced fighting, and then they just took and cut me 
with knive.s. They surrounded me on the floor and tore my 
shirt off. They got me out on the floor; some had me by the 
legs arid some by the arms and the neck . They took me 
out to the big road before my gate and whipped me until I 
couldn't move or holler or do nothing. . . They left me 
there for dead and what it was done for was because 1 was a 
radicalv and I didn't deny my profession anywhere and I nev- 
er will. I never will vote that conservative ticket if I die. 

CO*: Did they tell you they whipped you because you 
were a radical? 

W.C: They told me. ''(iod damn you. when you meet a 
white man in thv road lift your hat; Ml learn you. (Jod damn 
you, that you are a nigger, and not to be going about like you 
thought yourself a white man, you calls yourself like a 
white man (iod damn you 

CO.; Were you working on your own land? 

W.C; Yes, sir; that I bought and paid $473 for. 




Testimony by Hannah Tutson, 
Jacksonville, Florida, 
November 10, 187r 

Congressional Officer: You ai^ the wife of Samuel Tut- 
8on. Were you at home when he was whipped last spring? 

Hatlnah Tutson: I was. Five men pushed the dopr in. 
George McRae and Cabell Winn were first to take hold of 
me. Winn said to the others, "Come in, True-KIux." L 
screamed and they choked me and grabbed my littlest child 
by the foot, they pulled him away from me and threw him 
against the wall. Then lots of them dragged me outside. I 
saw they had more men pulling my husband and stomping 
on him. 

CO.: What did the True-Klux do? 

H.T.: They hit my head with their pistols, tied me to a 
tree, pulled up all my clothes and said, "God damn you. We 
will ^ow you. You are living on another man's land." I said, 
"No. I gave $150 for this land and the Captain told me to 
stay here." 

CO.: What did they say? 

H.T.: They cursed me and beat me. Xhen they went away 
except McRae, who stayed and treated me terribly; he 
called, "Come here, True-Klux." Then five men came back 
and beat me some more. But I still wanted to save our land. 

CO.: Did you know those men? 

H.T.: I've been working in Winn's mother's house for 
three years! Even though they ail painted their faces and 
nands so they woukin't be recognized, I know Winn's voice 
and I know lots of those monfolks. I recognized most of them. 

CO.: Did you find your children? 

H.T.: Well, when they finished whipping me and went 
away I was bleeding from my neck to my feet. The house was 
broken lip and I couldn't see my husband or children. I took 
a dress but it hurt too much to put it on, so I carried it and 
walked 12 miles before sunrise to show Mr. Ashley how they 
whipf^ me. He told me to find my children and go out of 
town. Then I went back and at noon I found my children hid- 
ing. The baby they hurt was crying. 

CO.: What happened to the baby and to your husban^ 

H.T.: The baby's hip hurt and it screamed whenever it N 
tried to stand up I found my husband later, whipped worse 
than me. He could not sit or walk. 

CO.: How long had you been living on that land you 
bought? 

H.T.: This would have been the third crop, sir, almost " 
three years. They had been after us for a long, time, telling 
us to get out. Then they came and whipped us out. 



•Adapti'd from th«- luli tr<inm*npt as found m Harvey Wmh. <»d . Re 
nuisfrut fin/i tn fhr Situth «Ni'w York Kwrrar. Straus & (jiroux. 



•Adapted from the full transcript as found in Hertwrt Aptheker, 
ed . A Documentary History of the Negro People tn the United States 
(New York: (!itadel Prews, 1964). Vol 11, pp. 579-585. 
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Preface by the Congressional Officer: In 1868, the Ku Klux 
Ktan actopted a formal statement of character at^ tt 
said that the Kian 'is an institution of Chivaliy > Humai^. Mercy 
ar^ PsMlotism; embCKiyir^ bi ite g&nkuQ smi ite ji^bte^p^ 6dl 
that is cNvatric in conduct, noble in seitttmert, generous in 
ffV'L H «wod , and patriotic in purpose tts ot^ects wdre sedd to be 
no protect tto weak, tt^ inrK)«9nt, ami ttw defmn^ims, ttm 
the ind^ttira, wrongs, and outri^ of the iaifviess, the vU^ 
and the brutat**; to relieve and asstot the in)ured, oppiessed, 
^sufferif^ arut unfc^r^, ^)edaity ^Mom md (Mi^ns of 
Confederate soldiers: and to support the United States Consti- 
tution and constitutional taws. All Klansmen were sworn to 

Congressional Officer: What do you know of any com* 
Unations in Georgia, known ds Ku*Klux, or by any other 
name, who have been violating the law? 

John B. Gordon: I do not know anything about any Ku*. 
Klux ofganization. ... I have never heard of anything of 
that sort except in the papers . . . but' I do know that an 
organization did exist in Georgia at one time in 1868. . . . 
I was approached and asked to attach mj^lf to a secret 
organization ... by some of the very l^st citizens of the 
State— tome of the most peaceable, law-abiding men« men of 
large property, who had large interests in the State. . . . 

CO.: Tell us about what that organization was. 

J.B.G.: The organization was simply ... a brotherhood 
of the property-holders, the peaceable, law-abiding citizens 
of the State, for self-protection. The instinct of self*protec* 
tion prompted that oiganization; the sense of insecurity and 
danger, particularly in th<^ neighborhoods where thenegwF^ 
population largely predominated. The reasons which led 
to this organization were three or four. The first and niain 
reason was the organization of the Union League iestab- 
iished by the Republican party to organize black votm] 
which we knew nothing i5|iore than this: that the negroes 
would desert the plantations, and go off at nii^t in large 
numbers; and on being asked where they had been, would 
reply, sometimes. "We hSve been to the muster^; sometimes, 
"We have been to the lodge*"; sometimes, •We have been to 
the meeting." ... We knew that thfe "carpet-baggers," . . . 
these men came from a distance and had no interest at all 
with us. ... We knew of certain instances where great 
crime had been committed; where oversewsiKwi b«n driven 
from plantations, and the negroes had asserted their right 
to hold the property for their own benefit. Apprehension 
took possession of the entire public mind of the State. Men 
were in many instances afraid to go away from their homes 
and leave their wives and children, for fear of outrage. . . . 
* There was this general organization of the black race on the 
one hand and an entire disoiganization of the white race on 
the other hand. We were afraid to have a public organiza- 
tion; because we supfK^ed it would be construed at once, by 
the authorities at Washington, as an organization antago- 
nistic to the Government of the United States. 

C.Q.: Did it have any antagonism toward eiUter the State 
or the Federal Government? 

^Excerpted from testimony found in Rictuud N. Current, Re- 
construction 11865-18771 (Engiewood ClifSft, N. Prentice-Hall, 
Inc.. 1966), pp. 98-102, 




This engraviitg is from a photograph ofthrw Klansmen in 
MisBisaippi who were autght after they attempted to 
murder a fiunily. 

J.B.G.: None on earth— not a particle. On the contrary, it 
was purely a peace police organization, and I do know of 
some instances where it did prevent bloodshed on a large 
scale. ... * 

4 

CO.: You had no riding about at nights? 

None on earth. I have no doubt Uiat such Uiings 
have occurred in Georgia. . . . There is not a good notan in 
Georgia who does not deplore that thing just as much as any 
radical deplores it. When I use the term "Yadical,** I do not 
mean to reflect Upon the republican party generally; but in 
our State a republican is a very different sort of a man frmn 
a republican pinenlly in the Northern Statea In our 8^it» 
republicanism means nixing iii^he world but creaUng dis- 
turbance, riot, and animosity, and filching and plundering. 
That is what it means in our State— nothing else. . . .Ido 
not believe that any crime has ever been committed by [tlie 
Klanl ... I believe it was purely a peace police---a law- 
abiding concern. That was ite whole object, and it never 
would have existed but for the sf^mhension in the minds at 
our people of a conflict in which we would have had no sym- 
pathy and no protection. We apprehended that the qrm- 
pathy <tf the entire Government would be against us; and 
' nothing in the world but the instinct of self-protectiw 
prompted that organization. We felt that we must at any 
cost protect ourselves, our homes, oui^^ves and children 
from outrage. We would have preferred death rather than 
to hav^ submitted to what we supposed was coming upon 
us. . . . 
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38 The Death of Reeonstruction 



Lesson Plan C 



The Death of Reconstruction 



OBJECTIVES 

• Studente will be able to discuss the political develop- 

the 1870'8 that provided the context for Klait vio- 
len^^tid led to the destruction of RMonstniction. 
. • Students will 1^ able to com|»re tlie reratablishment of 
white suprenyicy in the South, formalize in the "t^ompro- 
mise of 1877,'' with oUier examples of a>mpro!ni6e betwectn 
segments of white society at the expense of blacks. 

TIME REQUIRED 

One homework assignment and one clae»9 period. 

MATERIALS NEEDED 

• A copy Ibr each student of excerpt from Freedom Road 
on the meeting between Ulysses S. Grant and Gideon Jack- 
8on» How Gideon Jackson Went to See a Tired Man (pp. 

• United States history textibooks for reference to the 
ConsUtu|ionai Cc^^S^mise of 1767, the Missouri Com* 

^ promise of 1820, the Conu^romise of 1860 and the Com* 
promise ^ 1877. 

TEACHER PREPARATION . 

Teacher should be familiar with the selection from Free- 
dom Road (pp. 39-41), s^ion D of the Backgrouml Infer* 
mation. Death of Reconstruction (p. 13), and the mc^r 
issues "resolved" by the compromises of 1787, 1820, 1850 
and 1877. 

STUDENT PREPARATION 

Students will read th0 selection from Freedom Road prior 
to the class discussion. 

ASSIGNMENT PROCEDURE 

Distribute copies 9f the Freedom Road selection and 
ask students to read it before the next class. Tell them the 
selection is from a novel dealing with the Reconstruction pe- 
riod and that it offers historical information about events 
subsequent to the congressional hearings discussed* in the 
previous class. 

CLASSROOM PI^CEDURE 

1. Initiate a class discussion ba^ on the Freedom Road 
selection. Some suggested questions and topics include: 

a. What did Gideon Jackson mean when he said Recon- 
struction was essentially a test for democracy? What were 
some of the benefits he claimed Reconstruction brought 
blacks and poor whites? 

b. What role did Jackson see the Klan playing? In what 
ways did the testimony presented at the congressional 
hearings support his view? 

c Foiiticai friends of President-elect Hayes are quoted 
as saying that he will ^dopt a |M>licy that 'Svill give the 
« /-people of the States of South Carolina and Loui9iana the 
right to control their own affairs in their own way.** What 
does that ^itatement really mean? Which people would get 
control of their own affairs? What was their "own way" of 
controlling them? Who would lose control of their affaire? 

d. The deal that gave the election to Hayes and led to 
the withdrawal of federal troops is sometimes referred to 



as 'the Compromise of 1877/' Who were the people^ on- 
eadh side who compromised? Whose rights were com- 
promised away? 

2. Have students refresh th^r memories about the com- 
promises over slavery at the Constitutional Convention in 
1787, the Missouri Compromise of 1820, and the Compro- 
mise ot 1860 by checking the index of their U.S. history text 
and reading what the text states about the issues involve* 
Divide the class into fourths and assign each group to read 
about one of the compromise, having the fourth read what 
the text says about 1877. Aek students within each group to 
tell^e about the central issue involved. 

F^mle questions for discueion include: 
^VVhat parallels can you se betwen the Compromise 

of 1877 and the thre earlier compromise? 

b. Who consistently lost out in each of these "'compro- 
mise*? 

c. your textbooks mention anyone's rights being 
> compromised away or only that *'the people" gained? 
/3. Tell students that in re^nse to the Compromise of 
B20, John Quinor Adams wrote in his diary that the con* 

flict over adinieion of Missouri as a slave state was a **mere 
preamble— a title pa|» to a great, tragic volume.'' Quetions 
to ask students include: 

a. What do you think he meant? ** 

b. How did the C^l War, abolition of slaveiy, Reooh* 
struction and the Compromise of 1877 contribute to that 
^tragic volume'^ 

c. How did the outcome of the test of democracy in the 
1880*8 and 187q's affect events in the lS60's and 1970's? 

OPTIONAL FOLLOW-UP ACnVfTY 

Haw ^udents read Freedom Road by Howard Fdst (avail* 
able in paperback from Bantam Books). Hie book is an ex- 
cellent historical novel tBat preents— through the fic^on** 
alized live of blacks and whites~the promie of Recon- 
struction and the role of the Klan in destroying that 
promise. (Single examination copies are available ftt>m 
the School and College Dept., Bantam Books, 666 Fifth 
Ave., New York* NY 10103 for $1J 

In clae discussion, have students compare the life of pe- 
ple^lack and poor white-^t tibe beginning of the book ^ 
with their live at Carwell. How had the people and their 
live changed? What were some of the cause of those 
change? How did students' i^rceptions about aiid felings 
toward the characters change? 

Of particular value to emphasiase in discussion would be: 

a. The historical siunmary of the period before the 
South Carolina Convention (pp. 66^7 of the Bantam edi- 
tion). 

b. The after-dinner discueion about organizing the 
Klan (pp. 86-88). jl 

c. The talk betwen Gidwn Jackson, freed slave, &nd 
Abner Lait, poor white (pp. 109-115). 

d. Anderson Clay's statement about blacks and poor 
white wanting to build while the Klan wanted to detroy 
and organized to do so (p. 194). 

e. Klan atUcks (pp. 137-141, pp. 184-190, p. 201. all of 
Chapter Ten). 
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How Gideon Jsokson Went to Soo ji fired iMen ^ 

(An Excerpt from a Novel about the Reconsmiction Period) 



The year is 1 877. Gideon Jackson, a U.S. RepreMntative from 
South Carolina and an ex-siave, is at the White House waiting to 
see President Ulysses S. Grant. Grant, hero of the Civil War, is 
in the last days oiHs eight^^year pr^idency. While ^q^parentty 
an honest man him^if. Grant's adminis^on has t>een in- 
creasingly rociced by scandals of graft and conxiption. 

Gideon took out his watch and looked at it. It was twenty 
minutes to three, and he had hwn waiting since two o'clock. 
. . Actually, he had very little to say here and now, and 
what he said, he was sure, would not to too much effect. 

Outside, on this bleak February day, it was snowing, Wash- 
ington snow, large wet flak^ tltat folded against the win- 
dow pa^es and then dissolved in^ gHobs of cold moisture 
that wriggled down tJie glass. Gideon relaxed into the leath- 
er chair and folded his hands in his lap. At this moment, he 
felt, he would like to sleep, a long, long sleep mch as he had 
not known for many months— j^t to sleep and free of 
thinking for a time, and then to wake up, fresh and eager. 
But how eager could a man be at forty-five? . . . 

He must have been sleeping. The secretary, standing in 
front of him, said: 

*The president will see you iiow, Mr. Jackson."* 

Gideon rose, blinked his eyes, and followed the secretary 
to the oflice. Grant was sitting behind his desk, hunched, 
tired, red-eyed, a man defeated and lost and regarding the 
long, empty years before him without hope and without « 
pleasure. He nodded and said: 

"Sit down, Gideon," and then u>ld his secretary, "I don't 
want to be interrupted." 

"IfSenator Gordon—" 

'Tell him to go to hell! I won't talk to him, do you under- 
stand? I don't want to be interrupted!** Thp door closed be- 
hind the secretary. The president said to Gideon, 'Do you 
want a cigar? No— I forgot, you don't smoke. You don't mind 
if I do?" He bit off the end of his cigar, struck a match, puffed 
long and deeply. Gideon watched him, but the president 
avoided his look. Age had come suddenly and ruthlessly on 
Ulydses Simpson Grant; his eyes were sunken, his beard 
streaked with gray. Even his smoking was in short, jagged, 
nervous motions. When he spoke, he barked at Gideon: 

'i know what you're going to say.** 

'Then why did you let me come here and say it?" Gideon 
asked gently. 

"Why?" Grant looked at him with sudden bewilderment, 
and Gideon felt a complete and understanding pity for this 
beaten, helpless man, this man who was imderstood by so 
few, loved by so few, used by so many, hated by so many, 
despised by so many, thi9 man who "by fate and circumstance 
had been elevated to a remote and hopeless glory. 

•*Why come here?" Grant said dully. 

"Because you are still president of these United States," 
Gideon answp^ ca^fully. "Because you are my friend and 
I am yours — " 

"So I have friends?" 

"And because," Gideon went on, "when all is said and 
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done, this is your country and you love it as few men I know 
do. You lov^it in a way Uiat I understand, in a manner that 
is beyond the conception of the cheating, lying, small men 
who have done their l^t to wreck it. Do you remember Ev» 
erett Hale's story, The Man Without a Country f Do you re« 
memW how Philip Nolan came to love and understand^ 
native land?**. 

Grant smiled ruefUlly. "Are you going to preach me a ser- 
mon, Gideon?" ^ 

"No— I'm going to talk to you about this land. I'm going to 
talk because it's the last chance I'll have to talk to a presi* 
dent of the United States. Fve tried for two weeks to see 
you—" 

"I was busy, Gideon." ^ • 

"You were busy, Mr. President," Gideon said. 'That is all, 
you were busy. God help us, we have so many pat phrases, 
busy, occupied, a thousand things to do. Why aren't our ene« 
mies busy? Why?" 

''I've heard all thut," Grant said coldly. 

"And you don't want to hear it again. At this time, yo^'d 
like me to go. Well, perhaps I can put it differently. Lieaving 
aside what the newspapers have said and what the histories 
will say of the eight years during which y^u were prraidentt 
What is the truth?" 

"Say itr^I was used!" Grant growled. 
. \l won't say that. My God, Mr. President, this is— well it's 
outf country; let's use the schoolboy phrases, nothing else 
wnl do now. This is our native land. We fought for this. We 
Uved for this, what men died at Gettysburg for. We don't ex- 
ist apart^rom it, or from each other. It is all bound together, 
making one. What is a country?* Gideon hesitated, then 
went on, "What is the United States of America? is it a 
dream, an id^I, a piece of paper called the Constitution, a 
coalition? Promoters? Grafters? Robber barons? Is it Mor- 
gan or Jay Gould or Senator Gordon? Ch* is it a man standing 
out in the street and looking atjthe White House?" Now Gid- 
eon spoke more haltingly, Is it the Epis^ipar Church or 
the Congregational Church? Is it a prayer or a fool's fan^ or 
fifty million men? Is it Congress? All tike years I sat in Con- 
gress I thought of that, ^ tching small men or great men, 
listening to fools like Peterson and heroes like Sumner. Or 
is it you and me, and bound into us, and inseparable from 
us — because what we are is America, what we have, what 
we've done, what we have dreamed!" 

Grant's cigar had gone out. Clenched between his stubby 
fmgers, it made a focus for his eyes. Slowly, automatically, 
he shook his head. "I'm through, Gideon." 

"You're president." 

"For a few more days — " 

"For long enough to hit them!" 

Gsant said wearily, "But I don't know, Gideon. Fm tired. 
I'm flnished. I want to go home and rest. I've been dragged~^ 
through sewers. I want to go home jtnd forget." 

"Y6u won't forget," Gideon said. 

"Maybe. I'm no Solomon; I'm no God of judgment. I didn^t 
ask for this. I won battles because I wasn't afraid to pay the 
price. Did that make me a president? Did that Ht me to play 
their dirty, rotten game of politics?" \ 

'There are still battles," Gideon said. 

"When you don't know the enemy? When you don't know 
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who fights on your own bIAbV 

""And when Hayes slides into Uiat chair where you*ire sit- 
ting» his legs kneenieep in blood, will ^ou rest easy?^ 

tSod damn it, Gideon, where are your facts?. Hayes is a 
Republican; so am I; so are you. He was legally elected presi- 
dent. I am sick of the calamity howlers. Life will go on; to 
will Uiis country— 

""All right,'' Gideon said, and rose. 

"Are you going?"* 

'^Ye^.*' 

"What were you going to say?** ^ 
"Why bother? It won't matter.^ 

"God damn you, say it!" Grant growled. ""Say it and get it 
done!** 

"Do you want to hear it?"* 

"Stop being a prima donna and say it.** 

"All right,*" Gideon nodded. "TTheve was a deal.** 

"Where is your proof?** 

"I have the proof, sir,** Gidmn said quietly. "Will you 
listen to me for a while?** 

"Fve been list§|Qijng.** Grant lit his cigar. Gideon sat down 
again. The clock on Grant*s desk s^ow^ a quarter four. 
"1*11 start a while back,** Gide<»i bi^^an. Outside, it still 
snowed, fat, lazy white flakes that melted on the window 
panes. It was growing dark in the pr^dknVn ofRce. The sin- 
gle lamp on his desk threw a circle of yellow li^t, and as the 
darkness increased his face becaniS^more tir^, more indis* 
tiriguishable. The smoke from his cigar drifUid into the 
light, twisting, turning, running up the chimney of the 
lamp. 

*'You remember the South Carolina (invention?* Gid* 
eon said. 'That was nine years ago." ) 

"I remember.** ' 

"In a way of speaking, that began the r^nstruction. I 
served on the Convention. Two years later, I serv^ a term 
in the State ISenate, and five years ago I came to Congress. 
In the light of that, I think I can speak with emse knowledge 
of what happened./The word reconsirueUon, whidi Uiey use 
for all that happened in the soutii since 1^, is too pat. It is 
meaningless. It was not essentially a problem of r^nstruc- 
tion, not even a problem of rea^ission of the relwl states 
into the Union. All this I have said in Uie House; I have said 
it over and over, these five years past. I am raying it now, 1^ 
suppose, for the record— for I think that this is the last time 
for < ^hile to come that a Negro repreirantative d'his 
peo( sit in the office of the president of the Unit^ 
SUt 

Gi ktmcked the ashes off his cigar; now his face was 
lost in the shadow. 

"What is reconstruction? What has it been? What haait 
meant? Why has it been destroyed? I ask you because you*re 
the pnly man in the country who can bring it back to life— 
and doing so^'^save this country untold suffering and^isery 
in the future." 

"Go on, Gideon,** Grant said. 

'"Reconstruction was the beginning of the new and the 
death of the old. The plantation slave system, a feudal 
thing, abhorrent to the nature of this country, only a few 
years ago set out to rule and conqyer this nation. It had to be 
destroyed or it would destroy democracy. It was dratroyed, 
and in the course of that dMtruc^y^vihy people were fireed. 
Do you want me to go on?** 

"Go on,** Grant said. 

"Very welL Out of that terrible war came rea)nstruction 
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mtially a test for democracy, a test of whether freed 
N^pnm aiui fireed whites— for the poor white was as much a 
slave before the war as the bllck^-could live and work - 
l^ld together. I say that test was taken and proven, that ^ 
mocraey woriced in the sou11i~wi1& all its faults^ its blun- 
ders, its boasting extravagances, ita fools and loud-mouths 
—with all that, it worked! For the first time in Uie hiatoiy of 
this, nation, black men and* w^te men toother buUt a de* 
mtxxBcy in the »)utli. You have the proof, the (^ool^ ^e 
fiEurms, the just courts, a whole literate, eager generatikm. 
But this was not done eiysily and nev^ dc&e oompletelyi.tihe 
plmiters (»ga&i2^ their army, white-dbirt^ acum 1^ ti^ 
thousands. l%ey havent givin up. YtfuVourself^ Mr* Pk^* 
dent, said that oidy the pr^mce pi Union tfooff^ in Uie 
pteaerv^ order I tell you^nhe day Rutiierfind B. 
I^te takes offiosi tkme troo|» will oe witiuirawnr-|uidti^ ^ 
i will spiked In one form m another, it will frtrike evoy* , 
where* and there will he terror sudt em thia4eaid tm» 
knesff, murder aod itesbuction and burning and l[ootjbg, ipt* ' 
til every verti^ of that 4^Q(m«Qr we built is d^K^;^. 
will be put back a hundr^ years, and for g^aetattons to 
come men will suffer and die-^" 

Grant's voice came wearily, as firam a great di8tfl|BM« 
'"Even if I acMpt^ what y^u ray, Qiddon» and I donVae- 
mpt it, what is Uie alternative? To keep trocqis^in titfr- 
south forever?^ " ^ 

^Not forever. But f<»r ten years more~t6 give us a chanw 
to brii% to manhq^ a whole new generationi black m^niuid 
white«mm who Iwve learned to work together, to stand to> 
gather. .Then no force on earUi will take away firom us what 
we have built.** , ^ 

don't ac^pt that, Gideon. I don't accept your accusation 
of Haym. I don't ao^pt your fancifUl notion of the pow^ of 
the'Klan. Thia is 1877." X 

*Tou wanted proof/' Gideon said, 1 have the proof.'' He 
took some pi^^ers out ofhis pocket, qnea^^em on tiM 
in the latiipligfat ''Here are tiie statistics of ttaal^^c^. The 
popular vote for Tilden is 4,3(N),(XK), and Hayes' piqnilar 
votes is 4,0^6|(KX), Th^t is the first lie; I say that half a m^- 
lion N^prcm and whites in ^ ^Kmtii who vot^ the Sepv^ 
can ticket had their votes destroykl, mikount(Ml, tampered 
wiUi. No, I can't prove that; T\\ prove (^er tiuags later. Ac* 
tually, it do^ not matter; tiiese two men, Tilden and Hayes, 
are tK^th corrupt, sad o^mmentari^ on what our pe^detiK^ 
has sunk to. They are Tweedledum aiul Tweediedee, tut out 
of tihe san^ doth/' 

"So far," Grant said, ^ou are making groundless aceusa* 
tionst, I wcm't listen to much more of that, Gideon.** 

VtovL said you would listen. Ill gjive you proof, first let me 
establish my facts. £ven our Congr^, ^ch fears democ- 
racy and the people more than anything on earth, will let 
me establish my &cts when I rise to i^ieak. HI be quick with 
it. My boy, whom I haven't Men for a long while, is coming 
in on the five^rixteen train fisbm New York; I assure you Fll 
be through beforo then." 

The room was quite dark now outside of the clrae of yel- 
low li^t. 'XSo on,** Grant said. 

*^e come to the electoral votes, 184 for Tilden, the l)emo- 
crat, for Hayes, the Republican 166 undisputed votes. Witib 
one mpre vote, Tilden could president, but Hayes claim^ 
SouUi Carolina, Louisiana and Florida, enough to give him 
*Uie 1^ that would make him president. And Hayes was 
rightr-4h(M3e votes belonged to him; as I said, they were tam^ 
pared with', destroyed. What was the situation? A Democrat; 
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ie House, a Republican Senate, one to give the election to 
Tilden, the other to fiayee, and the whole country »»ream* 
ing of the second Civil War, of a southern march on Wash- 
ington. Mr. President, did you l^lieve that? Did you believe 
tiiere was a difference b«jtween th^ two corrupt men?^ 

Grant said, ""God damn you, Gideon^ Fve listened to 
enou^r 

""I come to the prcof now, Mr. President Let me give you 
the proof, and Uien 111 go. I think we are both tibroug^. As 
you said, you have only a few days to be preatdent^ and I 
have not too much time eitKer/' 
s "Go on,** Grant muttered. ^ 

«<Ye8-^vidently our southern Itemocrats kmw Uiat the ' 
two men were of a stripe. They threw Tilden aside; 1^ would 
be too much trouble; they had risked ^i civil war once and 
they had failed; they were not prepared to ri^ it ai^n. 
niey made their deal with Hayes. He could have South Car- 
olina, Florida, Louisiana— «id to make tiie deal certain, 
Oreigon, too. In return, he would give them a very small and 
inconsequential thing, control of &»uth Carolina and I/misi- 
anaf and withdrawal of Union troo^ from the ^uth. Such a 
&nall matter to stand totween a man em^^the inr^dency, 
betw^n the Republican party, Lincoln's j^arty an4 power! 
Here is th^ proof, a record made by two of Mr. Hayes' 
friends, Stanley Matthews and Charles Fmber. It gives the 
gist of certain talks they had with Senator John B. 0ordon 
of Georgia and the Kentucky Congressman, Mr. J.' Youi^ 
Brown. This is an exact copy, made and brouaht to me by a 
c»loml servant of Mr. Foster; I '^11 swear to tnat.lll read it: 

^'''Referring to the conversation we had with you yester- 
day in which Governor Hayes* poli^ as to the status of cer« 
tain southern states was discu^ed, we desire to say that we 
can assure you in the strongest possible manner of our great 
desire to have him adopt such a policy as will give the pMple 
of the States of South Carolina and Louisiana the right to 
control their own affairs in their own way, sutgect oi^iy to 
the Constitution of the United States and the laws made in 
persuance thereof, and tiysay further that from m acquaint 
' tance with and knowledge of Governor Hay^ and views, 
we have the most complete confidence that such will be the 
policy of his administration.' ^ ^ , 

"There it is, Mr. President."* 

A long silence then', and finally Grant ast^ tonelessly, 
''Why don't you bring it before the House?" 7 

♦Thia document may be found in Williams* Life of Rutherj^rd B. 
Hayes, Vol. I, p. 633. 



'^Because I haven't the original, b^use while I am pre* 
pared to §wear on a stack <^ Bibles that this is the I 
cannot bring evidence; I cannot 1^ Uie word of a poor old col* 
or^ i^rvant against ^t of the preddent ^l^t of the Unitdl 
States. If I were to^ stand up in the House and say to thrai 
what I just said to you, ten of our cultured Bo\iri>on memben 
would be screaming that this damn^ insqlent » lyi ng nig|^ 
be Ij^ndi^.^ 
«Why should J beUeve your 
< "IBecauiM the whole future of this country is at stake, 
cause when we fought oivr revolution^ when we fought our 
civil war, we were moving down a proud and cAinin^^roadi ^ 
what my pwple call a hallelt^ah rc^. We were moving urith 
all the good men who lived behind us, ami we had our &c»i 
Itumed to Qod. Do you hear me, MrSfiresident? Now we're 
going to leave that road; firras here on» we ttum our face to/ 
darkn^. For hew long^^Mr. Prudent? How many shall 
have toflie before we can call this a government of ^peo- 
ple, by mem and for themf 
It's net afl baa as that^" Grant began. / 
• -'•Butitisr I 
^ Grant stoocr up, lifting himself from his chair with both 
ludtids, leaning over into the lamplight, staring at Gideon, 
^ and then pushing away fi^m the table and striding angrily 
« across the room. 

'That% alir Gideon asked. 

''What can I do?" Grant demanded^ whirling on him. *%ven 
, if your insane, fairy-tale of a story were true» what in 
God's nan^e I do?" 

''Everything. Yo^Sre still president. Give tiiis to (he peo- 
ple. Hold a press ^inference tomorrow; there are papere 
with guts enough to print this. Let Hayes prove the accuse* 
tion false. Throw tiiis wDble rotten thing open and let the 
people l(X)k at it. They 11 know what U do. We're not a bad 
people,' here in America; we're not an ignorant people. 
. We've moved the world before; we've don[e bad things, but 
« we've done more good things. Go before Congress and ^ 
mand the truth—** ^ . i 

Grant shook his head. "^idMn— " ' 
**Are you afraid?" Gi^ipn cried. "What have youHte hmf 
Those who remember todays when you led them to victory, 
they*li support you. And the others-—" Gideon's voice trailed 
away. . V 

He gathered up thej papere and put them in his pocl;et. 
, * All right. I'll go now." 

After Gideon had left, long aftei^, Grant sat at his dM|i, 
face sunk in his hands, staring at the closed door. 
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The Begfnnings of White Supremacy 



Lesson Plan D 




Of White Supremacy 



OBJECTIVES 

y • Students will be able to state in their own words the 
meaning of white supremacy. ' 

• Student^ will 1^ able to cite »>me of tbe factors that led 
to the development of white supremacy. 

TIME REQUIflEO ' ^ 

One class i^riod. 

MATERtALS NEEDED 

• Copy for each student of The Rmts of White Supre- 
macy (p. 46). 

TEA6H^RFREPAf)ATI0N 

Teacher^ould read and be familiar with the discussion ^ 
of White Supremacy: Se^ of the Bitter Harv^ (pp. 43- 
.46). 

CLASSROOM PROdEDURE 

1. Write the word "supreme** on the chalkboard and 
develop the following definition wiih students: 

• SUPREME: highest in rank and authority; holding or ex- 
ercizing power tliat cannot be ex(»^ed or overruled. 

2. Write the v^rd "supremacy^ oh the chalkboard and 
develop the following definition wijm students:. 

SUPREMACY: the quality or'stete of being supreme; 
supreme authority or power; the position of being accept- 
ed or esteblished ad superior to all oihers in some field or 
activity. 

3. Once the definition of "supremacy" has been devel- 
oped, <isk studente what is meant hy^hite supremacy. The 
discussion should hring out that white supremacy involves 
both white control of .authority and power as well as an 
ideology justifying that control b^ claiming whites are su- 
perior to all others. 

4. Tell studente that in ISeS prospectivQ members of the 
Klan had to s^isfactorily answer ten questions tefore l^ing 
allowed to join the group. One of the questions asked wheth- 
er they opposed black equality (social and politfcal) and fa- 
vored a whi^-run government.* Aak studente to re<»Il why 
the Klan evolved in the Reconstruction era. Aak studente to 
recall /what interests were threaiened by ^Reconstruction 
and What tergete the Klan attacked. 

5. Ask studente if they think belief in white supremacy 
has always existed. Haw and why do they think it might 
have started? 



•Allen W. Trelease. White Terror: The Ku Klux Khn Conspiracy 
and Soutfiern Reconstruction (New York: Harper & Row, 1971). . 



9. Distribute copies of The Roote of White Supremacy. 
A^ istudente to read it. Pomible discu^ion topi<» include: 

a. Why did belief in, and th^ries about, white supre* 
nuu^ develop? Wh<m intereste did it serve? 

b. What was the role of economic gain in the devetop* 
ment of white sui»r^raiacy? 

c. What were relations We between white and black 
' woikers b^bre slav^ be^une entrenched? What were 

some of their commbn inter^te and concerns? 
. . d. Why did those who benefitted from slaveiy have to 
actively keep white people and black people from ^teract* 
ing? Who was hkrmed by the separation and in what 
ways? 

e. In what ways are the Klan's activiUes today similar 
to the "^private yigilante assMiations and racial puristo 
who whipped the doubj^l into line^ mentioned ifl TbB 
Roote of White Supreme^? 

» 

OPTIONAL FOUOW-UP ACTiViTY 

Encourage students to fUrther explore any of the issues 
mentioned above Um>ugh ^ports and papers. In addition to 
Lerone Bennett, Jr.'s Con^ntation: Black and White (!^n* 
guin Bwks, 1965), the following sources contain additional 
information on the development of the concept of white su> 
premaqr: 

Lerone Bennett, Jr., Before the Mayflower: A History of 
Black America (Chicago: Johnson Publishing Co., 19^; 

Qedrge M. FVedrickson, White Supremacy: A Compara*^ 
tive Study in Armrican and' South African History (New 
York: Oxford University Press, 1981). A detailed and infbr* 
mative account of the similarities and differences in the 
development of white supremacy in South Africa and the . 
United States; 

Winthrpp D. Jordan, White Over Black: American Atti- 
tudes Toward the Negro, 1680-1812 (Baltimore: Penguin 
B(K>ks, 1W8). See particularly the chapter "Unthinking De- 
cisipn: Enslavement of Negroes in America to 1700," i^. 44* 
98 (most of this Chapter is reprinted in The Underside of 
American History cited betlTw); 

C. Eric Lincoln, The Negro Pilgrimage in America (New 
York: Bantam Books, 1969). See "Origin^" and "Early Bond- 
age," pp. 1-13; and 

Wilcomb E. Washburn, "The Moral and Legal Ju8tifi(»- 
tions for Disposs^ing the Indians," in The Underside of 
Ametyian History: Other Readings, Vol. 1, ed. Thomas R. 
Frazier (New York: Harcourt Brace Jovanovich, 1971), pp. 
11-28. Contains a discussion of early Christian justification 
for colonization. • 
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Teacher Material 

White Supremacy: Seeds 



White supremacy involves the control of political and eco- 
nomic power and authority by whites. The term also refers 
to the system of belief that claims the right of whites to this 
control because, according to this belief, whites are inher- 
^ntly superior to all other people. 

White supremacy got its start long ago, as Europeans be- 
came familiar with people in Asia, AfHca and the Americas. 
^ At first perhaps the Europeans thouf^t that their cultures, 
religion, values and traditions were better than those of oth« 
era. Such thinking is not uncommon, since those things with 
which we are most familiar often seem better than things 
that are strange and unfamiliar. This type of belief is known 
' as ethnocentrism. 

While differences of color and customs between Euro* 
peans and the peoples of Africa, Asia and the Americas con- 
tributed to an overall sense of '^difference,** there was in- 
itially no systematic thinking about racial superiority. (In 
fact, differences of religion rather than color were^e pri- 
mary focus during early years of European ^Ionization; col- 
onizers often justifi^ their actions by claiming that **pa- 
^ gens'" had no right to their lands or even their liv^.^) The 
concept of racial superiority needed time to develop. More 
important, it needed a reason to develop; it had to serve a 
purpose. 

In 1619 a Dutch ship brought a group of captured Africans 
to the English colony of Virginia. For the first few years, 
black people were treated like the nuyority of whites who 
were indentured servants^required to provide a period of 
work to a master as payment for passage to America before 
being eligible for freedom. Indentured servitude provided 
the labor needed to prv' e wealth from colonies which had 
been established by co ^ ercial interests. 

Some blacks enjoyed social privileges about equal to those 
enjoyed hy freed white servants and generally had the same 
industrial and economic opportunities. What racial preju- 
dice existed was individual, not organized and sustained by 
the will and power of the entire community. Historian 
Lerone Bennett, Jr., tells us that: 

The bulk of the population at that time consisted of indentured 
servants who were remarkably free from racial prejudice. Whites 
and Negroes worked in the same fieyids. lived in the same huts 
and fratemized during ofT-duty hours. And. predictably, they 
mated and married. There was widespread intermingling be- 
tween Negroes and whites throughout the CoIoniaT period. . . . 

^Reflecting the attitudes of the period, PopctNichoJ^ V told Portu- 
gal's king in 1466 that he had the right to ensis^ the persons and 
seize the lands and property of **all pagans whatsoever, and all oth- 
er enemies of Christ wheresoever placed.*' Similarly, Queen Eliza- 
beth I told Walter Raleigh he had the right to ^'discover, search, find 
out. and view guch remote, heathen and barbarous lands, countries, 
and territories, not actually possessed of any Christian Prince, nor 
inhabited by Christian people"* and had the right to ""have, hold, oc- 
cupy, and enjoy*' those lands. For some 200 yeiEu^, European colonjtz- 
era utilized this justifscation. For further discussion see The Moral 
and Legal Justifications for Dispossessing the Indians'* by Wilcomb 
E. Washburn in Seventeenth -Century America: Essays in Colonial 
History, edited by James Morton Smith (Chapel Hill, N.C.:*The 
University of North Carolina Press, 1959), pp. 15 32. Also see The 
Invasion of America: Indians, Colonialism, and the Cant of Con- 
quest by Francis Jennings (Chapel Hill: University of North Caroli* 
na Press, 1975^^ pp. 3-7 
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of the Bitter Harvest 



In this period, Itt^e or no distinction was made between inden* 
tured servants and Negro slaves and servants. What little prcju* 
dice there was stemmed m<^tly from English class prejudice. 
White Mrvants and N^ro servants were assigned the same 
tasks and many masters held them in equal contempt. It was not 
unumial in those days for a master to force a white woman ser« 
vant to marry a Uegro; nor was it unusual for Negro servants to 
serve as overseers over N^iro and white work forces. Of parti- 
cular inters in QxiB content of developing a)mmttnity is the fact 
that whitra and Negro^ of the w<n'king class made common cause 
against the master class. They often ran away together; and, in 
several comifaunities, they st^ed interracial revolts. 

Working together in the same Held, sharing the same huts, the 
uune situation, and the same hope, Uie first Negro and white 
Americans, aristocrats excepted, develc^>ed strong bonds of sym* 
pathy and mutuality, lliere was no barrier, psychological or oth* 
erwiae, between them; and circles of community and solidarity 
began to widen . Skin color had a meaning then but not the mean* 
ing it has now. The basic division was betw^n servants and free 
people; and there were whit^ and Negroes on both sides of Uie 
line.» 

Evidence shows that within 20 years, by 1640, some mas- 
ters were beginning to claim the right to hold black servants 
for life, instead of Just for a period of indenture. The condi- 
tion of slavery was then to become hereditary — passed on 
from mother to children. As the enslavement of Africans 
developed, indentured servitude among Europeans de- p 
clined. 

Slavery develof^ because it was of economic benefit tQ 
the planters: forced labor produced great wealth for thoso 
who controlled the labor of ntmierous slaves. The economies 
of many of the Southern colonies were based on the produc- ' 
tion of limited agricultural cropQ raised for cash sale, such 
as tobacco and, later, cotton. Those who owned the land and 
the crop wanted to makfe as much money as they could. More 
wealth could be made with a cheap, permanent and mobile 
slave labor population than with a work force consisting of 
people working only for a i^t period of time and with rights 
that planters had to respect. 

While there is evidence of the enslavement of some Afri* 
cans by 1640 in Virginia and Maryland, it was not until 
1660 that slave codes were enacted by colonial legislatures 
controlled by men of property. These codes made the en- 
slavement of black people a legal, govemment-reoignized 
system. By 17(X), large numbers of African people were be- 
ing kidnapped and brought to the colonies as slaves. From' 
then until 1866, slavery was an integral part of the econom- 
ic, social and political fabric of U.S. society. 

As the economic system of sla^^ry developed, so too did 
belief and theory that Justified enslaving and (dehumanizing 
a group of human beings and their descendants for life. 
Slavery had existed in many other societies throughout his- 
tory; but slavery as it developed in the United States was es- 
pecially dehumanizing and oppressive. Slaves in the U.S. 
were denied such basic human rights as marriage and/ami- 
ly . They had^ no legal rights nor protection from whatever 
their masters might choosy to do. They were considered less 
than human and classified as property (chattel), no ^iiferent 
from farm animals. Over time, bladk people held in slavery 

^Lerone Bennett, Jr., Confrontation: Black and White (Baltimore: 
Penguin Books, 1966), p. 16. 



44 The Beginnings of White Suprema^ 



Teacher^Material 




White supremacy involves the subjugation of people of color for the benefit of whites. 
ideology of white supremacy ivas developed to Justify the exploitation of people of color. 



became totally dehumanized in the eyes of white society. 
The belief system justifying slavery had its nwrts in the 
1600's, although it w^s much more fully developed later, 
when the system of slavery was under strong attack. 

In the early 1600*8, the English colonists referred to them- 
selves as ''Christians/' distinguishing themselves from non- 
Christian Indians and Africans. Initially, the enslavement 
of Africans in the Engl^ah colonies was justifl^ more be- 
cause they were "heathen" than because th^ jvere black. , 
Citing differences in religion as a justification declined as 
Africans became converted to Christianity. Moreover, this 
raised the question of whether Christians wnld righ^lly 
enslave other Christians. Biblical support was readily pro- 
vided by preachers whose livelihood depended on the slave- 
holdersy and the dilemma was solved by increased emphasis 
on racial difVerences. 

Over the following decades, as the psactice of slavery 
spread, the significance of race as an explanation for slavery 
grew. By the mid lSOO's. the term "Christian"* had begun to 
give way to the term^ "English** and "firee** to differentiate 
whites from Africariit and Indians. After 1680, once slavery 
had become codified into law, a new term came to be used 
more frequently to describe those Who were Christian, En* 
glish and free--"white.** Over time, there developed a the- 
ory which claimed that blacks were inherently inferior and 
less than human — and thus it was acceptable to enslave 
them. In fact, the theory was ultimately to claim that slav- 
ery was a benefit to Africans. ' 

However, legally enslaving black people and promoting ' 
belief in black inferiority and white superiority were not, by 



themselves, sufficient. Human beings— black and white 
—continued to interact. They lau^ied and aied together* 
talked over problems and hopes, frustrations and fears, 
cared for one another, showed eoncem and love for one 
another. In all this, they gave the lie to the devel<^i^ do<^ 
trine of fundamental racia(l differences. Again, Lerone Ben^ 
nett, Jr. , discusses what occurred: \ . V 

Beginning d^und 1^, the planter class drafted and passed ^ 
laws that made Negroes servants for life. . . . Having made om\. 
step, the white ^wer structure had to take another; more omi- 
nous step. . . . [IH requiiw rigid tndning, long persisted is, to 
make a slave or a slaveholder. ... 

The N^ro and white working class of the 1660*8, the bulk of 
the poputation,4)ad not been prepare for the roles outlined in the 
new script of statutes. It was necessary, therefore,' to teach Ne- 
gro^ and whites that they should not and could not deal with 
each other on the basis of reciprocity ami emoUon^d relation. 
And this, remarkably enough, proved exceedingly difficult. » 

The forced breaking of the bond can be traced with piecision in 
the emotionally-toned areas of love and sex. . . . Fearing deteri* 
oration <tf slavery if the boundaries between white and bladt p^ 
pie were diimilved in the cakbron of sexual intimacy, the planter ' 
class mobilized every unit of power for an amault on ihtmning- 
ling. Legislatures b^an to grind out laws of ev^ imaginable 
d^criplion. Viifinia I^^islated against intarmingiing in 16^, 
1691, 1696, 170S, 1753, 1765. There were ^lar legislative pat^ 
oxysms in other states. Maryland pa^ed anti-amalgamatim 
law9 in 1664, 1681, 1716, 1717. The sentiment of the aristocraUc 
lawmakers leaped.out frwn the d^ statutes in words like "^spur- 
ious issue,'* "disgrace of the nation," "defiling." 

Private vigilante as^iations and racial purists whipped the 
dodbtfut into line. Behind the purists and the good grey lawmak- 
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Teacher Material 



The Beginnings of White Supremacy 4S 



ers stood . . . parsons who blessed the rupturo in community 
with words from the Holy Bible. Bttt, astoundingIy» noUiing 
work^. Against the law ae revealed by the parson and the legis- 
lator, intermarriage and intermingling eontinu^ in America for 
more th^ one hundred years. {People} would ray later that there 
was a natural antipathy between N^roes and whlt^ that no law 
could mitigate. But the record belies them^ N^ro^ and whites 
were taught hate and fear. They were driven apart by symbols, 
sermons, and signed papers. Eveiy instrument of persuasion- 
law, religion, prison, banishment— was used tQrd^to>y the devel- 
oping bonds of immunity between Negro and white Americans; 

Who was responsible for tMs policy? ^ 

The planters, the arist<Mnrats, the parsons, the lawyers, the 
Founding Father&-*the good people; they sowed the seeds of the 
bitter harvest^ 



^Ibid.,pp. 22-23. 



White supremacy-^^th in terms of control of power an^ 
wealth and in terms.of the belief in the superiority of whites 
over people of other rac^— was boni in this period, though 
it had been conceived long before and was to expand much 
more powerftilly in the ftiture. Although white supiremaqr 
was directly related to the development of slavery, it has 
long outlived the practice of slavery. White supr^iacy eon* 
tinura today in terms of white control ef authority and 
wealth. It' eontinues as well in the beliefs ui^ to justify that 
control and justify the advantages the system provides for 
whitM, parUcuiariv those whites who reap most from the 
bitter harv^slrl^^ali's recent Klan activities demonstrate 
(p. 24), it^tinues in the form of ^'private vigilante assoeia* 
tiona fmd racial puriste^ function to whip the 
doubtfolin line, to attack those blacks and whites who ehal* 
lenge me structure and belief system of white supremacy. 



50 



46 The Beginnings of White Supremacy / 



Strident Material 



The Roots of Whjte Supremacy 



In 1619, ii ship appear^ at Jamestown, Virginia. Twenty 
Africans, recently captured from a Spanish vessel, were on 
board? The captain offer^ to exdiai^ the Africans for 
n^ed food. Historian Leroae lBtenttett» Jr.. tolls us what 



The twenty black seecte of Jam^wn were &rm»i out to vari- 
ous officials of the oolimy ... as s^rvmts aikl not shiv^i. . ^ . 
The first black imi^grants were mt slav^; mr weie Ukb first 
white imtttigranls fifse. Bjfost of the fi^jfUdi coloabrts, in the be- 
ginning, were indenture servantsi^at is, tl^ wei^ ^Id er timy 
sold themselves to the colony or to iadiviAial planters for a stipu- 
latod number 9f years (five or seven MTSKm) to psv the price of 
their pa^ge (to America^ 

In Virginia and cfthmr coloni^ the first blade immigrants fell 
into a woU-«rtabli8hed 8oeio-tamomic^tt«m tiiat oavried no im- 
plications of radal inferiority. During t^ transitional p&rld ^ 
40 years or m<m. . . the fbst Nqpw immigrauits milled with 
whites on a basis of sutetaatial equaUty. . . .,By \949, time 
we/e three hundred bladi folk fa& a pcq^ulation ^abrat fifteen 
thousand. . . . Negro fkee^mn deem to have had the same in- 
dustrial and economic opportunities as white i^rvants. . . . 
Whites and Negr^ wbriiLsd in the same fteldb, lived in ti^ same 
huto and fraternized during off-duty hours. Ami, predict^, 
they mated and married, lime was Wldei^rei^ intermingling 
between Negroes and whit^throui^ti^Coloiiial period. . . . 

In this period, Uttie or no (Ustinetion was matte betwem [white} 
indentured servante and N^ slav^ and servanta. What litUe 
pr^udice there was stemmed moetiy frmn Biq;lish ehw pi^- < 
dice. White servante and Negro servante were assigned tiie mma 
tasks and many masters held thraa in equal mitempt. It vras mit 
unusual in those days for a master to fime a white woman mr- 
vant to marry a Negro; nor was ft uaumtal for N^ro servante to 
serve as overseers over>l^m and white work forooi. Ctf imrticu- 
iar interest in this conte^of devehqping community is fkct 
that whites and Negroes oi the working class made eommmi 
cause against the master class. They ofteh rad away togeth^ 
and, in several communities, they staged interracial rovolte. 

Working together in the same field, sharing the same huts, tiie 
same ittuation. and the Same hope, dke Rr&i Negro and white 
Americans, aristocrate excepted, devebpsd strong bonds of em- 
pathy and mutuality. There was no barrier, j^ychologicau <w oth- 
erwifse. between them; and circles of commuiUty and solidarity ^ 
began to widen. Skin color had a meaning then but not tiie m^- 
ing it has now. The basic division was between servants and hee . 
people; and there were whit^ adikNegrora on both sid^ of the 
line. ^ 

In the crucial period between 1640 and 1660 . . . an increas- 
ingly large number of colonisto were falling into the habit of re- 
garding incoming Africans as servante for life. . . ."Beginning 
around 1660. the planter clak drafted and pass^ laws that made 
Negroes servants for life. . Having made one step, the white 
power structure had to teke another, more ominous, step. . , .It 
requires rigid training, long persisted in, to make a slaVe or a 
slaveholder. . . ^ 



Hie Negro and white wooing class of the 1660's, the bulk of 
the pc^ulatton, had' not b^n prepami for the roles ouUin^d in ' 
the new scrif^ ^ stetutes. ft was n^^sary, therefcm, to teach 
N^foes ami wMtes that tiie^ dumM not and could not d#al with 
each other on tiie basis of reciprocity and emotion and illation. • 
And tiiia, remarks^y enough, proved exceedingly difficult. 

Hie forced breaUng of the bond can be traces! with wision ih 
the enurtiraally4oned areas eflpve and sea. . . .(1^ planter 
class esdtdlteed eveiy unit of poi^ fbr an assault on ih^min* 
i^ing. L^islaturra b^an to gtitd out laws of every Imai^nabto 
d^criptimi. Vii^iinia loj^slated a^inst intermingling in 1663, 
1691, 1686, 1705, 1769, 17^. Hiere were ^i^f le^bdative par- 
oxynns in otiwr atat^' Maryland paased anti-amalmmation 
laws in 1664, 1681, 1716, 1717. . . . 

Privafe vifitante aseodattons and racial puiisto whin»ed^ 
^ doubtiUintoline.Bdiiirithepuristfliand^l^l^lawm^ 
ers stood . , . iMrsons w1h> bleswd the leupture in community 
witii words from. the Itoly BiUe. But, astoundingty, noOUng 
worked. Agaii^ the law ^ rsvMled by tile imrson and the l^is« 
lator, intermarriai^ ami intmnii^ing oontinued in Anmtat for 

more than oae hutobed years. fPec^le] would siy^ lat^ timt thm 
was a natural aatipethy between N^poes and whitee tiiat nolaw 
' could mitigate. But the record beli^ them. Negrora ami whit^ 
wars taui^t hate a^ fear. Itiey were drivm apart by symbols, 
sermomi, and siffried papers. Every instrument of persuasion 
—law, raligion, {ulsoa, toiishmm^was *used to destn^ the 
developing bonds of community b^een Negro and white Amer- 
i<»ms. ^ 
Who was r^^wnaible for tiiis policy? 

.Hie plantera, the aristocrats, the parsons, the lawym, the 
Founding Father»--4he good peqile: they sowed the seeds of the 
bitter harv^* 

White aupremacy—both in terms of contrt)l of power and 
wealth and in terms of the belief in the superiority of whites 
over people of other races— wds bom in this period, though 
it had been conceive long before and* was to exi»ind much 
more powerfully in the fbture. Although white 8Uprema<^ 
was directly relate to the development of slavery, it Hal 
long outlived the practice of slavery. White supremacy con- * 
tinuM today in terms of white cental of authority and 
wealth. It continues as well in the beliefs used to justify that 
control and Justify the.advantageiSl^the system pro^dea fbr 
whitM, particularly those whites who reap most from the 
bitter harvest. And as feeent Klan activities clearly demon* 
itrate, it continues in the form of ""private vigilante as- » 
soc|ations and racial puriste** who fUnctson to whip the 
doubtful into line, to attack tho&e blacks and whites who 
challen^the structure and belief system of white supr^m* 
acy. ^ 



^Excerpted fro: 




Lerone Bennett, Jr., Confrontation: BUuik and 
inguin Books, 1»66), f^. 14-23. 
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The Klan in theism's 



OBJECTIVES I 

• Students 'will state in their own words some of the fae> 
tors'that contributed to the Klan^s phenomenal growth ^n 
tiie 1-920's. 

• Students will be able to identify some of the groups tar^ 
gvted by the Klan during its period of greatoat membership. 

• Students will examine the anti«GathoUG rhetoric of the 
Klan inflight of the later assimilatiffiii of CathoUcs into the 

• Students will contrast the d^ine of the Xlan's anti- 
Catholicism with the continuation of its anti-black and anti- 
Semitic positions. ^ 

TIME REQUIRED 

One homework assignment and one class period. 

MATERIALS NEEDED 

• A copy for' each student of Background Information 
tions on Rapid Social Changes, Reactions to Social Change 
and The Klan Declines (pp. 14-16). 

• A copy of KKK BeUefs about CathoUcs (p. 49). 

TEACHER PREPARATION 

Teacher should be fomiliar with the content of all the ' 
readings. 

STUDENT PREPARATION 

• Student^ should read Background Information sections in 
Mlvance of class period. 

ASSIGNMENT PROCEDURE 

1. Tell studenbrthat during the next period they will . 
study the Klan in Vhe 1920's. when its member^p was at 



its pei& (SVa^ 5 million) and it was strong throughout ^ 
countey. 

2. Distribute copies of Background Information sections^ 
and ask students to read materials before next class. Asft 
them to pdy spocial attention to the social changes Uiat took 
pla(» during the period ^d some of the reactions to those 
changes. 

CU8SR0OM PROCEDURE 

1. Initiaie a class discussion of the reading assignment, 
twing the following suggested questioi^ ^ 

a. How might you best describe^ tiie period' of the 
102O's? (A period of rapid social changes.) " <> 

b. What were some of the sMial changes taking place 
during this period? (World War I had just ended, ma^ 
blacks moved North to work, returning black veterans ei^ 
pect^ rights, the Russian Revolution stirred feus <n 
Communkm, worked were oi^^anizinff into unions, the 
^nomy was depressed for a fiew years, womed were 
struggling .for tiieir rights, large-Male immigration re> 
sum^L) Write r^wnses on ehalklMard. 

e. What were some resimnses to them sMiai changes? 
(Many welcomed changes that led to impbvements in 
their lives; others were worrit and sought 'sui^rt in 
' groui» like Uie Klan that promised to maintain "Ames^ 
canism.") 

d. What were some of the groups the Klan attacked? 
(Bl^ieks, Catholics, Jews, immigrants, union organisers, 
whites who engaged in 'Hnunoral" activities.) ^^rife re- 
sponses on ^ chaUtbtwrd. 

2. Tell the class thai because so much of the Klan's aetiV 
ity in the 1920*8 involved anti-Catholicism, it is usefttl to 
analyse some of tl^ Klan's anti-Catiiolie statements tmm 





/ 




KUm memben^ rwOud Ua hdghi in Oie im^s when an eaikmui m4o 6 miUhn 
enrolled. Shorn of strength eueh a» the Ind^ndenee Day parade in 1924 above were fte- 
quqnt. ' ' 
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that period. Use one copy of KKK Beliefe about Catholics, ^ 
giving it to individual students and asking each of them to 
read one of the quotes aloud. Discussion qu^tions night in- 
clude: * ' 

a. What were some of the anti«CathoIic accusations 
made by the Klan? (That the CathoHc church was at- 
tempting to take over the U.S. goveinment and run it 
from Rome, that Catholics were not Americans, that 
Catholicism was an "alien df^a/* that Catholics tt)reat« 
ened to overwhelm native*bom white Protestants.) , 

b. Why do you think the Klan was able to appeal to so 
many white Protestants with statements of this nature? 

< There was a lot of prejudiee end stereotyping about Cath- ' 
olics, who were then a growing minority of the U.S.^popu- 
lation; Catholic immigrants arriving from Europe seemed 
alieYi to native-born white Protestants and were thus kn 
easy scapegoat; many native-bom white Protestants 
feared that Catholic immigrants would compete w|th 
them for employment.) 

c. At the time these statements were made, many 
white Protectants believed them. What do we kilow today 
that shows how incorrect t^se anti-Catholic claims 
were? (Catholics are now invot^ in all aspects of U.S. so- 
ciety. Catholic orffanizations are now involved in political 
'matters, Catholics Are naturally accepted as citizens and 
Americans^ there has been a Catholic president, il is ob- 
vious thatlbe Catholic church has not ''taken over con- 
trol" of thAjnited States.) 

d. At the time th^ Klan was making these klandercas 
statements about Catholics, it was making similar state- ' 
mejnts about blacks and Jews. Of the three groups, only 
blacks knd Jews are still Klan targets today. What factors 



may have contributed to the lessening of Klan attacks on 
Catholics? (Most Catholics being attacked )n the ld20*s 
were white and thus they and their descendants ^oidd 
more easily assimilate into the dominant white, bhris- 
tian society over a few generations than could" blacks and 

' Jews.)' ' , 

' e. While all the other quotes are from the 192^% the 
quote from the ypung Klansman in Oklahon^ i^d;S) is a 

; recent quote. What does it suggest about corite^^rmr)' 
Klan beliefs atout Catholiai? * 

3. Mention that ^e quote from Imi^rial Wlsard Simmons ^1 
(No. 7) reflected the thinking of the Klan and of maf^ ea^^ 41 
nent white scholai^s and government offieifds^Anuf the '^^^^ 
dangei^ of immigratidn from Southern and Eastern Eiln$b, '.^M 
as well as from Mexico, Japan^ and etoewhere^ 1%ose»e(m- M 
cems led Congress to adopt immigration restrictions in tft^' :p 
mid-1920'8 that penalised all butNori^hem EurepMm i'mml* , $ 
grants. Ask students what immigrant groups are bein^at**, ;;f 
Ucked by the Klan and dthers t<Klay. (People from Lattn^i'^i^ 
America, Haiti, Cuba,^yietnam and oth^ Seuthi^ ^^^s^^M^-^ 
countries.) ' ' ^ .A- ^^f^ 

^4. Devehp^vifith students the idea that belie& gbcmt thez If 
inferioriQr and superiority of ^apou^uropean. mtloiiali*'^ 
ties have in general disappeared, although there are i^I! 4| 
trac^ of ethnic prcyudice and discrimination, .^d^ti^ ai^^^ 
descendants of so|ne Eurei^an nationalities previously e^^.^ 
sidered '^inferior" are now able to join some K\s^ facti^ | 
thkt attadc blacks, Jewi and immigrants, from Asdat ldMin. /V^^ 
America and the Caribbean. Ask students what titey mi^t , ? 
say to some of these prospective Klan A\ember8 gi ven whal^^ 
they have learned about attacks 9n immigrants and Caft^^yi: 
otics in the 1920's. ^ 
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I^KK Beli@fs dbout Catholics 



1. Imperial Wizard Evans said, "We shall steadfastly op- 
pose the political interference of Roman Cathojic organiza- 
tions in political matters in America." {Hoods, p. 42) 

2. Klan lecturers in Oregon in the 1920's made state- 
ments such as "the Roman Octopus (the Vatican] has taken 
ow, control in the nation's capital" and "this is a white, 
jProtestant and Gentile man's country, and they are going to 
run it." (Hooded Americanism, p. 86) 

3. The Exalted Cyclops of Portland, Oregon, once re- 
marked that "the only way to cure a Catholic is to kill him." 
{Hoods, p. 39) ' 

4. "As one American I stand before you to contend that 
we have enough real red-blooded Protectant American citi- 
zens to swear with our hand raised to heaven that we will 
float our horses in blood to their bridles before we will see a 
Roman Catholic sitting in our presidential chair." {Hoods, p. 
39) 

5. A Klan slogan in Denver, Colorado, was "Catholics, 
you are not Americans." (Hoods, p. 46) 

Hoods: The Story of the Ku Klux Klan by Robert P. Ingalls (New 
York: G. P. Putnam's Sons. 1979). 

Hooded Americanism: The History of the Ku Klux Klan by David M. 
Chalmera (New York: New Viewpoints, 1981). 



6. A Klan lecturer in Indiana was attacking the pope. 
Working the crowd into a frenzy, he said: "He may even be 
on the northbound train tomorrow! He may! He may! Be 
warned! Prepare! America is for Americans! Search every- 
where for hidden enemies, vipers at the heart's blood of our 
sacred Republic! \^t^the trains!"" The next day, more 
than a thousand i^^le were gathered when the northbound 
train arrived. The only passenger who got off was a corset 
salesman who was grill^ for a half hour before the crowd 
was convince he was not the poi^ in disguise. {Hooded 
Americanism, p. 162) ^ 

. « 

7. Imperial Wizard Simrnons said, "What were the 
dangers which the white men saw threatening to crush and 
overwhelm Anglo-Saxon civilization"? The dangers were in 
the tremendous influx of foreign immigration, tutored in 
alien dogmas and alien creeds, flowing in from all climes 
and slowly pushing the native-born white American iKipuIa- 
tion into the center of the country, there to be ultimately 
overwhelmed and smothered."" (Hoodedi Americanism, p. 
113) 

8. "The only people we won't let in are girls, blackp, Jews 
or dope-smokers and we might consider Catholics, if the 
time comes." (A sixteen-year-old Klan member in Oklahoma 
City quoted in The Kansas City Times, January 26, 1978) 
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so The Civil Rights Era 

The Cfvil 



OBJECTIVES 

• Students will be able to identify som^ of the areas of 
social interaction in which legally sanctioned racial segre- 
gation in the United States was overturned during the 
1955-1968 Civil Rights era. 

• Students will be able to compare the role the Klan 
played in fighting Reconstruction in the 1860's and in fight- 
ing desegregation in the 1960*s. 

« Students will be able to contrast the Klan's white su- 
premacist attitudes and violence with Martin Luther King, 
Jr.'s belief in racial equality and nonviolent resistance. 

TIME REQUIRED , 

One homework assignment and one class period. 

MATERIALS NEEDED 

• Copies for each student of the excerpt, The Civil 
Rights Revolution (p. 51). 

• Copies for each student of Background Information sec- 
tion G, The Civil Rights Era (pp. 16-17). 

• Copies for each student of the excerpt by Martin Luther 
King, Jr. (p. 52). 

TEACHER PREPARATION 

Tea^Jier should be familar with the Background Informa- 
tion section on the Civil Rights era, the excerpt from In- 
quiring about Freedom and the Martin Luther King, Jr., ex- 
cerpt. If possible, it would be desirable for the teacher to 
read additional material by Martin Luther Kiiig, Jr. 

STUDENT PREPARATION 

Students will read the exce>pt. The Civil Rights Revo- 
lution from Inquiring about Freedom, the Background In- 
formation section on the Civil Rights Era and the excerpt 
by Dr. King prior to the class discussion. 

ASSIGNMENT PROCEDURE 

1. Aak one student to individually research Rosa Parks 
and be prepared to report briefly to the class on who she 
is, what she did, and the story of the Montgomery, Alaba- 
ma, bus boycott of 1956. 

2. Ask another student to individually research the 1963 
desegregation struggle in Birmingham, Alabama, and be 
prepared to report briefly to the class about it and the tactics 
used by Eugene "Buir* Connor and others to counter it 

3. Ask another student to individually research Martin 
Luther King, Jr., and be prepared to report briefly to the 
class on his efforts to achieve equality and his philosophy of 
nonviolent resistance. 

CLASSROOM PROCEDURE 

1. Aak students to identify and list on chalkboard areas of 
life where segregation by race was maintained in this coun- 
try hy .Htate and local Jim Crow law.s at the start of the 
1950 8. (Schools, buses. train£^, restaurants, lunch counters, 
restroomB, fitting rooms, drinking fountains, libraries, 
parks, swimming pools, voting, housing.) 

2. Ask student to report to the class on Rosa Parks and 
the 1956 Montgomery bus boycott. Discuss its effects. 



Lesson Plan F 

Rights Era 

3. Ask student to report tc vlie class on the 1963 demon- 
strations in Bimingham, Alabama, and on Eugene ^'BuU" 
.Connor. Discuss the outcome of the demonstrations. (The 
impact of the media— especially television— on public opin- 
ion should be noted.) 

4. Initiate a class discussion concerning the reactions of 
the Klan to the Civil Rights Movement of the 1960*8. Sug- 
gested questions, based on the Background Information 
readings, include: ^ 

a. How were Klan acts in the 1& >0*s similar to those in 
the 1860*8? (Violence and terrorism against those in- 
volved in social change promoting racial equality.) 

b. Compare thelClan's role in the 1960's to its role in 
the 1860*8. (During Reconstruction, the Klan fought 
hgainst new state governments; in the 1960*8, the Klan 
was allied with established, racist state governments. 
During the 1860*s, the Klan worked to defeat existing civ- 
il rights laws; during the 1960*8, the Klan supported ex- 
isting segregation laws. In both cases, local authorities — 
including the police— often supported the Klan*s actions 
and openly op{K>s^ change and racial equality.) 

c. What were the outa>mes of the 1860*8 and 1960*s civ- 
il rights struggles? (Reconstruction, opposed by the Klan, 
was destroyed by 1877 and legal segregation was gradual- 
ly instituted in the South; in the 1960*8 local segregation 
laws, sup{K>rled by the Klan, were ^ertumed and federal 
legislation to protect civil rights was passed.) 
5» Ask student to report on Martin Luther King, Jr.'s 

efforts to achieve racial equality, and his philosophy of non- 
violent resistance and peaceful social change. 

6. Refer to the excerpt by Martin Luther King and dis- 
cuss King*s reaction to the violence instigated by the Klan 
following the desegregation agreement in Birmingham. Ask 
students to identify differences between the Klan's phil<»o- 
phy and actions and King's phil<MM)phy and actions. (White 
supremacy and violence; racial equality and nonviolent 
resistance.) 

7. Discuss the gains of the Civil Rights era with students, 
referring to the areas of ^'legal'* segregation identified in the 
first procedure and noting that such segregation is no 
longer overtly mandated by law in those areas. Telt stu- " 
dents that segregation and discrimination nevertheless 
dtill exist in many areas, including housing, employ- 
ment, health care, education, etc. 



OPTIONAL FOLLOW-UP ACTIViTiES 

1. Show and discuss the 30-minute film about Martin 
Luther King, Legacy of a Dream (available from Film Im- 
ages, 17 W. 60th St„ New York. NY 10023). 

2. Show and discuss the four-part Hlmstrip program, 
Martin Luther King (available from Media Basics, Larch- 
mont Plaxa, Larchmont, NY 10538). 

3. Play and/or sing and discuss the words to the song We 
Shall Overcome. 

4. Ask students to read and report on variouH aspects of 
the Civil Rights struggle described in "Stayed on Freedom," 
a special issue of Southern Exposure (available from P.O. 
Box 531, Durham, NC 27702). 
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May 17, 1954, was an important day in the history of the 
United States. On that date the Supreme Court ruled that 
racial segregation in the public schools was unconstitution- 
al. The ruling was made in a case known as Brown v. Board 
, of Education of Topeka, which had been brought before the 
Supreme Court by Attorneys for the NAACP. By a vote of 
the Court reversed its earlier decision inPlessy v. Fergu- 
son. It declared that '^separate educational facilities are in- 
herently I by their very nature | unequal,*' and that blacks 
were therefore being denied the rights guaranteed by the 
Fourteenth Amendntent. 

The Court's decision was greeted with mixed feelings. 
Many whites in the North and nearly all blacks were^light- 
ed at the news. But most white southeruers were shocks 
and angry. . . . Many people vowed that they would never 
allow their children to attend integrate schools. 

In seme communities, violence broke out when school ofli- 
cials tried to carry out the Court's ruling. One of the most se- 
rious of these disturbances took place in Little Rock, Arkan- 
sas, in the^fall of 1957. When nine black students tried to en- 
,\ .in high school, they were threatened by angry mobs of 
whites. The governor ordered National Guard trooi^ to keep 
the black students out of the school. Finally President 
Dwight Eisenhower sent United States Army troops, to Lit- 
tle Rock to make sure that integration was carried out. . . . 

New weapons against discrimination. Although some 
progress was bei ng made toward ending school segregation, 
black persdns in the United States still suffered from other 
kinds of discrimination. Many blacks decided that they 
would need to use stronger measures in order to gain all 
their civil rights. 

In 1955 a group of blacks . . . started a boycott against 
the city bus company in Montgomery, Alabama. lA young 
minister named Martin Luther King, Jr., soon emerged as 
the leader of the boycott ! In Montgomery, just as in other 
southern cities, blacks had to ride in the back of the bus and 
give up their seats to white passengers when ordered to do so 
by the driver. For a year, nearly all the blacks in Montgom- 
^ ery walked to work or shared rides in cars instead of tak- 
ing buses. The bus company suffered a huge loss of business. 

Then»^ ia the Jail of 1956^ the Supreme Court declared that 

segregation in buses was unconstitutional. At last, blacks 
who rode buses m Montgomery and other southern cities 
were free to sit anywhere they pleased. 

The success of the bus boycott convinced many blacks 
that direct action methods could help them achieve their 
civil rights goals. In the early I960's, "sit-ins'* (were held) 
in the South. Groups of black college and high school stu- 
dents—sometimes joined by sympathetic whites — would 
go to segregated lunch counters and restaurants. They 
would sit down and refuse to leave until they had been 
served. Often the demonstrators were insulted, shoved, or 
spat upon, and sometimes they were arrested. But the sit- 
ins continued until lunch counters in most southern cities 
had been integrated. Similar demonstrations werp held to 
protest the segregation of playgrounds, beaches, libraries, 
and churches. 

Traveling down the freedom road. During the early 



• I960*s, other kinds of protest demonstrations helped focus 
worldwide attention on the problems of black Americans. 
Busloads of black and white civil rights workers piade 
"freedom rides" through the South'to protest segregation in 
bus terminals. Rallies and "freedom marches ' were held in 
many communities throughout the country to demand 
stronger measures against racial discrimination. . . . 

One of the most impressive demonstrations in support 
of civil rights took place in Washington, D.C., in August, 
1963. More than 200,(XK) persons, both black and white, 
came to Washington from every part of the country for a ^ 
ceremony in front of the Lincoln Memorial. Millions of 
other Americans viewed the "March on Washington" on 
television. Among the speakers w^Martin Lutber King, 
Jr., who made a strong plea for equality between races. 

Winning a victory over violence. The freedom marches 
and other demonstrations aroused Tierce anger among 
many white southerners. Civil rights workers* both black , 
and white, were often threatened, beaten, or thrown into 
jail for taking part in demonstration!. When large protest 
marches were held in Birmingham, Alabama, in 1963, po- 
lice u^ clubs, poliM dogB, and powerful streams of water * 
from ftre hroes to drive the demonstrators ofTthe streets. 

Some persons even lost their lives in the struggle for 
equal rights. During the 1960's, a number of civil rights 
workers were murdered in the South. In most cases, the / 
murderers were never brought to justice. Among the vic- 
tims of hatred was Martin Luther King, Jr., who was shot 
and killed by a sniper in Memphis, Tennessee, in 1968. 

These acts of violence not only failed to halt the prog- 
ress of the civil rights movement, but they may have even 
speeded ua the drive for equality. Many white Amer- 
icans in aU parts of the country were horrified by the 
harsh treatment given to the demonstrators land pres- 
sured the federal government to act]. 

New laws to correct old injustices. As public opinion be- 
came aroused. Congress passed several laws to ensure equal 
. rights for black Americans. Among these laws was the Civil 
Rights Act of 1964. It banned discrimination in all kinds of 
public faciKties, such as parks, swimming pools, hotels, and ^ 
restaurants. It also forbade most employers and labor 

unions to dificrimiftateagainst ^^ack workw^^^ By requmng 

election officials to use the same standards for black as for 
white voters, the law helped protect black citizens' right to 
vote. 

Other laws against discrimination soon followed. The 
Voting Rights Act of 1965 allowed federal officials to regis- 
ter black voters in areas where local election officials dis- 
criminated against them. It also specified other ways to 
safeguard the voting rights of black citiitekis. The Civil 
Rights Act of 1968 included a provision that forbade dis- 
crimination in the sale and rental oi^moot houses and apart- 
ments. In the same year, the Supreme Court banned all dis- 
crimination in housing, basing its decision on a law passed 
in 1866. 

Excerpted from Jerry E. JenningH and Margaret Fi«her Hertel» in- 
quiring about Freedom— Civil Rights and Individual Hespimstbdity 
iGrand Rapids: The Fideler Co.. 1979). pp 44-51 
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From "Why We Can't Wait" by Martin Luther King, Jr. 



The entrenched segregation laws and practices in Birming- 
ham, Alabama, were the target of^ major demonstrations for 
civil rights. Although faced with mass jaiitngs, ciuto atni cattle 
prods, police dogs and fire hoses, nonv^ient derronstrators led 
by Martin Luther King, Jr, , finally forced city authorities to nego- 
* tiate a desegregation agreenient in 1 963. The following is King's 
description of subsequent events. 

Alter talking all night Wednesday, and practically all day 
and night Thursday, we reached an accord. On Friday, May 
10 {1%31, this agreement was announced (in Birmingham, 
Alabama]. It contained the following pledge: 

1. The desegregation of lunch- counters, rest rooms, fit- 
ting rooms and drinking foimtains, in planned sti^s dur- 
ing ninety days after signing. 

2. The upgrading and hiring of Negroes on a nondiscrimi- 
natory basis throughonA the industrial community of Bir- 
mingham, to include hiring of Negroes as clei'ks and sales- 
men within sixty days after signing of the agreement— and 
the immediate appointment of a committee ef business, in- 
dustrial and professional leaders to implement an area-wide 
program for the acceleration of upgrading and employment 
of Negroes in job categories previously denied to them. 

3. Official cooperation with the movement's legal repre- 
sentatives in working out the release of all jailed per»>ns on 
bond or on their personal recognizance. 

4. Through the Senior Citizens Committee or Chamber of 
Commerce ^communications between Negro and white to be 
publicly established within two weeks after signing, in 
order to prevent the necessity of further demonstrations and 
protests. 

Our troubles were not over. The announcement that a 
peace pact had been signed in Birmingham was flashed 
across the world by the hundred-odd foreign correspondents 
then covering the campaign on the crowded scene. It was 
headlined in the nation's press and heralded on network 
television. Segregationist forces within the city were con- 
sumed with fury. They vowed reprisals agaiii^t the white 
businessmen who had "betrayed** them by capitulating to 
the cause of Negro equality. On Saturday night, they gave 
their brutatanswerto the pact. 

meeting on the outskirts of town, the home of my brother, 
the Reverend A.D, King, was bombed. That same night a 
bomb was planted near the Gaston Motel, a bomb so placed 
as to kill or seriously wound anyone who might have been m 
Room 30 — my room. Evidently f'^ > would-be assassins did 
not know I was in Atlanta that night. 

That bombing had been well timed. The bars in the Negro 
district close at midnight, and the bombs explodcNd just as 
some of Birmingham's Saturday night drinkers came out of 
the bars. Thousands of Negroes poured into the streets. 
Wyatt Walker, my brother and others urged them to go 
home, but they were not under the discipline of the move- 
ment and were in no mood to listen to counsels of peace. 
Fighting began. Stones were hurled at the police. Cars^ere 
wrecked and fires started. Whoever planted the bombs had 
wanted the Negroes to riot. They wanted the pact uj^t. 

Governor George Wallace's state police and "conservation 
men" sealed ofTthe Negro area and moved in with their bul- 



lies and pistols. They beat numerous innocent NegrMs; 
among their acts of chivalry was the clubbing of the dimin- 
utive Anne Walker, Wyatt's wife, as she was about to enter 
her husband's quarllrs at the partially bombed-out Gaston 
Motel, lliey fiirther distinguished themselvM by beating 
Wyatt when he was attempting to drive back home after 
seeing his wife to the hospital. 

I shall never forget the phone call my brother plac^ to me 
in AtlMita that violent Saturday night. His home had just/ 
been dratroyed. Several people had been injured at the mo- 
tel. I listened as he described the erupting tumult and catas- 
trophe in the streets of the city. Then, in the background as 
he talked, I heard a swelling burst of beautiful song. Feet 
planted in Uie rubble of debris, threatened by criminal vio- 
lence and hatred, followers of the movement were singing 
""We Shall Overcome." I marveled that in a moment of such 
trat^dy the Negro could still express himself with hope and 
with faith. 

The following evening, a thoroughly aroused President 
Kennedy told the nation that the federal government would 
not allow extremists to sabotage a fair and juet pact. He or^ 
dered three thousand federal trooi» into position near Bir<» 
mingham and made preparations ^ federalize the Alabama 
National Guard. This firm action. stopped the trouble- 
makers in their tracks. 

Yejb the mgregationist die-hards were to attempt still once 
more to destroy the peace. On May ^0 the headlines an- 
nounced that more than a thousand students who had par^ 
ticipated in the demonstrations had been either suspended 
or expelM by the city's Board of Ed'^cation. I am convinced 
that this was another attempt to drive the Negro communi- 
ty to an unwise and impulsive move. The plpt might have 
worked; there were some people in our ranks who sincerely 
felt that, in retaliation, all the students in Birmingham ' 
should stay out of school and that demonstrations should be 
resumed. 

I was out of the city at the time, but I rushe<? back to Bir- 
mingham to persuade the leaders that we must not fall into - 
the trap. We decided to take the issue into the courts and did 
so, UuwfhjAe^^ 

and l:ducational f^ind. On May 22, the Focal federal district 
judge upheld the Birmingham Board of Education. But that 
same day. Judge Elbert P. Tuttle, of the Fifth Circuit of Ap- 
peals, not only reversed the decision of the district judge but « 
strongly condemned the Board of Education for its action. In 
a time when the nation is trying to solve the proble:ii^of 
school drop-outs. Judge Tuttle's ruling indicated,, it is an act 
of irresponsibility to drive those youngsters from school in 
retaliation for having engaged in legally permissible action 
to achieve their constitutional rights. The night this ruling 
was handed down, we had a great ma^ meeting. It was a 
jubilant momeilt, ailother victory in the titanic struggle. 

The following day, in an appropriate pc^tscript, the Ala- 
bama Supreme Court ruled Eugene ^'Buir Connor and his 
fellow commissioners out of office, once and for all. 



Pages 112-1 16 in Why We Can't Wait by Martin Luther King. Jr. 
Copyright O 1863, 1%4 by Martin Luther King. Jr. Reprinted by 
permission of Harper & Row, Publishers. Inc. 
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L^aon Plan G 



Thd Struggle for Racjal Equality 



osjecnvis 

• Students will be able to ^ne tito con«»pt dt human 
equality in their own vrords. 

• Students will be able to oontn«t Uie eon^t of «|uality 
with the reality of slavery and dirarimination in the Unitdl 
Stotes. 

• Student^ will be able to identify significant stages of 
the struggle which has taken place over the yean in the 
United States between- the 0|qK»ing concepts of racial 
equality and white suprema^< 

TIIIER^QUmED 

One homework assignment and one class |»riod. 

MATfRIALSNSEOED V 

• A wpy for each student of escwrpt flr^ the July 4, 1852, 
addrera by Frederick Douglass to the citizens of Rochester, 
New York (p. 56). 

• A copy for each student of eseerpt from the June 11, 
1963 i^dress by President John F. Kennedy (p. 57). 

TEACHER PREPARATION 

Teacher should be familiar with the aasigned &iwrpts; if 
pf^blet rraearch fUrther background information etmcem- 
ing Frederick Douglass. Teacher al») should review the pre- 
vious lesion plans on Reconstruction and the Civil Ri^ts 
Era. noting the Jim Crow laws. Supplementary /reference 
notes on key dates, constitutional amendments, laws and 
court deGisions may be useftil. Books such as TheNegroPil- 
grimage in America, Before the Mayflower and <^iers noted 
in the bibliography should be hel|^. 



STUmHIT f^PARATION 

Prist to the ^lass disieussi<m, students will read^he ex- 
een^t by Frederick Douglass. Drawing upon the bio^pfal- 
cal data that preei»I^ tl^ exeeipt and upon any sunplemea- 
taiy reading that has bee««0tte, the teacher should identify 
FredfHrick Douglass atd |k>int out that this epemh was givw 
prii^r to the Civillj^ar, when slavery was legal in much of 
the United States. Students should aim read the text by 
John Kennedy. TeU st}identa that both texts use "man** aiid 
similar terms in the generic mnse and that the material ra- 
fers to both Women and men. 

CUS8R00M PROCeOUfffi 

1. Wr^ on the ehalklward at the ^rt of class Uie follow- 
ing quotation: "All human bein^ are bom 'free and equal in 
<Bgnity and ri^ts. They are en<tow^ with i^easm and icon* 
science and should act towanis one anot^ in a spirit'of 
brotherhood." TeU students tiiat this statement is part of 
the Univereal Declaration of Human Rights adoptml by ih» 
General Assembly of the United Nations in 1848. ^ 

% tnitittte a dinmasion humem equality using sudb 
qu^tionsas: 

a. What is meant by being "fk^M and equal in dignity 
and ri^ts"? How does this concept contrast with tlw cou" 
eept of white sui»«macy? 

b. What groujts'have not been "free and equal" in the 
United States? (Blacks. Native Americans, Latinos, etc.) 
Point out thai there hasbi ^n a struggle in this counUy be> 

twmn t!tme advocating fiGhnn ^uali^ and those support* 
ing white suprea^icy for o^er years, and that during the 
fir^2(K) yealB of this struggle (until after the Civil War and 






lie 



The struggle fi>r raeiai equatify ha$ been a constant and tSn-going theme in U.S. history. 
The photo above was taken in 1987, but discrimination st^ ke^fs many people of color 
from attaining the "American Dream." 
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the adoption of the 13th Amendment to tiie U.S. Constitu- 
tion), the struggle was lai^ely focus^ on the in«|titution of 
slavery. ^ 

3* /ni^te a diiK;u68ionoftheIk>ugiau address. Questions 
for consideration include: 

a. What are the principles of political freedom and jxis- 
tic9 emlK)di^ in the Declaratiion of Independence? 

b. How did the principles i^ply to whiiM and to blacks 
when they were written? At the timeof Douglass* speech? 
Now? How did they apply to women during the past? 
Now? I 

c. Why did I^ugla^ state that the 4th of July celebra- 
tion was a sham for the American slave? 

d. In what ways might the followingjasMTtion of Doug- 
lass be applicable today: 'The bluings in which you this 
day rejoice are not enti^yed in common. The rich inherit- 
ance of justice, liberty, prosperity « and independence be- 
queathed by your fathers is shared by you, not by me." 

4. Referring to previous lesson plans ronceming Rea>n- 
struction and the Civil K%ht8 Era, ask students to identify 
successive phases that the struggle for racial equality in the 
United States has gone through since the abolition of slav- 
ery with the 13th Amendment in 1^. {Use chalkboard to ^ 
make notes.) Phases to be identified: 

1865-1877— Reconstruction efforts to establish iK>Iit- 
-4cal equality. 

b. 1880*8 to the 1960W the institution of Jim Crow 
laws and enforced racial separation. ' 

c. 1950*8 and 1960's— the overturning of segregation 
laws and enforced racial separation. 

\ 



d. The pre^nt— the continuing struggle -to overcome 
racial dUscrimination and eliminate racism. 

5. Mk what role the Ku Kh» Klah has played through- 
out this stru^le. 

6. Initiate a discussion of President John F. Kennedy's 
' 1963 speech on fulfilling the nation's promise. Questions 

might include Uie following: * 

a. What did President Kennedy say the rig;hts of every 
dtizen e^ould he? (To eiyoy the privilegi^ of being a U.S. 
citizen without regard tc race or color, to be treated as one, 
would wish to be treated.) 

b. In what areas did President Kennedy say blacks face 
discrimination? (Education, employment, health care, |||b1> 
ary.) 

c. Compare the Kennedy i^d the Dduglass si^hes. 
What similar points are made in both speeches? Are the 
same problems still present today? Why or why not? 

d. What did Kennedy mean when he said, "Nqw the 
time has come for this nation to fulfill its promise^ It is 

^ almost 20 years since Kennedy gave this speech; has the 
nation ftilfilled its promise? Why or why not? 

pPTiONAL FOLLOW-UP ACTIVITY 

Aak students to research and prepare brief reports on 
some of the fight<$r8 for freedom and justii^ in the struggle 
for equality in the United States; individuals to be consid* 
ered might include Cinque, Nat Turner, Harriet Tubman, 
&t}oumer Truth, William Lloyd Garrison, Frederick Ddug> 
lass, John Brown, Ida B. Wells, W. E. B. Du Bois, Roaa 
Paris, Martin Luther King, Jr., Fannie Lou Hamer and 
Malcolm X. 
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"What to the Slave is the Fourth of July?" 

by F/ederfck Douglass 



Fr^teridt (^>ugiara was one of tl]o greatMt toactore in the 
stru^ie tor equaUty in the United States. He was bom a 
slave in Maryland around 1817. He spent his twyhood in Balti- 
more, where he taught himself to read end write despite his 
master's vigorous attempts to prevent it. He esce^ to Massa- 
chusetts Id 1838 and t)ec^ one of ttie most <Htt^en and 
effective speakers and writers in the anti-stavery movement. 
After the Civii War he co^itinued fighting tor social and econom- 
k: equality until Ms death in 1895. The f^riimvtng excerpt is 
from a spe^ he gave when invited to addreiss the dtizens of 
Rochester, ^w Yorlj, at a Fourth of Ju^ ceiet)ration in 1852. 

Fellow Citizens: Pardon me, and allow me tp ask why am I 
called upon to speak here today? What have I or tho^ I rep* 
resent to do with your national independent? Are the great 
principles of political fre^om and of natural justice, embckl*- 
ied in thaft Declarajtion of Independence, extended to 

Would to God. both for your sakes and ours, that an afTir- 
mative answer could be truthfully returned. . . .But such 
is not . . . the* caae. . . . I am not included within the pale 
oi this glorious anniversary! Your high independence only 
yrf veals the immeasurable distance between us. The bless- 
* ings in which you this day rejoice are not enjoyed in com- 
mon. The rich inheritance of justice, lii^rty, prosperity, and 
independence bequeathed by your fathers is shared by you, 
^ not by me. The sunlight that brought life and healing to you 
has'brought stripes and deat^ to me. This Fourth of ^uly is 
yours, not mine. You may rejoice, / must mourn. ... 

My subject, then, fellow citizens, is ''American Slavery.'* I 
shall see this day'and its popular characteristic^ from the 
slave's point of view. Standing here, identified with the 
American bondman, making his wrongs mine, I do not hesi- 
tate to deelare, with all my soul, that the character and con- 
duct of this nation never looked blacker to me than on this 
Fourth of July. Whether we turn to the declarations of the 
past, or to the professions of the present, the conduct of the 
nation seems equally hideous and revolting. America is 
false to the past. fateeto-theTrosent.-andnBOl^^ 
herself to be false to the future. . . 

. Is it not astonishing that, while we are plowing, plant- 
ing, and reaping, using all kinds of mechanical tools, erect- 
ing houses, constructing bridges, building ships, working in 
metals of brass, iron, copper, silver, and goldfthat while we 
are reading, writing, and cyphering, acting as clerks, mer- 
chants, and secretaries, having among us lawyers, doctors, 
ministers, poets, authors, editors; orators, and teachers; 
that while we are engaged iu all the enterprises common to 
other men--^igging gold in California, capturing the whale 
in the Pacific, feeding sheep and cattle on the hillside, liv- 




Frederick Dougiaas, dn ex-abwe who emiped to freedom, was 
active in etruggle tojabol&h slavery. His eloqmfux made 
him a popular speaker. . 



ing; moving, acting, thinking, planning, living in families 
as husbands, wives, and children, ^nd above all, confessing 
and worshipping the Christian God, and looking hopefUlly 
for life and immortality beyond the grave--we are called up- 
on to prove that we are men? . . . 

What to the American slave is your Fourth of J?'!y? I an- 
swer, a day that reveals to him more than all other days of 
the year, the gross injustice and cruelty to which he is the 
a>nsUnt victini. To him your celebration is a sham; your 
boasted liberty dn unholy license; your national greatness, 
swelling vanity; your sounds of rejoicing are empty and 
heartless; your denunciation of tyrants, brass-fronted impu- 
dence; your shouts of liberty and equality, hollow mockery; 
your prayers and hymns, your sermons and thanksgivings, 
with all your religious parade and solemnity, are to him 
rnere bombast, fraud, deception, impiety, and hypocrisy—a 
t|lin veil to cover up crimes which would disagrace a nation 
of savages. There is n»i a nation of the earth guilty of practi- 
ces more shocking and bloody than are the people of these 
United States at this very hour. 



Excerpted ftom Frederick Douglass, My Bondage and My Free- 
dom (Chicago: Johnson Publishing Company, 1970), pp. 349-363. 
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^'Ths Tim© HdS Coi?l6 for This Ndtioti to Fulfill Its PfQfnis^" 

by President John F. Kennedy ^ 



John Fitzgerald Kennedy was president of the United States 
from January 20, 1961, until he was assassinated in Dallas, 
Texas, on November 22, 1963. The following is taken from an 
address he made to the nation on June 1 1 , 1963. 

This nation was founded by men of many nations and 
backgrounds. It was founds on the principle that all men 
are created equal and that the rights of every man are di^ 
minished when the rights ofone man are threatened. . . . 

It ought to be possible ... for every American to ei^oy 
the privileges of being American without regard to hisYace 
or hiB color. In short, every American ought to have the 
right to be treated as he would wish to be treated, as one 
would wisfi his children to be treated. But this is not the 
case. 

The Negro babjH^m in America today, regardless of the 
section of the nation in which he is bom, has about one-half 
as much chance of completing high school as a white baby 
bom in the same place on the same day, one-third 98 much 
chance of completing college, one*third as much chance of 
becoming a professional man, twice as much chance of be- 
coming unemployed, about one-seventh as much chance of 
earning $10,000 a year, a life expectancy which is seven 



years shorter, and the pi'ospects of earning only half as 
much. ... 

The heart of the question is whether all Americans are to 
be afforded equal rights and equal opportunities. . . . 

One hundred years of delay have passed since President 
Lincoln' freed the slaves, yet their heirs, their grandscnsi 
are not fully free. They are not yet freed froqi the bonds of 
injustice. They are not yet freed from social and economic 
oppression, and this nation, for all its hopes and all its 
boasts, will not be fully free until all its citizens are free^. 

We preach freedom around the world, and we mean it, and 
we cherish our freedom here at home; but are we to say to 
the world and, much more importantly, to each other that 
this is a land of the fiee except for the Negroes; that we have 
no second-class citizens except Negroes; that we have no 
class or caste system, no ghettos, no master race except with 
respe<^ to Negroes? ^ 

Now the time has come for^this nation to fulfill its prom^^ 
ise. 

Excerpted from Jerry E. Jennings and Margaret Fisher Hertel, 
Inquiring about Freedom-^ ivil Rights and Individual Reaponai- 
bility (Grand Rapids: The Fideier Co., 1979), p. 44. 
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^ 58 Thoughts of an Ex-Klansman 



Lesson Plan H 



Thoughts of 



OBJECTIVES 

® Students will be able to state some reasons why Klan 
membership is attractive to some people. 

• Students will able to identify some interests that are 
served by the Klan. 

• Students will be able to state some concerns, problems, 
hopes and dreams shared by black people and white people 
and identify some ways in which racism keeps them from 
solving problems and realizing dreams, 

TIME REQUIRED 

One homework assignment and one class period. i 

MATERIALS NEEDED \ 

• A copy for each student of excerpts from "Why I Quit 
the Klan/' an interview with C. P. Ellis (pp. 59-60). 

TEACHER PREPARATION 

Teacher should be familiar with the C. P. Ellis interview. 

STUDENT PREPARATION 

Students will read the Ellis interview prior to class dis- 
cussion. 

ASSIGNMENT PROCEDURE 

Give all students a copy of the Ellis interview and ask that 
they read it before the next class. Tell them Ellis was a 
member of the Klan, serving for a time as Exalted Cyclops 
(president) of the Durham, North Carolina, chapter. 

CLASSROOM PROCEDURE 

1. Initiate a class discussion of the article, giving students 
•an opportunity to share general reactions and feelings. 
Some discussion questions to consider include: 

a. What were some factors that Fed Ellis to join the 
Klan? (Economic insecurity, inability to "make it," bitter- 
ness, feelings of inferiority, looking for someone to blame/ 
scapegoat.) 

^ b. What did the Klan ofTerEHis? (Comradeship, a sense 
of belonging, a sense of being someone important, easy 
targets to scapegoat and feel superior to.) 

c. What does Ellis tell us about the background of 
many Klan members? (Low income; left out; poor educa- 
tion; bitter; jealous because blacks were beginning to de- 
mand rights that they as whites, who have been taught * 
they are superior, do not have.) 

d. Who are some of the people Ellis says support and 
encourage the Klan "behind the scenes"? (Doctors, law- 
yers, police ofiicers, politicians, merchants, insurance 
agents) 

e What did Ellis begin to feel about those people in the • 
background? (That he and other Klansmen.were being 
used by those people to. divide low-income whites and 
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blacks so they could keep control and maintain positions 
that give them access to power and wealth.) 

f What did Ellis think of blacks, Jews and Catholics? 
Where did he get those ideas? Why di4 he say that blacks 
were the **naturar' people fw him to hate? Who benefitted • ^ 
from such thinking? What caused him to change his views 
about them? How did his wews change? Which way of 
thinking was of most benefit to him and why? 

g. Compare similarities and differences between the 
feeHngs Ellis had about^serving as co-chair of the school 
committee with the feelings that he had when joining the 
Klan. Which group offered more to him and why? 

h. Some of Ellis's old white friends accused him of **sell- 
• ing out the white race." WKat did they mean? How do you 

think Ellis would ha^ responded to them? 

i. What issues does Ellis see that black and white 
working people face? What do you think he means when 
he mentions "black people and white people join hands to 
defeat the racist issues [union-busters I use against peo-^ 
pie}? Why do you think his fathe^— a Klpnsman— «nd. 
many other Klan members are working to keep white and 
black people from organizing into unions? 

j. How would you summarize what changed for C. P. 
Ellis to lead him to so dramULically change his opinion of 
Martin Luther King, Jr.? 



OPTIONAL FOLLOW-UP ACTIVITY 

Have students read the abbrevi ted version of "Let Amer- 
ica Be America Again" by L^ngston Hughes (p. 61). Point 
out to students that the poem was written many years ago 
and that tm poet used the term "man" in the generic sense^ 
to mean all people, female and male. Possible questions for 
discussion include: 

a. C. P. Ellis believes "there's a tremendous possibility 
in this country to stop wars, the battles, the struggles, the 
fights between people ... I don't think it's an impossible 
dream." 

Do you think he would share the dream about which 
Langston Hughes writes: 

O, let America be America again — 
The land that never has been yet — 
And yet must be — the land where every man 
is free. 

b. What lessons did C. P. Ellis le&m that support the 
poet's phrase, "I am the poor white, fooled and pushed 
apart"? 

Which items in the poem represent the principlj^s 
and creed that make up the dream of the United States? 

d. What groups does the poet indicate have been denied 
realization of the dream? 

e. The Ku Klux Klan cloaks itself* in patriotism. In 
what ways might the poets phrase "false patriotic 
wreath" apply to the Klan's brand of patriotism? 
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"Why I Quit the Klan''— * 
Ah Interview with C. P. Ellis 



C. P. Ellis is fifty-three years old. He lives in Durham. North Car- 
olina. At one time he president (Exalted Cydops) of ttie 
Durham chi^er of the Ku Kiux Kian. 

All my life, I had work, never a day without^ork, worked 
all the overtime I could get and still could not mrvive flnan- 
cially. I began to see there's something wrong with this 
country. I worked my butt off and just never seemed to 
break even. I had some real great ideas about this nation. 
They say to abide by the law, go to church, do right and live 
for the Lord, and everything'!! work out. But it didn't work 
out. It jiist kept gettin worse and worse. . . . 

Tryin to come out of that hole, I just icouldn't do it. I really 
began to get bitter. I didn't know who to blame. I tried to 
find 6omeb9dy. Hatin America is hard to do because you 
can't see it4o hate it. You gotta have somethin to look at to 
hate. Tfie natural person for me to hate would be black peo- 
ple, because my father before me was a member of the 
Klan. . . . 

So I began to admire the Klan. . . . To be part of some- 
thin. . . . The first night I went with the fellas ... I was 
led into a large meeting room, and this was the time of my 
life! It was thrilling. Here's a guy who^s worked all bis life 
find struggled all his life to be somethir^, and here's the mo- 
ment to be something. I will never Torget it. Pour rol^ 
Klansmen led me into the hall. The lights were dim and the 
only thing you could see was an illuminated cross. ... Af- 
ter I had tak^n my oath, there was loud applause goin 
throughout the buildin, musta been atjeast four hundred 
people. For this one little ol person. It was a thrilling mo- 
ment for C. P. EUlis. . . . 

The meuority of [the Klansmen] are low*income whites, 
people who really don't have a part in ^mething. They have 
been shut out as well as blucks. Some are not very well edu- 
cated either. Just like myself. We had a lot of support from 
doctors and lawyers and police officers. 

Maybe they've had bitter experiences in this life and they 
had to hate somebody. So the natural person to hate would 
be the black person. He's heginnin to come up, he's l^ginnin 
to. . . start votin and run for political office. Here are white 
people who aj^e supposed to be superior to them, and we're 
Shut out. Deep down inside, we want to be 
eat society. Nobody listens, so we join these 



shut out. . 
part of this 
groups. . . 

We would 
wpuld be the 
erytime. . 
council men 



0 to the city council meetings, and the blacks 
and we'd be there. It was a confrontation ev- 
e began to make some inroads with the city 
and^^n^mty commissioners. They began to call 
us friend. Call us atnfght on the telephone: ^C. P., glad you 
came to that meeting last night."* They didn^want integra- 
tion either, but they did it secretively, in order to get elect- 
ed. They couldn't sUnd up openly and say it, btrttfiey were 
glad somebody was sayin it. We visited some of the city lead- 
ers in theiriu>mes and talked to em privately. It wasn't long 
before ^a^fincilmen would call me up: **The blacks are comin 
up tonight and makin outrageous demands. Haw about 
some of you people showin up and have a little bal* 
ancer. . . 



We'd load up our cars and we'd fill up half the council 
chambers, and the blacks the other half. During these 
times, I*carried' weapons to the meetings, outside my belt. 
We'd go tiiere arm^. We would wind up just hoUerin and 
fu»9in at each other. What happened? As a result of our 
fightin one another, the city council still had their way. 
They didn't want to give up control to the blacks nor the 
Klan. They were usin us. 

I began to realize tlus later down the road. One day I was 
walkin downtown anda certain city council ijiemher saw me 
comin. I expected him to shake my hand becaise he was 
talkin to me at night on the telephone. I had I een in his 
home and visited with him. He cnKssed the street [to avoid 
me]. . . . I began to think, somethin's wrong here. Mort of 
em are merchants or maybe an attorney, an insurance 
agent, people like that. As long as they kept iow-inc6me 
whites and Iow-in<^me blecks fightin» they're gonna main* 
tain.control; I began to get that feelin after I was ignor^ in 
public. I thought: . . . you're not gonna use me any more. 
That's when I began to do some real serious thinkin. 1 

The same thing is happening in this rountry today. People 
are being used by tho^ in ointrol^ those who have all the 
wealth. I'm not e8|K>using commimism. We got the greatest 
system of j^ovemment in the world. But thrae who have it 
simply doiA't want thc^se who don't have it to have any part of 
it. Black and white. When it comen tn money, the green, ti^e 
other colors make no difference. 

I spent a lot of sleepless nights. I still didn't like blacks. I 
didn't want to associate with them. Blacks, Jews or Catho* 
lies. My father said: ""Don't have anything to do with em.'' I 
didn't until I met a black person and talked with him, eye- 
ball to eyeball, and met a Jewish person and talked to him, 
eyeball to eyeball. I found they're people just like me. They 
cried, they cuswd, they prayed, they had desires. Just like 
myself. Thank God, I got to the point where I can look paiit 
labels. But at that time, my mind was closed. 

I remember one Monday night Klan meeting. I said some- 
thing was wrong. Our city fathers were using us. And I 
didn't like to be used. The reactions of the others was not too 
pleasant: ''Let's just keep fightin them niggers.*" 

I'd go home at night and I'd have to wrestle with myiwlf. 
I'd look at a black person walkin down the street, and the 
guy'd have ragged shc^s or his clothes would be worn. That 
began to do something to me inside. I went through this for 
about six months. I felt I just had to get out of the Klan. But 
I wouldn't get out. . . . ^ 

{Ellis was invited, as a Klansman. to join a committee of 
people from all walks of life to make recommendations en 
how to solve racial problems in the school system. He ve 
reluctantly accepted. After a few stormy meetings, ho i^as 
elected co-chair of the committee, along with Ann AtwAter, 
a Black Woman who for years had been leading local aborts 
for civil rights.) 

A Klansman and a militant black woman, co-chairmen of 
the school committee. It was impossible. How could I work 
with her? But it was in our hands. We had to make it a suc- 
cess. This give me another sense of belongin, a sense of 
pride. This helped the inferiority feeling 1 had. A man who 
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has stood up publicly and said he despised black prople, all 
of a sudden he was willin to work with em. iHere's a chance 
for a iow*income white man to be somethiin. In spite of all 
my hatred for blacks and Jewsiand liberals, I accepted the 
job. Her and I began to reluo^^tl^ work together. She had 
as many problems workin with me as I had workin with her. 

One night, I called her: "Ann, you ahd I should have a lot 
of differences and we got em now. "But there's somethin laid 
out here before us, and if it*s gonna be a succees, you and I 
are gonna have to make it one. Can we lay aside Bome of 
thes^ feelins?" She said: "Pm willing if you are."* I sisdd: 
"Let's do it." 

My old friends would call me at nightr "C. P., what the 
hell is wrong with you? You're ^Ilin out the white race.** 
This begin to make me have guilt feelins. Am I doin right? 
Am I doin wrong? Here I am all of a sudden makin an about- 
face and tryin to deal with my feelins, my heeot. My mind 



was beginnin to oj^n up. I was beginnin to see what was 
right and wl^t was wrong. I don't want the kids to fight 



One day, Ann aAd I went back to the school and we sat 
down. We began to talk and just reflect. . . . I begin to see. 
here we are, two people ftom the far ends of the fence, havin 
identical problems, except hers toin' black and me bein 
white. . . . The amazing thing about it, her and I. up to 
tiiat point, has cusi^ each other, bawled each other, we 
hated esTch other. Up to that point, we didn't know eadh oth* 
. er. We4idn't know we had things in common. ... 

l%e whole worid was openin up^ and I was learning new 
truths that I had never learned before. I was beginning t^ 
look at a bladk person, ^hake hdnds virith him,^nd see him 
as a human bein. I hadn't got rid of all this stuff. I've still got 
alittlebitctfit But somethin was happenin to me. ... 

I come to work one momin and some guys says: ""We need 
a union.** At Uiis time I wasn't pro-union. My daddy was 
anti-labor too. We're not gettin paid much, we're havin to 
work seveii days in a row. We're all starvin to death. . . .1 
didn't know nothin about organizin unions, but I knew how 
to organize pwple, stir people up. last's hov . got to ]^ busi- 
ness agent for the unibn. 

' WhenIb^^tooi«aniw,Il^antoseefardeeper.Ib^n 
to see pMple again bein used. Blacks against whiles. . . . 
lliere are two thini^ management wants to keep: all the 
money and all the say-so. They don't wantnone of these poor 
^workin folks to have none of that* I begin to see manage* 
ment figfatin me with everythin they had. Hire anti-union 
^ law firms, badmouth unions. The people were makin $1.9S 
an hour, barely able to get through weekends. . . . 

It ipakes you feel good to go into a plant and. . .s^hlack 
people and white people join hands A> defeat the racist 
issuraiunion-busters] use against people. ... 

I tell people there's a tremendous possibilky in this coun- 
tiy to &top wars, the battles, the strug^^, the fi|^ts 
between people. People say: That's an impossible drdam. 
You sound like Martin Luther King." An ex-Klansmen who 
sounds like Martin Luther King. I don't think it's an impos- 
sible dream. It's hai^n^ in my life. It's happened in other 
pMple'si lives in America. ... 

When the news came over the radio that Ma0n Luther 
King wM aeMmnai&iJLjioi on the telephone ai^ begin to 
call other K|ansmen. . . . We just had'alnearFSrly: .^^ 
Really r^icin cause* the son of a bitch was dead. Our 
troubles are over with. They say the older you get, the harder 
it for you to change. That's not necessarily true. Since I 
changed, I've set down and listened to tapes of Martin Luther 
King. I listen to it an^ tears come to my eyes cause 1 know 
what he's sayin now. I know what's happenin." ^ 



Prom American Dreams: boat & Foun4* by Studs Terkel. Copyright 
© 1980 by Studs Terkel. Reprinted by permission of Pantheon 
Books, a division of Random House, Inc. 
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Let America Be Americd Again 



by Lanaaton Hughes 

(Abbreviated) 



. . . ijBt America the dream that dreamers dreamed- 
Let it be that great strong land of love 
Where never kings connive nor tyrants scheme 
That any man be crushed by one above. 

(It never was America to me.) 

O, let my land be a land where Liberty 
Is crowned with no false patriotic wreath, 
But opportunity is real, and life is free* 
Equality is in the air we breathe. 

(There*8 never been quality for me, 

Nor freedom in this "homeland of the free.*") 

Say who are you that mumbles in the dark? 

And who are you that draws your veil across the stars? 

I am the poor white, fooled and pushed apart, 

I am the Negro bearing slavery*s scars, 

I am the red man driven from the land, 

I am the immigrant clutching the hope I seek — 

And finding only the same old stupid plan. 

Of dog eat dog, of mighty crush the weak. . . . 



O, let America be America again^ 

The land tfiat never has been yet— 

And yet must be — the land where every man is free. 

The land that's mine^he poor man's, Indian's, Negro'^, 

ME- 
Who made America. 

Whose sweat Und blood, whose faith and pain, 
Wh<»e hand at the foui^dry, whose plow in the rain, 
Must bring back.our mighty dream again. . . . 

0,yes, 

I say it plain, 

America never was America to me, 
And yet I swear this oath — 
.America will be! 

. . . We, the people, must redeem 
The land, the mines, the plants, the rivers. 
The mountains and the endless plain- 
All, all the stretch of these great green states — 
And make America again! 

Reprinted by permission of Harold Ober Associates Incorporated. 
Copyright © 1938, 1^ by Lr ngston Hughes. 
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Myth vs. Reality,, Part I: Social Perceptions 



OBJECTIVES 

^ Students will be able to cite at least one example of 
long-term economic disparity i>etween black people and 
white people in the U.S. 

• Students will be able to state in their own words the 
meaning of "reality*" and "myth." ^ 

TIME REQUIRED 

One class period. 

MATERIALS NEEDED 

• Copies of Agree/Disagree Statements for each student 
(p. 63). ' 

• Copies of Information Sheet (p. 64) to supi^ Agree/ 
Disagree Activity for each student., 

TEACHER PREPARATION 

It. would be helpful for the teacher to be familiar with the 
concept of affirmative action and be aware of arguments and 
data contradicting chairges of '^reverse discrimination" (see 
Readings, p. 65). 

* 

CLASSROOM PROCEDURE 

1. Tell .students that this period will provide ^an opportu- 
nity for them to examine their understanding of certain 
real itie.s in our society and for the class to look at how people 
can perceive the same reality differently. ' 

2. Wr<7<' the words "reality" and "myth" on the chalk- 
board. />ct^c/op definitions similar to the following with stu- 
dents: 

RKALITY: the actual naturp of something; the actual 
state of things; what actually exists; what is not imagi- 
nary, fictitious or pretended. 

YTH: a belief without factual basis given uncritical ac- 
ceptance by members of a group, especially in support of 
existing or traditional practices or institutions; an invent- 
ed story or concept used to justify a social practice, institu- 
tion or belief 

3. Wn7(' the word "statistics'' otl the chalkboard. Ask stu- 
dents what the term means. Develop a deflnition similar 
to the following: 

STATISTICS: The collection, analysis, interpretation 
and presentation of massea of numerical data. While 
stati.stics don*t tell us about individual members of a 
group, they can tell us about the chances of individuals 
within a group to experience certain realities compared 
to the chances of individuals in other groups. If there 
are significant differences between groups, we can then 
attempt to find the causes of those differences. 
Write the following figures on the chalkboard as examples 
of statistics Heave them there through the period). 

Based on the 1980 census (counting) of the people living 
in the U S,, the racirl breakdown of the population is 
approximately 83.2% white, 11.7% black, 1.5% Asian 
American, 0.6^4 Native American and 3% other. 



.c 



Explain that these figures are statistics of th$ mp^i 
breakdown of the population. ' ' "'^ 

4. Gei;eeach8tudent acopy ofthe AgiWDisagr^Sti^ . /""l 
ments. Tell them t^ey are not taking a quis 

They should not put their' name on the paper. A^^stm Ui ^ ff '^ 
read each questioi^tind circft the "A" if they agre^^ ik& 
••D" if they disagree. |. 

5. Arrange the students into sip^ll diwusaionltrbi 
five-seven students per group. Explain that tHey a^.^ 
cuss each of the^items on the sheet. Students sho"^ 
the reasoning that led them to agree or^sagiiee,^B^^|l^ 

^stat«ment. As^ one memW of eadh gicoup to recqgd 
numl^r of agrees/disagrees for e&ch item. 

6* Have group recorders write the humber of agr 
agrees on £he chalkboard* using a^'ohart such as the 
ing; 

GROUP 
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M 
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B 


Q 
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7» Ask the class to examine the results. Possible discus- 
sion questions include: * 

a. In deciding whether you agreed or disagreed with 
particular items, did you feal you had sufficient knov^l** 
edge? Were your responses based on (Acts (verifiable by 
evidence) or impressions? 

b. Which question is most open to imptession and least 
verifiable by statistics? 

c. What were areas of dis^sgreement in the groups? Did 
people feel strongly about the correctness of their re* ' 
sponses? H 

d. Did people use facts or impressions to support their 
i^sponses? 

e. What are some factors you think may Have contrib* 
uted to differing perceptions of the same social red|ty?^ 
8» Distribute the Information Sheet ^d cisk ftuaents 

(still in discuss^ibn groups) to examine'them for infon;|iatioa 
to support their responses. * * 

9» If time permits, gii^ students an opportunity to raise^ 
questions abdut the information ^vith the whole class. If n^it, 
tell students that the discussion will continue next period*^ 
Ask them to bring the two papers to the next claJ%. 
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Agree/Disagree Statements 



AGREE 
A 



DISAGREE 



D !• Ten years ago, black students 
were proportionately greatly un- 
(ierrepresented in law and medi- 
cal schools. Since then, these 
schools have given special prefer- 
ence to blacks and now there is a 
higher proportion of black stu* 
dents in medical and law schools 
than in the overall population. 

P 2. In 1969, median family income 
for blacks was only 61% of medi- 
an income for whites. By the end 
of the 1970's, the income gap be- 
tween white and black families 
had grown even wider. 



D 3* In the 1960'8, unemployment 
rates amotig blacks were twice a^ 
high as those of whites. During 
the 1970's, as unemployment rose 
among whites, black unemploy- 
ment rates fell to about the same 
level as white unemployment. 

D 4. In 1979, of people 16 through 24 
years of ag^, blacks with college 
degrees had a higher unemploy- 
ment rate than did white high 
school dropouts. 

D 5. Unemployed people just don't 
want to work. There are lots of jobs 
available but most unemployed 
people would rather take a hand- 
out than get out there and find a 
job. 
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Information Sheet 



1. 

WASHINGTON. April 9 ~ While the 
number, of women cmvlted in accredited 
law Khoeis has aeariy doiMed ia to 
ywrs, the aumher of blaeks in law school 
has ioereased only sHgteUy and has acttt* 
aUy deerteed a bit as a propoRton of aU 
Midcnts. aeontfng to stiA<9 ndsossd 
by the Amerlan Bar Anodatta. 

Black students now eamtttBto 4.4 psfb 
osirt (rf the total carottnwitt of m 
law schoiris, ddWB ft«B a l^rii of 4.7 p6r> 
cent of enrolkoeot four years «to. TMre 

wen blaek law studenn tour yban 
aiBsnd8.5<9inth>o ufwme i !h uuiyoar. 

The bar anodatkn fifom for atrofil. 
ment by race fo badt ody t» U6il when 
the proportion <tf Made sttdsMs was 3.1 
percent. By 1973, the poitsatai^ had ia- 
emsed to 4.5, and It us mmtialfy re* 
aalBed there, altheush tbsre Isia wMo* 
8|^«ad perception that professlottal 
sdto^ have gn» oirt of t!^ way to la* 
aeaie mianity enndhmsits. 

The New York Times, April 7. 1981 

A breakdown of the nation's 62,242 med 
students shows: 86 4 percent are white, 5.7 
are black. 3.6 Hispanic, 2.6 Asian-American, 
0.3 Native American, and 1.4 are foreign 
students. 

Civil Rights Update. U S. Commission on 
Civil Rights. January, 1980 



WASHINGTON. June 18 -.The Bui«au 
of the Census today issued a statistical 
portrait of the uneven progress of blacits 
in America since 1790. . . 

For other Macks, the eoorwnic e«tl«& 
remains less than bri^t. The report 
shows that, while the overall median In- 
come for black families grew ftoter than 
that tw w^tts between 1M7 md 1974, It 
has since rentained unchanged ... 
diacountiof for inflation ~ while white in- 
come has risen by 2 percent. As a r»uh. 
Mack median income nationally declined 
from 40 percent of that of whitM in 1974 to 
57perr«»tinl<W7.... The remaining 
gap between white and black families is 
illustrated by the fact that, in 1977. miy 30 
percent of black families had inconws of 

ore than $15,000. as opposed to 57 per- 

jDt for whites. 

The New York Times, June 19, 1980 



I Fears about the economy, especially 
rising unemptoyment. appear to be haixl- 
entas <UvMwo attltudis among popula- 
tiOB groupr In ti^ nattan, abrading to the 
latest New York Times/CBS News PoU. 

Ite white attitudes toward black 
Arankam measured in Oils Tiaws/CBS 
News FoU Stored odmr, thoi«h kw 
hisAMHtt, cvMsnoe reeenlaa's tlareat 
to fo^deomlty. It showed that 14 par- 
ee^ whites beilsved tht» ^iadi unnB. 
>l«meBt wsfs lower thr. that of whites, 
and 20 pereaitbelteved that it was about 
m w asmw. whemegfailieyfltpfl^MliPlttt 
of otemdoyBMnt for wfo was ej per- 
cent and the rate for blndBi was UJ per- 



Whites who said that they wn^s very 
wmted abeot loshig a ioh were raiich 
iBore ttheiy thn those who caltod thsm. 
Sieves uaw u i i teJ to i^mo MuAt oMm* 
^!^Baa-at the same rete or faiww than 
that o f whit es. Fwty^tee percoit of the 
very worried gnxq} teid that opinion 
about Mack unerapkiynieitt. whUe Mp^- 
cent tA the unwonted groim ennened 
that view. 

The New York Times, July 2. 1980 



. . When the economy is in a recession, 
as it is now, joblessness among black youths 
rie»s faster than it does for other groups. 
And when good times return, it fails more 
slowly. 

In 1960, about 24% nf bla^s between the 
ages of 16 and 19 were uneinployed, com- 
pared with 13% of whites in the same age 
group; in August 1980, the rates stood at 
37.4% and 17%, respectively. Among blacks 
aged 20 to 24, the 1960 rate was about 9%, 
against just over 4% for whites; in August 
the comparable figures were 22% and 10%. 

The Comparisons Worsen 

The most discouraging aspect of those sta- 
tistics is that they worsen comparatively for 
young blacks as educational attainment 
rises. A U.S. Labor Department survey of 
persons aged 16 through 24 taken last Oc- 
tober showed that among high-school drop- 
outs, the jobless rate for blacks was 31.6% , 
compared with 16.4% for whites. For high- 
school graduates, the figures were 21 3% 
and 8.5%. Among college graduates, fully 
17.1% of blacks were unemployed, against 
4% of whites. Looked at another way, young 
blacks with college degi-ees were jobless at a 
higher rate 'ban young whites who hadn't 
completed high school. 

The Wall Street Journal. Sept. 8, 1980 



S. 

BALTIMORE, Sqrt. 20 « At 
28.^ perstMis have picked up appUeatita 
fbnns fmr Uie 79 tahyAvnA poittiOBS tf. 
fnred this wsdi with the Sodal Seeurlty 
AdmhiJstratloB here, fljtlclab said today. 

The total Is oBore tian douM) the fhnl» 
day tumoutof 12,000 persons wteUned up 
Monday at three separate FMeral oflioe 
hulldhigs, soose waiting 19 to ttuee 
hours, to gM the ap^lcatioin. The sal* 
artee will range tnm 17,310 tor cteteal 
ww1itolll,5 «ter wa rdwuse^ tattai. 

Jin M. Broom, a mnkendaa ftv tite 
eieaey, iidd olBcials had been ewer- 
waitood by tanma <tf uMdkwtts, 
matt a wimB were blaek. •*What this 
I Is what Mack Men have teen 
^ , ^ tor yean — people would rather 
havejebBthnbeeBwi^lare,*'lwsald. 

Fior each .manor ooiy three pereons 
wlU be Ittte i vte w ed , a total », aad 
veterem will receive priference. follow- 
lot staadwd Pedend hMag noildes. In 
lAlCB, nftboagb the Jobs* nbc ravdre 
speci aj sMIls y test&g, those who do 
have experience wiU be gives preference. 
Thoee not hired hot who qualify fcHr 
, wittbepatoeawaldi«lki|. 

People interviewed in the long Unee on 
Monday morolng indicated most had 
teardaboiUtiiejmbywtndofmottth. 

U^Moynwnt far Batthnore hi Jii^, 
the latert naoifih for figures are avaflaUe, 
was 9.9 percent, as agahist the nattaul 
rata of fJ percttt fnr July and 7.6 per- 
^it for August. 

The most rseent data on Balthnore's 
noDwhIte onm^iovment nte, from the 
Feteral Itareau m Labor Statlstiea to- 
eluded only figwes tor 1979, wbkth 
showed a level 17.9 percent. For ift. to 
t9-yttrM, the figure rose to 81.8 ae^ 
em. 

The New York Times, Sept 21, 1980 
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Editorial. The New York Times, Nov. 27. 1977 

Af the llsu of our comA^y officen testify each (lay 
on this SMtge. art an institution run mostly by white 
mm. As in most other insututions, women and non- 
whites erne latMT than white men into the hier&rchiee 
from which our managers have been chosen. Recoirniiing 
the inadequacy of the reeuit, ard faced with social end 
left] pr»sures that we ourselves helped to generate, we 
have undertaken corrective measures, affirmative action, 
to expaf^ opportunity In our company, in our profession 
uid in our country. Sex end race are factors in our ap- 
praisai of qualified applicanu. 

Clearly, that effort if far from complete. Iw succees 
will show up only In future generations. But the effort 
itself haji come increasingly under atuck. as discrimina- 
tion against white men, a pious tribute to conscience by 
one generation at the expense of deserving members 
of the next White men complain, m our offices and on 
our front page, that any program of hinng or promotion 
or edmls&ion to schools that takes notice of race or sex 
is not only broadly unfair, or unconstitutional, but slso 
specifically discriminatofy against than— that it is ''re- 
verse discrimination." Steelworkers In Loulslina. f!r^ 
men In Pittsburgh, leachem In Detroit and officials in 
Washington all raise variaUons of this protest against 
affirmative action and some are seeking redress In court 

We sensed the accumulating strength of this backlash 
while studying the Bakke case last summer. And if Mr. 
Bakke persuades the Supreme Court that race-conscious 
affirmative action at the Davis medical school of the 
University of California was illegal diKrimination against 
him, then aU forms of affirmative action would become 
insunily suspect and the subject of protonged liUgation. 
TTtey would be abandoned in many places, quickly and 
tragically. 

One complaint of whl»A men is that any recognition 
of race or sex in the distribution of opportunity is tllegaJ. 
But Am^an Uw itself hu been an instmsnent of dis- 
cnminatioB and d^rivatioa The couru. u well as 



Readings 



society, have acknowledged the wrong, identified the 
xictims and called for relief and rrmedy. And where the 
law served discnmtnauon by race or sex, it logically 
must permit relief and remedy that recognize and com- 
pensate for race and eex. 

Tltere are two ways to escape this logic. One is to 
deny the problem: People are inherently unequal, en- 
dowed by their Creator with inherent personal talenu 
and deficiencies and inherited social advanuges and 
deprivations All must play out the hand they've been 
dealt, no mattes how cruel the handicap. The second 
and currently more fashionable response is to acknowl* 
edge the problem but to deny a remedy: Yes. not only 
the Creator ar^ our forefathers but also our laws and 
institutions perpetrated dreadful wrong, it will never be 
permitted again. However. Ihe Innocent individual bene- 
ficianea of those wrongs, who are far ahead in the race 
for ow»rtunity. cannot now be penalised; henceforth, 
the race will be fair even though evenme's position 
in it Is not 

Neither response Is goad enough. The law cannot 
suddenly decide to be neuiral when for eo long it 
favored white men. Neither can society. Not only soma 
abstract concept of justice but the well-being of the 
American community depends upon affirmaUve action 
that can help to overcome the stigma and Injury of the 
past A multiplicity of programs In both private end 
public institutions is preferable here to the mandates of 
law or bureaucracies. But the effort iuelf is necessary. 

To the complaint of white men that this complicates 
th^^.r lives u a group, there is only one honest reply: 
Sure it does. But if they are being deprived to some 
extent it is only in the sense that the> are Iwing ofiper- 
tunity which they would not have had without pest 
discrunination. As for the charge that one generatie<|! 
is burdening the next, the answer attain is: Of course. 
Everything done in one time burdens-— and benefil 
anothe ume. 



From "Ending Whites Monopoly." Op- 
Ed page. The New York Times, Oct. 16. 
1980 
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Letters. The New York Times, April 

To the Editor: 

The Bakke case has spawned a new 
term in our lexicon, "reverse discrimi- 
nation " It is catchy and has the air of 
good balance and the ring of fairness^. 
Yet what docs it mean to convey? 

ooes it imply that we have gone be- 
yond a middle poiot of *'zero-discrimi' 
natidh" against minorities and the pen- 
dulum has swung to a point where 
those who were discriminated against 
are now practicing the same discrimi* 
nation in reverse? If this is so, we 
must have passed a state of affairs 
in which prejudices and discrimina- 
tion were eliminated and grievances 
redressed with equal opportunity. 
It would appear as though an un- 
grateful former oppressed group m cur 
society seeks to force upon the nation 
a new set of discrirrmatory practices 
apmg their former oppressors and thus 
becoming oppressors themselves 

What is being revered? Are the 
whiles to be herded into ghettos, re* 
moved from their professions, de- 
piived of decent housing, forced into 
mainutruion and early death? Is this 
to be perpetrated by the blacks. Puerto 
Ricans. Chicanes and aboriginal In- 
d ans agamst the majority of the popu- 
lation? 

Or does this mean that a black cau- 
cus has taken over political power and 
ou«* prisons will be 80 percent filled 
with whrte inmatM instead of black 
and Spanish-speaking'^ 

Have we reversed the unemployment 
rate for bhKks so that there are three 
iWnes as many whites out of work 



23. 1978 

on a per capiu basis? Has the poor 
health of the ^ple of HiHem been 
Msited on Sutton Place. FlatbuA or 
Riverdale? Have whites lost 40 percent 
of their income, suffered s five*to-ten- 
year loss of longevity or a sharp 
drop in literacy? Is the country now 
to be served by predominantly black 
Physicians who constitute only 3 per* 
cent of the physicians in the nation, 
or by 2 percent of the dentists, or 
1.5 percent of U» dttmeys, 1.5 pe^ 
cent of the state police and less than 
2 percent of college graduates? 

U is difficult to see what has been 
reversed when the figures for 
victims of racism and sexism are al- 
most as bad. 

What does seem new is an inordi* 
nate fear of competitlim for jobs 
among the dominant white population. 
It has become accustomed to an unfeir 
competitive advanUge. This fesr is 
deepened as signs of economic stagna- 
tion again cloud the horizon and the 
dollar seems unable to cope with 
serious reversals. The shibboleth 
'*reverse discrimination" is intended to 
keep the number of contenders down 
by enforcing disqualifiratiop under the 
old norms. 

We are eminently fair in our sport* 
ing evenu when we establish 
handicaps for players of special skill 
or advanuge. We think nothing of 
handicapping a golfer or a jockey to 
equalize the competition. And while 
the idea of reverse discrimination ap- 
pears to base Itself on the same spirit 
of fair piay. it operates on the assump- 



tion that inequalities have in fact been 
eliminated. This is a far cry from real- 
ity. 

If affirmative action were under- 
stood in terms of handtcapt instead 
of reverse discrimination we could 
proceed to educate all of our popula- 
tion in quality, decently house it. care 
for its health and get on with the busi- 
ness of expandins our economic base 
and services, which is the only way 
to provide jobs for all— free from dis- 
crimination. Sidney J Gluck 
New York. April 17. 1978 
The writer is a member of the political 
science staff of the New School for 
Social Research. 
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Myth vs. Reality, Part II: 
The Process of Scapegoating 



OBJECTIVES 

• Students will be able to state in their own words the 
meaning of the term "scapegoat." 

• Students will be able to cite an example of the Klan's 
scapegoating and present information to counter the Klan's 
assertion. 

TIME REQUIRED 

One class period. 

MATERIALS NEEDED 

• Students should have their copies of the Agree/Dis- 
agree Statements and the accompanying Information Sheet 
from the previous lesson. 

• Copy for each student of Additional Facts on Black/ 
White Disparities (p. 67). 

TEACHER PREPARATION 

Teacher should write on chalkboard the chart of results 
from the previous class discussion. 

CLASSROOM PROCEDURE 

1. Review previous discussion and results from Agree/ 
Disagree Activity. Provide an opportunity for students to 
discuss thoughts/ ideas/concerns since the previous lesson. 

2. Write the word scapegoat on the board. Ask students 
what they think it means. Develop definition with the class: 

SCAPEGOAT: v.t., to displace aggression or project guilt 
upon; to cast blame on others; to attribute one's own fail- 
ure to the malign activities of others. 

SCAPEGOAT: n.. a person or thing uix,tistly bearing the 
blame for others. A person, group, race or institutioa 
against whom is directed the irrational hostility and un- 
relieved aggression of others. 

3. Refer students to the earlier reading and discussion of 
CP. Ellis's interview. Remind them that Ellis worked very 
hard to get ahead but never seemed to be ^ble to break even. 
He began to get bitter and looked for someone to blame. 

a Whom did Ellis find to blame? 

b. How did it serve him to blame them? (Ellis could eas- 
ily have been consumed by guilt and low self-esteem be- 
cause he couldn't make it in a society that says anyone 
who works hard enough will make it. Scapegoating 
blacks let him feel it was their fault, thus taking the 
blame otT himself ) 

c. Whom does Ellis suggest is really served bj' scape- 
goatmg? (Those in positions of pc>wer and wealth who ben- 
efit by encouraging whites to blame blacks for their prob- 
lems instead of working together with blacks to demand 
changes that woulri benefit ho\^ crroups.) 

4. Ask students to re-read clipp. #3 (p. 64). Note how 
many whites believed black une».\^K)yment was the same 
or lower than white unemployment, when in fact black un* 



employment rates have remained at least twice as high as 
white rates for decades. 

a. How did the class's response to Item #3 (refer to 
chart) compare with the results of the opinion poll men- 
tioned in clipping #3? 

b. What does the clipping tell us about which whites 
were more likely to be mistaken about black unemploy- 
ment rates? 

c. How might people worried about losing their jobs 
feel? Might whites in that position be more likely to 
scapegoat blacks? Why? 

5. Tell students that the Klan tells white workers that 
when white unemployment goes up, it's because blacks are 
taking jobs away from whites. 

a. From available evidence, does this assertion seem to 
be more reality or myth? (Refer back to definitions.) 

b. How might whites who think black unemptoyment 
is lower or the same as white unemployment respond to 
the Klan's message? 

c. How might whiteb who know about the history of 
employment trends and contemporary statistics concern- 
ing black/i^ite unemployment respond? 

d. Whichvroup is more susceptible to Klan propaganda 
and why? J 

6. Tell students that the Klan says that minorities are 
being given preference over whites for college attendance 
and jobs. Mention that lots of whites complain about some- 
one they know being passed over in favor of a black person. 
They say that "all you have to do to get into college or get a 
good job is be black" (refer to Item #1 on student response 
chart if appropriate). 

a. What evidence do students have that would tend to 
contradict this? (Refer to Information Sheet.) 

b. How might a person who is turned down for college 
or a job feel? Why might that person look for a scapegoat? 
How might that scapegoating be expressed? 

c. What might others' impression of the situation be if 
they hear the person's complaint? 

7. Remind students that the definition of myth included 
"uncritical acceptance" of a belief which supports "existing 
or traditional practices or institutions." 

a. What traditional practices or institutions does the 
Klan support? (Those that contribute to white supre- 
macy.) 

b. What do you think the Klan means when it says it 
defends "'white rights'? 

c. Does available evidence support Klan assertions 
' about preferential treatment for blacks? Do these asser- 
tions seem to reflect more myth or reality? 

8. Distribute copies of Additional Facts on Black/White 
Disparities. Ask students (particularly those who seem sym- 
pathetic to assertions concerning preferential treatment for 
blacks) to research further evidence to verify or contradict 
any of the above. Evidence should be factual (not impres- 
sionistic) and verifiable, and be presented with citation of 
sources. 
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Additional Facts on Biacl(/White Disparities 



• In 1969, 29% of the nation's poor population was black. 
In 1978, blacks were 27.5% of the poor population. (State of 
Black America, National Urban League, 198Q; p. 9) 

• In 1977, 11.4% of whites under 17 years of age lived in 
poverty, while 41:6% of blacks under 17 liv^ in poverty. 
("Characteristics of the Population l^low the Poverty Level: 

1977, " U.S. Department of Commerce, 1979) 

• Of total welfare payments made in 1974, blacks re- 
ceived 36%. About 77% of all black families received no pub- 
lic assistance. (State of Black America, National Urban 
Uague, 1980; p. 21) 

• In 1950 there were 29.9 deaths per thousand among 
white youngsters under one year old and 53.7 deaths i»r 
thousand among black ypimgsters under one year old. By 

1978, infant mortality among white young^rs had fallen 
69.9% to 12 per thousand, while that of black youngsters 
had fallen 54.4% to 24.5 per thousand. (Monthly Vital Sta- 
tistics Report, Vol. 27, No. 13, U.S. Department of Health. 
Education and Welfare, National Center for Health Statis- 
tics, 1979) 



• In 1977, blacks represented 4.2% of all U.S. families 
with income of $25,000 or more. (State of Black America, 
National Urban League, 1980; p. 19) 

• In 1970, 47% of white families were middle-class, 
while 24% of black families were mtddle-claas. In 1979, 50'^ 
of white Tamilies were middle-class compared to 2Vj^ of 
black families. (State of Black America, National Urban 
League, 1981; p. 34) 

In 1977, the minority share of federal procurement con- 
tracts amounted to 1.5%. (Black Enterprise, May 1978) 

• In 1969, black business firms received 0.22%- of total 
business receipts in the U.S. By 1977, receipts of black busi- 
ness firms declined to 0.^9% of total U.S. business.receipts. 
(Black Enterprise, Decemter 1980) 

• In 1976, blacks represented 6% of graduate school stu- 
dents and 4.5% of professional school students. (State of 
Black America, National Urban League, 1980; p. 74) 

• In 1968-69, blacks v^ere 2.2% of college faculty. In 1977 
they were 4.4%. (State of Black America, National Urban 
League, 1981; p. 204) 
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Countering the Klan 



Lesson Plan K 



Countering the Klan 



OBJECTIVES 

• Students wil! review what they have learned about 
Klan beliefs, tactics, targets and goals. 

• Students will be able to compare and contrast the 
Klans vision of the United States with that of Martin Lu- 
ther King^ Jr.. and some of the country's basic principles 
and creed. 

• Students will be able to give reasons why people should 
act against the Klan and be able to identify some appropri- 
ate and feasible activities they might undertake: 

TIME REQUIRED 

One class period. 

MATERIALS NEEDED 

• A copy of the excerpt from Martin Luther King, Jr/s "I 
Have a Dream" speech for each student (p. 69). 

• A copy of the quote from Martin D. Niemdller for each 
student (p. 69). 

TE^fcHER PREPARATION 

Review Background Information for references to activi- 
ties which have contributed to combatting the Klan during 
various historical periods and to section J, Countering the 
Klan Be familiar with Dr, King/s speech and the Niemfil- 
ler quote. ; 

CLASSROOM PROCEDURE 

1. Review with students what they've learned about the 
Klan so far. Major points which should be included: 

a The Klan is an openly racijt, white supremacist or- 
ganization which claims that whites are superior to all 
other peoples. 

b The Klan seeks to maintain white control of power 
and authority and to protect the special privileges, bene- 
fits and advantages whites gain because of racism. 

c. The Klan opposes blacks and whites intermarrying, 
being friends, going to school together, haying social or 
equal contact. 

d The Klan is against blacks, Jews, people who want 
to organize whites and blacks into unions, people who be- 
lieve in communism instead of capitalism, lesbians and 
gay men. feminists who work for equal rights for women, 
refugees and imrrigrants from Asia and Latin America, 
and whites who socialize with blacks or work for equal 
righm for all. 

e The Klan uses violence, intimidation and terror 
agamst those people it opposes. 

2. Write the following quote on the chalkboard: ''Racial 
separation, preferably through black repatriation to Africa. 
IS the final and only desirable solution to America's racial 
problem " Tell students that this quote comes from The 
Klansman. the newspaper of the Invisible Empire of the Ku 
Klux Klan. 

3. DiHtribute copies of Martin Luther Kings "I Have A 



Dream'* speech. Ask students to read the speech. (If possible 
play a recording of the actual speech.) 

4. Ask students to discuss the two visions of the United 
States— the Kian's and I)r. King's. Some suggested ques- 
tions include: , ^« 

a. What are elements of Dr. King's dream? (That the 
U.S. "live out" the true meaning of "all men are create 
equal"; that people of all races and religionis be able to live 
in brotherhood; that people not be judged by the color of 
their skin; that freedoip Justice and liberty prevail for aU 
people.) 

b. What is the Kian's vision? (That white people are 
better than all others, that black people should be sent to 
Africa, that Jews are inferior to Christians.) 

c. Which of these visions more accurately reflects the 
"American dream" and the principles of the "American 
creed'? Which of these visions would bring closer a "sweet 
land of liberty" and "let freedom ring'? 

5. Tell students that Martin Niemdller was a German 
pastor who actively opposed the Nazis- In the late 1930's the 
Gestapo put him in a Mncentration camp, jn 1946 Allied 
troops liberated Dajbau and NienyJlIer was freed. Aak stu- 
dents to read N^^Qller's quote and discuss its implica- 
tions for them^ terms of the Klan. What groups could be 
included in^ch a quote today? 

' 6. As^^udentS to consider ways in which the Klan can 
be opposed and liberty, justice and equality promoted. Ask 
students to present^their ideas, listing them on the boa^. 
Included might be: 

a. Contact organizations working to oppose ths Klan 
for infonnation on efforts to counter the Klan (see Sources 
of Information on Klan Activities, p. 72). 

b. Organize a committee of students to develop pro- 
grams and activities which will inform students about the 
Klan and raise awareness of racism. 

c. Organize an interracial committee of students to 
work at increasing communication and cooperation in 
schools experiencing interracial conflict and tension. 

d. Write letters to \qcqX newspapers for publication in 
their letters column, stating opposition to Klan activities 
and calling on people to speak out and act. Write to editors 
asITmg for articles to be published exposing the Klan (lo- 
cally or nationally) and educating people about racism. 

e. Write t^tate and national legislators asking for in- 
vestigations and hearings into Klan activities. 

f Visit religious leaders to ask for.anti Klan sermons 
and educationiil campaign^ against Klan bigotry and vio- 
* lence 

g. In areas of Klan violence, suggest that a community 
meeting of concerned citizens be cal}ed to discuss stej^ 
that can be taken. 

h. Speak up whenever discriminatory behavior is ob- 
served or racist remarks, jokes and comments are heard. 
7. Provide opportunities for students to report and dis- 
cuss in class any experiences they encounter with their ac- 
tivities related to this curriculum. 
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"I Hem a Dream" by Martin Luther King, Jr. 



On August 28. 1963, more than 250,aM) pe<H)i© participated in 
a March on Washington for civil righto. Marttn Luther Kir^, Jr., a 
prornlnent civil rights leader, addressed the marchers from the 
steps of the Uncdn Memorial. The foltowlrnj is an excerpt from 
his speech. 

I say to you today, my friends, even though we face the dif- 
ficulties of today and tomorrow, I still have a dream. It is a 
dream deeply rooted in the American dream. I have a dream 
that one day this nation will rise up and live out the true 
meaning of its creed: "We hold these truths. Ux be self-evi- 
dent that all men are created equal.** 

I have a dream that one day on the red hills of Georgia the 
sons of former slaves and the ^ns of former slave-owners 
will be able to sit down together at the table of brotherhood. 

I have a dream that one day even the State of Mississippi, 
a state sweltering with the heat of injustice, sweltering with 
the heat of oppresmon, will be transformed into an oasis of 
freedom and justicer^I have a dream that my four little chil* 
dren will one day K re in a nation where they will not be 
judged by the color of tKeir skin but by the content of their 
character. I have a dream toda]^ 

I havea dream that one day down in Alabama with its vi- 
cious racists, with its Governor having His lips dripping 
with the words of interposition and nullification— one day 
right there in Alabama, little black boys and black girls will 
be able to join hands with little white boys and white girls as 
sisters and brothers. ^ 



I have a dream today. . . . This is our hope . .to trans- 
form the jangling discords of our nation into a beautiful 
symphony of brotherhood ... to work together, to pray to- 
gether, to .struggle together, to go to jail together, to stand 
up for freedom together, knowing that we will be free one 
day. 

"This will be the day when all of God's children will be able 
to sing wi^i new meaning: 

"My country 'tis of thee, 
^ Sweet land of libertjf , ^ 
Oftheelsing: 

Land where my fathers died, 
Land of the pilgrims' pride^ 
Fipm every mountain-side 
Let Freedom ring." 

And if America is to be a great nation, this must become 
true. . . . From every mountainside, 4et freedom ring. And 
when we allow freedom to ring, when we let it ring from ev- 
ery village,' from every hamtet, from every state and every 
city, we wHl 'be able to speed up that day when all of God's 
^ children, black men and white men, Jews and Gentiles, Prot- 
estants and Catholics, will be able to join hands and sing in 
the words of the old Negro spiritual: "Free at last! free at 
last! thank God almighty, we are free at last!" 

Excerpted from Pictorial History of the Black American (YEAR, 
1968). p. 148. 



statement by 
n^rtin 0. Niem&ler 

In Germany, they came first for the communists, and I 
didn't speak up because I was not a covnmunist. Then, they 
came for the Jews and I didn't speak up because I was not a 
Jew. Then, they came for the trade unionists, and I didn't 
speak up because I was not^a trade unionist. Then, they 
came for the Catholics, and I didn't speak up l^ause I was a 
Protestant. Then, they came for me and by that time, no one 
was left to^peak up. 



^ 
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Glossary 



NOTE The definitions betow are designed to help teachers discuss the 
material in this curricula »m. Definitions that are not reliant to this kit are 
not included. Fo^ example, the definition of ''abolition" given below omits 
such genera! definitions as "annulment," "abrogation," etc. and focuses 
on the specific meaning applicable to this material. 



abolition: the legal termination of slavery, in the U.S. 

abolitionist: person who advocated terminating slavery. 

Anglo-Saxon: a white gentile of English ancestry. 

anti-Semitism: negative attitudes about or hostile behaviors to- 
ward Jewish people. 

Asian-American: person or descendant of people who emigrat- 
ed from Asia to the U S. 

backlash: a --eaction. especially in the form of resistance, 
against a social movement. 

bigotry: irrational hostility toward people of different races, 
religions, beliefs, etc. 

• Black CcMles: laws passed by Southern states at the end of the 
Civil War depriving newly freed blacks of basic economic and politi- 
cal rights. 

Black Rule: the terrh used by those who opposed the political 
changes brought about by Reconstruction to suggest that blacks 
controlled state governments. 

boycott: n. the act or practice of refusing to deal or associate 
with, so as to coerce; v, to refuse to use or buy. 

Chicano: a person of Mexican descent living in the U.S.; its use 
reflects a political statement connoting pride of identity in the Indi- 
an^African-Spanish heritage of the people and their historic Mexi- 
can roots in what is now th^U.S. Southwest. 

civil rights: constitutional rights to political equality, i.e., the 
right to vote, to hold public office, to testify in court and serve on 
juries, etc. 

coalition: an alliance between persons or groups for some specif- 
ic cause or action. 

Confederate States: the 1 1 Southern states that in 1860-61 se- 
ceded from the Union, precipitating the Civil War. 

cross burning: an act performed by the KKK which involves 
covering a wooden cross with flammable material and setting it on 
fire Cross burnings occur at Klan rallies and as a terrorist tactic 
against individuals. 

democracy: involvement of people in making decisions that af- 
fect theirlives. What form that takes is determined by the [-olitical. 
economic and social structursoi^a particular society. 

desegregate; to end the practice of separating peoplA on the ba* 
sis of race. 

discrimination: differential treatment of persons based upon 
their race, national origin, religion, sex or sexual preference, etc. 

tfxtremist: a person or group that takes the most extreme, se- 
vere or uncompromising position. 

fascist: a person who supports the establishment of a totalitar- 
ian regime engaging in severely nati.»nalistic policies, rigid censor- 
ship and forcible suppression of other people's rights. 

gay: people whose sexual and affectional orientation is to people 
of the same sex; usually refers to men (see "lesbian"). 

Grand Wizard: one title for the highest officer of a Klan faction. 

ideology: a theory or body of beliefs about human life and cul- 
ture. 

indoctrinate: to instruct in a doctrine, belief or ideology. 

institutional racism: policies and practices of basic institutions 
{e.g., business, health care, education, government) which result in 
benefits to people of one race at the expense of those of other races. 

integrated: made up of individuals or groups of various cultur- 
al, economic, racial, etc. backgrounds functioning as a unit: for ex- 
ample, an integrated school. 



Jim Crow: laws and practices established from the 1870*s to the 
early 1900's in Southern states segregating the races and discrimi- 
nating against blacks. In effect until th^ 1960's civil rights strug- 
gles. Term derives from old minstrel song, 

lesbian: women whose sexual and affectional orientation is to 
other women (see ''gay"). 

literacy tests: tests to deterinine people's ability to read and 
write in order to.qualify to vote; historically used in Southern states 
to exclude blacks from voting. 

lynch: to hang or otherwise kill a person by mob action without 
legal authority (usually c^ed out against black^by whites). 

martial law: rule by the milit^ or police. 

minoritieas groups differing from the m^uority of the population, 
especially in race, culture, religion, sexual preference, politics. 

Native, American: people whose ancestors Jiived on the Amer- 
ican continent and in the Caribbean islands before the conquest of 
the Americas Dy Europeans; misnamed ^Indians" by Columbus. 

Naal: the Gerinan political party headi^y Adolf Hitler that ad- 
vocated fascist views, Aryan superiority and black/Jewish inferior- 
ity; » y a rs e ajy ho holds views similar to those of the German Nazis. 

night riden in Southern states, any of a band of masked, mounted 
men who perform lawless acts of violence at night, generally to pun- 
ish, intimidate, etc. 

plantation: a large agricultural estate in the South where, be- 
fore the Civil War, cotton, tobacxo and other crops were grown with 
slave labor. 

poll tax: a tax charged fpr voting, used primarily to prevent poor 
blacks from voting. 

prejudice: attitudes or opinions — especially of a hostile nature 
— based on prejudgment and insufficient information about a group 
of people. 

race: a category of the human species sharing more or less dis- 
tinctive physical traits transmitted in descent; a concept that has 
little scientific validity but continues to have meaning in particular 
social contexts. 

racism: any attitude, action or institutional practice which sub- 
ordinates i^ople because of their color. 

radical: a person or group advocating fundamental social 
change. 

Reconstruction: the post-Civil War period (1865-77) when the 
Southern states were required to provide democratic rights to 
blacks and poor whites in order to gain readmission to the Union. 

Red Scare: a period after the first World War when fear and 
persecution of suspected Communists were used to condone politi- 
catTeprsBsion and to stifle dissent in the U.S. — 

scapegoating: unjustly placing blame on a person or group. 

MgregaUon: separation of races by discriminatory laws and 
practices. 

sharecroppers: agricultural workers who owe a share of their 
crop to the person or corporation whose land they liv^: on and work; 
the system has traditionally functioned in a way that traps workers 
in debt and perpetual service. 

suffrage: the right to vote. 

suppression: the act of prohibiting or stopping the activities of 
another group, especially a minority group. 

tenant farmer: a farmer working land owned by another and 
paying rent for uce of the land. 

terrorism: use of violence against unarmed groups in order to 
gain an end. usually political 

vigilante: a member of a group taking the law into its own 
hands and using terrorism to deprive groups or indTviduals of their 
civil rights, especially minorities and dissidents 

white supremacy: beliefin the superiority of white people over 
people of color, including the right of whites to keep others in gubor- 
dsnate roles. 
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Selected and Annotated Bibliography 
on tlie Ku Kiux Klan 



BOOKS 

Chalmers, David M. Hooded Americanism: The History of 
the Ku Klux Klan, New York. New Viewpoints, 1981 . 

One of the most detau^ and comprehensive works avjiil- 
able on the KKK, this book, a revision of a 1965 edition, of- 
fers a wealth of information covering the origins of the Kian 
to the present. 

Fisher, William H. The Invisible Empire: A bibliography 
of the Ku Klux Klan, Metuchen, NJ: Scarecrow Press, 1980. 

This bibliography listing works of scholarly and general 
interest will facilitate further researph on the Klan. 

Lowe, David. Ku lAux Klan: The Invisible Empire, New 
York: W. W. Norton & Co., 1967. 

An Emmy award-winning 1^ CBS Reports documen- 
tary presented in text and photographs. Highlights Klan 
history and terrorism through the mid-1960's. 

Sims, Patay. The Klan, New York: Stein and Day, 1978. 

Provides extensive interviews with Klan members and 
leaders with little editorial comment by the author. Knowl- 
edge about the history and on-going role of the Klari may be 
necessary to counter the Klan's perspectives that £ire pres- 
ented. 

Trelease, Allen W. White Terror: The Ku Klux Klan Con- 
spiracy and Southern Reconstruction, New York: Harper 
& Row, 1971. ^ 

Provides important and useful insights into the develop- 
ment of the Klan in the context of white supremacists' reac- 
tion to the progressive changes of Reconstruction. The b<K>k 
is out of print but may be found in local libraries. 

For Young Readers 

Cook, Fred J. The Ku Klux Klan: America's Recurring 
Nightmare, New York: Julian Messner, 1980. 

NOT RECOMMENDED. ^'To understand the signifi- 
cance of the IKlanl in American history, one has to go back 
to its origins," states the author. Cook s observation is '^ccu- 
rate, but his discussion of the origins of the Klan is appall- 
ing. He ignores the terrorist nature of the first Klan, its role 
in the brutal reassertion of white supremacy after the Civil 
War, and the democratic gains of the Reconstruction period. 
He repeats gross stereotypes about blacks, idolizes General 
Forrest, and romanticizes and condones the role of the origi- 
nal Klan. To so misrepresent the origins of this white su- 
premacist terrorist group raises serious question about his 
understanding of the significance of the Klan today. 

Ingalls, Robert P. Hoods: The Story of the Ku Klux Klan. 
New York: G. P. -Putnam's Sons, 1979. 

Only two books for young people on the Klan are current- 
ly available; this is by far the better choice (see above). The 
book does have its flaw?^— a romanticized picture of the Klan 
founders and first leader, and a poor discussion of Jim Crow 
laws. On the whole, however, Ingalls provides a lot c/f infor- 
mation on the development of the KKK in the context of 



white supremacy. The chapters on the 1920's through the 
19608 are particularly useful. The concluding chapter se- 
riously understates the KIan*8 current violence and appeal, 
perhaps because of the author's overly optimistic belief that 
white supremacy is a phenomenon of the past. 

OTHER PRINT MATERIALS 

Braden, Anne. "The Ku Klux Klan Mentality— A Threat 
in the 1980's." FreedomwaysrVol 20, No. 1, 1980. 

Braden, a long-time racial justice activist, presents a con- 
cise and i^rceptive analysis of the social forces contributing 
to the contemporary rise of the Klan and the need for organ- 
ized response. Available from Freedomways, 799 Broadway, 
New York, NY 10003 for $1.25. 

Calbreath, Dean. "Kovering the Klan: How the Press 
Gets Tricked into Boosting the KKK" Columbia Journal- 
ism Review, March/ April, 1981. < 

An informative look at the seeming ease with which the 
Klan often manipulates the media to disseminate its ideol* 
ogy while avoiding the exposure of) investigative reporting. 
Available from Columbia Journalism Review, Room 7(X)A, 
Journalism Building, Columbia University, New York, NY 
10027 for $4, 

Council on Interracial Books for Children. "Whitewash- 
ing White Racists: Junior Scholastic and the KKK." Inter- 
racial Books for Children Bulletin, Vol. 1 1, No. 5, 1980. 

A critical analysis of the distortions and omissions in a 
Junior Scholastic article entitled "Kids and the KKK." 
Available from the Council on Interracial Books for Chil- 
dren, 1841 Broadway, New York, NY 10023 for $2.75. 

Kinoy, Arthur. Hearings on Klan and Racist Violence. 
Testimony Presented to the Subcommittee on Crime of the 
U,S, House Judiciary Committee, 1981. 

Kinoy, professor at Rutgers Law School, presented tes- 
timony ^eft>re^ SubeonwniUee on the contemporary rele- 
vance of Reconstruction anti- Klan statutes and the jurisdic- 
tion of the U.S. Justice Department to er\)oin racist vtol^ce 
and harassment. Available from the Center for Consmui^ 
tional Rights, 853 Broadway, New York, NY 10003 for $2. 

Scott, John Anthony. The Origins and Development of the 
KKK as a Badge of Slavery, January, 1981. 

A highly informative analysis of the pre-war slave patrols 
as the genesis of the Ku Klux Klan. Explores the use of bru- 
tality and violence by the patrols and the Klan with the goal 
of reducing black people to a condition of unquestioning do- 
cility and submission. Available from the Center for Consti- 
tutional Rights, 853 Broadway, New York. NY 10003 for $2. 

Southern Exposure. "Mark of the Beast: Special Section 
on the Ku Klux Klan," Vol VIII, No. 2, Summer, 1980. 

An excellent set of 17 articles on the Klan, including eye- 
witness reports and analyses. Available from Southern Ex- 
posure. P.O. Box 531. Durham, NC 27702 for $3. 
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The Tennessean. The *New' Klan: White Racism in the 
1980'8." The Tennesaean, February, 1980. 

A 44-page newsf^spei* supplement of articles published by 
The Tei i^sscan.^Informativc articles and many photo- 
graphs provide a useful source of documented information 
about contemporary Klan aims and activities. Reprints 
available from The Tennessean, 1100 Broadway, Nashville, 
TN 37202. 

Thompson, Jerry. "My Ufe with the Klan." The Tennea^ 
aean, December, 1980. 

A 32-page newspaper supplement containing nine arti- 
cles by a Tennessean reporter who infiltrated the Klan for 
almost a year. Thom|^n's article contain some interesting 
**inside** experiences, but omit much information on actual 
Klan violence. Reprints available from The Tennessean, 
1 100 Broadway, Nashville, TN 37202. 

AUDIO-ViSUAL MATERIALS 

Klan Youth Corps (11 minutes, 16mm, color film). 

Originally presented as part of the CBS-TV program 30 
Minutes, this film explores the Klan's youth program and 
interviews some young Klan members. While opposing 
views are presented, they d$ not adequately counter the pro- 
Klan information and image. (For example, the Klan's 
grossly racist and distorted version of the Reconstruction 
period is priesented without refutation.) Provides back- 
ground information for teachers, but should not be used 
with students without careful preparation. Available from 
the Anti-Defamation League of B'nai B'rith, 823 United Na- 
tions Plaza, New York, NY 10017; rental: $25. (or write Ca- 
rousel Films Inc., 1501 Broadway, New York, NY 10036). 



Ku Klux Klan: The Invisible Empire (45 minutes, 16mm, 
black and white nim). 

A 1965 Emmy award-winning CBS Reports dwumentary 
film. Footage of Klan activities in the early 1960'8 serves as 
good historical background. Available from the Anti-Defa- 
mation League of B nai B'rith, 823 United Nations Plaza, 
New York, NY 10017; rental: $20. (or write Carousel Films 
Inc.. 1501 Broadway, New York, NY 10036). 

The New Klan (58 minutes, 16mm, color film). 

Produced in 1978 for the Public Broadcasting System, this 
documentary explores Klan factions in the late 1970'8, with 
particular focus on David Duke, a former Nazi who was then 
head of the Knights of the Ku Klux Klan (he is now head of 
the National Association for the Advancement of White 
People). The emphasis on the factions and their leadership 
necessarily dates the film. Much of the anti-black and anti- 



Semitic propaganda presented by Klan members is unrefut- 
ed in the movie. Also, segments of the film are too long; for 
example, the Mexican border patrol— which was a Klan me- 
dia stunt to begin with— gets considerable footage. Availa- 
ble from Corinth Films, 410 E. 62 St., New York, NY 10021; 
rental: high school classroom showings, $100.; standard, 
$150. 

Resurgence (56 minutes, i6mm, color film). 

Juxtaposes footage of the contemjwrary Klan with that of 
black workers on strike in Laurel, Mississippi, to show the 
Klan's role in spearheading reaction against the movement 
for equality. The economic, political and social concerns and 
struggles of the primarily female black workforce in Laurel 
provides a dramatic counterpoint to the scai^goating, 
hatred and bigotry of the Klan. For rental information write 
Skylight Pictures, 330 W, :42 Street, 24th floor. New Ywk. 
NY 10036. 

Unmasking the Ku Klux Klan (40 minutes, slide-tape). 

Provides a great deal of informa^on on the Klan with ex- 
cellent visuals. Part I covers the development of the Klan; 
Part II compares the Klan'» role today with fascism in Nazi 
Germany. Available from the Movement against Racism 
and the Klan, P.O. Box 11381, Birmingham, AL 35202; ren- 
tal: $25. plus shipping; sale, $150. 

SOURCES OF INFORMATION ON KLAN ACTIVmES* 

Appeal to Reason. Movement against Racism and the 
Klan, P.O. Box 11381, Birmingham, AL 36202 (bimonthly; 
$3. for 6 issues, $5. for 12 issues). 

Facts. Anti-Defamation League of B'nai B'rith, 823 
United Nations Plaza, New York, NY 10017 (periodic infor- 
mation buUetinB). 

Fight the Right. Center for Constitutional Rights, 863 
Broadway, New. York, NY 10003 (twice a year; 26« each). 

Klanwatch Intelligence Report. Southern Poverty Uiw 
Center, 1001 South Hull Street, Montgomery. AL 36101 
(monthly; contribution appreciated). 

National Anti-Klan Network Newsletter. National Anti- 
Klan Network, P.O. Box 10500, Atlanta, GA 30310 (quar- 
terly; $5.). The Network also maintains a listing of organi- 
zations working^to oppose the Klan. — 

TUFF Newsletter. Those United to Fight Fascism, P.O. 
Box 15366, Columbus, OH 43215 (monthly; $5. for 12 
issues). 



' fdentification as a source of information doen not mean organiza- 
tional endorsement. 
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hate^ 
t^Riatie 
violeneeM 
in 



nhd t)mt the kliu»^^ .toa 
'iearfy eoiij^iiac^^^^^ society ... Choldiiig] men silent by 
the terror ofitiieiractsi and Cl^ir] power for e^^^ 

. . . Ilie evil we find in the Original Kni^ts of the Ku Khix 
Klan is an absolute evil ii^rent in any secret order holding itmlf 
above the law: '^enatiwkl tendency of aUsttdh organizaU^ . . 
to violence and orime.'^ f . . CV]idence and cHme follow as the 
night the day wh^ maaked men con^ire against miei^ itself. 
Wraimed in myths a^ misbeliefs which they think relieve them 
of theobtig^taons of ordinary citizens, klansmen pledge their first 
allegiance to their Koi^tution and give theii^ first loyalty to a 
'Cross in flames. j' 

... Legal tolerance /of secret societies must cease at the point 
Where their members /asysume supra-governmental powers and 
take the law in their| own hands. . . . We ai^oinjhe Onginal 
"HfCnlg^l^He ^tnOi^OQan . . . from inter^Hng with . . .die 
civil rights of Negro citizens In Washington Parish. 
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